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ABSTRACT _ 

The philosophy underlying this guide is that the 
teaching of special education students is most appropriately 
acccmplisied through a systematic approach to individualized 
instruction. The first step should" be to determine student needs. 
Instructional goals for each student should then be clearly defined 
and behaviorally stated. Effectiveness of instruction should be 
determined by measuring student achievement of- specified goals. The 
guide focuses on major goals and subgoals that comprise hierarchies 
of skills^oncentrated in six major curriculum areas: (1)^ basic 
skills, (2) personal and social awareness, (3) living in the 
environment, (U) career education, (5) human ecology, and* (6) leisure 
time activities. Within each of the six curriculum areas, the subject 
matter is organized into- sections by topics. These curriculum 
sections comprise an educational framework designed to carry, the 
instruction of the student from first grade through high schc^l. The 
guide doe$ not list resource units,* methods of instruction, or 
materials. It is assumed, .the teacher will develop units of 
instruction thftt include methods and materials appropriate fot the 
attainment of selected subgoals. A criterion measurement statement 
specifies the perforrtance reqdif.ements to be met before a subgoal can 
be considered learned. , (Author) 
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With this goal In mind, the curriculum guide 
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INTRODUCTION 



Toward Competency, A Guide to Individual Instruction , has two major purposes: 
it serves as a guide to assist special education teachers i|i developing pro- 
grams of instruction for student who are unable to fully benefit from the 
regular school program; and it is designed for recording individual student 
achlevcnnent on specific competencies.^ 

In llay 1971, a State Department of Education survey of Oregon's special 
education teachers Indicated that they would prefer a state curriculum pub- 
lication written in behavioral terms. They preferred a guide similar to the 
one used by Portland^ Special Education Department, t^ortland School Dlst- 
rf&t 1~ and the State Department of Education,- In cooperation with Multnomah 
County Intermediate Education District, agreed to evaluate the guide for 
possible state adoption. Workshops were conducted to establish evaluative 
criteria, and from February to May 1972, the guide was evaluated by Portfland 
teachers as well as teachers from other school districts in the state. ^ 
ResultJ of the evaluation were used as a ba^is for writing a new guide. 

In August 1972, a special study institute funded by Pub] Ic Law 85-926 was 
conducted by the State Department cf Education and the Department of Special 
Education, Portland State University. The purpose was to write a field-cest 
copy of the new guide. When it was completed, it was disseminated for field 
testing to 4^. special education programs serving approximately 675 students. 
Other stat^ ^agencies, professional groups, and consumer organizations 'were 
asked to analyze the content of the guide and prov£de critical Isi-put. In 
addition, a questionnaire was sent to 300 special education teachers wHo 
had attended In-services on the guide and had either used or evaluated its 
content. The questionnaire elicited critical Infeimation regarding the 
guide's content 9 format, and organization. 

In the spring of 1973* field-test and questionnaire results were evaluated 
by 30 teachers and supervisors participating In a follow-up institute*. The 
evaluation indicated that the mftjotity of persons who critiqued the guide 
agreed with its basic* content and format. However, many teachers felt . 
that it' required. too much time for , utilization and that it did not provide 
adequate guidelines. for measuring student progress. As a result, a^ second 
summer institute was held at Portland State Unlvexslty* in 19l9S^ Participants 
refined the content and added model Criterion Measurenusnt Statements..' 

It is believed that this guide will assist teachers to concluct quality pro- 
grams, provide adcountabtlity for what students arc taught, and maintain 
continuity among t;he special instructional programs throughout the state. 

- 't • ^ 
' Philosophy 

The philosophy underlying this guide is that the teaching of special edu- 
cation students Is most appropriately accomplished through a systematic 
approach tp individualized instruction. The first step should be to 
determine student needs., Instructional goal^^ for each student should then 
be clearly defined and behaviorally statrd. Instruction should be related 
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to the student's needs and stated goals. Effectiveness of instruction should 
be detemined measuring student achievement of specified goals. 



Form and Content 
TEACHER EDIYION AND STUDENT EDI7I0N 

The Teacher Edition and the Student Edition of .the guide contain ide 
curriculum areas, sections, goals, and sub-goals. However, each has its 
unique differences* , 

In addition to general curriculum content, the teacher's copy includesv model 
Criterion Measurement Statements. Unlike the student'.! guide, it does \ot 
have a grid for recording achievement* ^ 

The student's guide includes the general content found in the Teacher Edition. 
It does not ^ve the model Criterion Measurement Statements nor the intro- 
ductory pages* It does contain grids for recording student achievement* Each 
student should receive a personal copy to serve as a guide^^and as a record of 
his special education* ^ 

Since the guide may become a twelve-^year record of a student's achievement, 
special care should be taken to maintain it in good condition* If a student 
changes schools, it should be sent along with his 6ther records. 

CONTENT OF THE GUIDE ; 

CURRICULUM AREAS 

1 

The guide focuses on major ^;oals and sub-goals whlctucomprise hierarchies of 
skills concentrated in six major curriculum areas t""^) Basic Skills; 
2) Personal and Social Awareness; 3X Living In the Environment; 4) Career 
Education; 5) Human Ecology; and 6) Leisure Time Activities. 

SECTIONS 

Within each of the six curriculum areas, the subject matter is organized . 
into sections by topics* These curriculum sections comprise an educationpl 
framework designed to carry the Instruction of the student from first grade 
through high school* Goals and sub-goals are listed under curriculum 
sections. 

The guide does not list resource units ^ methods of Instruction, or materials* 
It' is assumed the teacher will develop his/her own units of instruction 
which include appropriate methods and materials leading to the attainment 
of selected sub-goals • ^ 
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Form and Content - Continued 

GOALS \ND SUB-GOALS ^ 

Goftls and sub «e defined as performance outcomes for the student to 

achieve durln> .ormal special education. Goals are stated In terms of 
general studenc expectancies; they are considered long-range guidelines. 
Sub-goals also are statements of student outcomes but focus on the acquisi- 
tion of intermediate skills— skills that prepare the student to attain the 
related goals. They can be considered short-range guidelines. All sub- 
goals are accompanied by model Criterion Measurement Statements. 

CRITERION MEASURBIENT STATEMENTS (CMS) 

A Criterion Measurement Statement specifies the performance requirements 
to be met by a studet.t before a sub-goal can be considered learned. 
Specifically, a Criterion Measurement Statement designates the following: 
the condition under which the student will achieve the sub-goal; the 
expected student behavior; and the standard used to measure student achieve- 
ment. Some model Criterion Measurement Statements can be 'itilized as stated 
in the guide; however, most of them require modification to meet Individual 
8(udent needs. 

FORMAT 

The format of the guide is organized as follows: areas are organized into 
sections, sections are divided into goal statements, goals are followed by 
sub-goals, model Criterion Measurement Statements "(In teacher's guide only) 
are printed beneath sub-goals. Space is provided for extending model 
statements. 

An outline of content organization is presented below: 
Example: Area 1-0.0 Biislc Skills 

Section 



Gross Motor 



Goal 1.1.0 Performs locomotor skills 

Sub-goal 1.1.1 Walks forward 

Criterion Measurement CMS: On request, the student 

Statement walks forward at least ten 

feet with back straight, head 
held high and eyes looking 
ahead . 

Space for extending ( ) 

or adapting model CMS 

Note: Section headings are enclosed in boxes, goals are tmderlined. 

ix 
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REFERENCE AND NUMBERING SYSTEM 

The various areas, goals, and sub-goals are numbered for reference. No sub- 
goals have the same number. The system consists of three sets of digits 
separated by periods. The digit to the left represents one of the six major 
curriculum areas. The digit in the middle represents a goal, and the digit 
on the right represents a sub-goal* 

Example: Area Goal Sub-goal 

1 1.1 1.1.1 

STUDENT RECORD 

An important feature of the student guide is the grid for recording student 
achievement. This should be utilised to note which sub-goals have been 
achieved and which have been attempted but have not been achieved. The student 
recording grid will be discussed further in the following section, "How To 
Use the Guide." 



How To Use The Guide 

PRIMARY USE 

This guide has been designed primarily to assist teachers In the following 
manner : 

To pre-assess the performance and needs of individual students. 

To select curriculum goals/sub-goals, from the guldens hierarchy 
of skills, which meet individual student needs. 

To establish criteria that measure Individual student performance 
on selected sub-goals. 

To plan instruction relative to individual criterion measures. 

To measure and record student performance-relative to individual 
criterion measures. 

STUDENT PRE-ASSESSMENT 

U^e of the guide facilitates pre-assesslng the student's ability and deter- 
mining individual needs. The teacher can perform this pre-teaching task by 
(1) checking the student's personal guide to see which competencies have 
been marked, (2) observing behavior in relation to the guide's sub-goals that 

^ 

V 

X 
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Student Pre-Assessment - Continued 

approximate the student's maturity level and adaptive behavior ^ and (3) 
testing performance on stated criterion measures. Utilizing the guide 
in this manner yields valuable pre-teachlng information; skills relating 
to those Sub-goals in which the student demonstrates competency need 
not be taught. A demonstrated lack of skill achievement Indicates a 
starting point for instruction. 

SELECTION OF GOALS AND SUB-GOALS 

After pre-assessment , the teacher must select suitable goals and sub** 
goals for the student. The guide provides more than 1,100 of these goal 
and sub-goal statements. Most of them follow a developmental sequence 
and/or hierarchy of skills; however » no attempt has been made to include 
every developmental skill. Space for the teachers to add their own sub- 
goals is provided under every goal. Blank pages for writing additional 
goals /sub-goals are placed Isrinediately before the Index. 

CRITERION MEASUREMENT STATEMENTS 

After goals /sub-goals are selected, the teacher should specify what the 
student needs to do to attain them. Criterion Measurement Statements 
specify the performance requirements to be met by a student. They should 
be written so that the student performing the task and the person (s) 
monitoring the performance clearly understand what is expected. 

A Criterion Measurement Statement contains three essential parts. 

1, The Statement of Condition is the specific circumstance which 
Influences the student's performance. It may include physical 
requirements, personal limitations and aids provided or denied. 

2. The Statement of Behavior Is a specific action on the part of the 
student which is observable or measurable through either direct 
or indirect means. 



3. The Standard of Measurement is the criterion which establishes 

the minimal level of -^^ccep table p e rform a n ce^ — It usually ind i ca t e s 
a desired rate, time limit, percentage or number of correct trials. 
When none of the preceding is specified, 100 percent completion of 
the task is implied. 

fi 

The follrvlng illustration demonstrates the relationship of each essential 
part of a Criterion Measurement Statement. . ' ' ^ 

Example: "Given 30 lock washers varying in size - 1/4", 3/8", 5/8" - 

the student will sort tham Into specified size groupings 
with 90 percent accuracy within 60 seconds." 

xl 
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Criterion Measurement Statements - Continued 

Statement of Condition : **Glven 30 lock washers varying in 
size - l/4'\ 3/8'\ 5/8"- 

Statement of Behavior : ...the student will sort them into 
specified size groupings. 

Statement of Measurement : ...with 90 percent accuracy within 
60 seconds." 

When the Criterion Measurement Statements were written. It was not the inten- 
tion to provide teachers with a ready-made set of standards for measuring 
student performance. Toward (Competency Is a state guide that will be used 
in different school districts, with varying local needs, constraints and 
resources. It xiould, therefore, be impractical to apply one statewide set 
of standards. The Criterion Measurement Statements are meant to serve as 
models to assist teachers in determining appropriate Criterion Measurement 
Statements for their students. In some cases they may be used as written, 
but generally teachers will find it necessary to modify them to meet specific 
needs of their students. o 

Criterion M^ surement Statements modified by the teacher are referred to as 
Extended Criterion Measurement Statements. They can be modified in the 
following ways: 

1, Adding minimum performance levels to the original statement . Some 
Criterion Measurement Statements include blank spaces which must be 
filled in to coir^lete the standard of measurement. This allows flex- 
ibility in providing for individual differences. 

"Given prior instruction and without aid, the student will 
multiply like fractions with percent accuracy." 

In the above example, the teacher must fill in a desired 
percentage, such as, "90 percent accuracy." 

"Given a needle and thread, the. student threads the needle 
out of times." 



This example suggests that out of a specified number of trials, 
the student will successfully complete a desired numbej. - 
Thus,, the teacher will have to fill in the specified number, 
such as "2, out of 5^ times." 

"Having studied nutrition, the student gives reasons 

for eating- nutritious meals." 

A single blan'i space in this example requires the teacher to 
specify a number, such as, 5^ reasors. 



Example: 



Example: 



Example : 
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Criterion Measurement Statements - Continued 

2. Rewriting tl^ original statement . The introductory pages of each 
curriculum area Illustrate this process. The following example 
from Curriculum Area I« Basic Skills, shows the original Criterion 
Measurement Statement accompanied by two Extended Criterion Measure-^ 
ment Statements. 

Example: CMS ; **Glven ten or more objects having like and unlike 

properties, the student will separate those objects 
Into like and unlike gro*tplngs/* 

Extended CMS 1 ; "Given a mixture of 10 paper cut-outs, some 
with comers and some without, the student will fort 
them Into the correct groupings 4 out of 5 times." 

Extended CMS 2 ; "Given TO lock washers varying In size 

(I.e., 1/4", 3/8", 5/8"), the student will sort t^m 
Into these size groupings with 90 percent accuracy 
within 60 seconds." 

In the above example, the model Criterion Measurement Statement has been 
extended to meet the needs of different students or the same student at 
different program levels or periods of time. Extended CMS 1 has been 
adapted for an elementary level student while Extended CMS 2 Jias been 
adapted for a secondary level student. 

To make maximum use of this guide, teachers are encouraged to write 
extended Criterion Measurement Statements in the space provided. 

3. Selecting examples (given within parentheses) in model Criterion 
Measurement Statements . These items are added tc clarify Criterion 

.Measurement Statements. ^ 

Example: "Given the instruction and the opportunity, the student cleans 
teeth (i.e. , brushes, uses dental floss), as measured by some 
dental measure (i.e., disclosing tablet)*" 

In the above Criterion Measurement Statement, the teacher may select the 
, examples given i)r-dftve1ap.^ others mora appropriate-to the particular teach- 
ing situation* 

PLANNING INSTRUCTION RELATIVE TO CRITERION MEASUREMENT STATEMENTS 

When a sub-goal has been .selected and a Criterion Measurement Statement 
developed » teaching is directed toward attainment of this outcome* Since 
the acquisition of goals requires the performance of many related tasks, 
it is suggested the teacher employ a task analysis aoproach in lesson 
planning* 



V 
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How to Use the Guide - Continued 

Planning Instruction Relative to Criterion Measurement Statements - Continued 



Task analysis Is the process of syste^tlcally breaking down a task Into 
its elements. It results In a descrl<)tlon and sequential listing of learn- 
ing steps stated In terms of desired student performance* The achievement 
of these steps enable the student to meet the criterion of the sub-goal • 

The following example Illustrates how task analysis fits Into the teaching 
process* 

Example: 

3.1.0 Cares for a pet 

3.1.1 Maintains housing for a pet. 

CMS: "Having gained knowledge of pets and their needs 

(I.e., habitat, clianllness...) and given the task, 
the student maintains proper housing for a pet." 

Extended CMS: "Given a dirty animal cagfe, the student vill 
complete the necessary steps for .cleaning the cage In 
30 minutes." 

i 

Task Analysis: 

1« Find substitute cage 

2. Remove animal 

3. Put animal In substitute cage 

4. Remove food and water 

5. Bapty de1>rls In waste basket 

6. Wash cage ^ 

7. Dry cage 

8. Replace fresh bedding 

9. Return food and water 
10. Return animal to cage 
11 • Secure cage door 

12. Return substitute cage 

13. Clean work^ area 

14. Wash hands 

Although space has not been Included In the guide to record task analysis, 
t^ teacher Is encouraged to utilize this process In lesson preparation. 
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RECORDING STUDENT PROGRESS 



After evaluating the student's progress In relationship to a sub-goal, the 
recording grid to the right of the sub-goal lit the student's guide should 
be marked. 

Eacample A; 

If the student meets the criterion: 



Step 1 ; Mark the month and yfear on the first 
uniiBed section to show when the 
student was evaluated. 

Step 2 ; Fill in the space above the date to 
indicate that the student could do 
what was required in the Criterion 
Measurement Statement. 

Example B; 

If the student does not meet the criterion: 

Step 1 ; Mark only the month and year in the 
first' unused section to show that 
the student was evaluated. Do not 
mark above' the date. 

Step 2 : A blank space above the data indicates 
that the student could not achieve the 
sub-goal on the date he was evaluated. 



Example C : 
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/ 


/ 


/ 


/ 


/ 





A blank grid indicates no attempt has been made 
to evaluate the student on the sub-goal. 

Example D 

This combines Examples A, B, and C above. On 
10/73 the student could not meet the Criterion 
Measurement. The student met the criterion 
on 2/74. The student was re-evaluated and did 
not meet the criterion on. 5/75. No measurement 
was attempted after 5/75. 

Recording student achievement cannot be overstressed . It Is an account of 
what has been learned and Indicates the student's strengths and maknesses. 
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How to Use the Guide - Continued 



Recording Student Progress - Continued 

The record goes with the student as he progresses from teacher to teacher 
and from school to school. It provides continuity for his program and 
should prevent unnecessary duplication of instruction. 

SECONDARY USES 

Toward Competency can be utilized in a number of ways other than as a 
curriculum guide with a format for recording student performance. 

STUDENT PARTICIPATION 

Students can be encouraged to select goals and sub-goals which they wish 
to achieve, either Individually or as a group. Learning tasks and criterion 
measurements may be developed by the students with assistance from the 
teacher. Students can assist each other by assessing each other's 
Individual achievement. ^ 

COUNSELING STUDENTS 

The student and teacher can discuss individual goals and sub-goals of 
specific Interest or Laportance to the student. A student's strengths and 
weakenesses can be Identified on the recording grid and utilized when 
counseling with him. 

PLANNING INSTRUCTIONAL PACKAGES 

The various goals and sub-goals can serve as bases for planning and develop- 
ing Instructional units and learning materials. Teachers are encouraged 
to list activities, materials, and assignments associated with successful 
achievement of goals and sub-goals. Learning packages may be developed and 
adapted for use by Individual students. 

COQRDINATING INSTRUCTION 

Many of the goals can best be achieved wh^n the special education teacher 
and regular school staff cooperate In providing instruction fo^. the special 
education student. Toward this end, the guide Is adaptable for use In 
regular classes, learning resource center, Itinerant teacher programs, and 
other Instructional programs. It may be used by any teacher who individualizes 
Instruction. 

CORRELATING RESOURCES - ' ' . % 

Correlating the guide with other Instructional materials will enrich the 
education of special students. It Is suggested that teachers use the 
services of Instructional Materials, Centers when searching for instructional 
tools related to specific^ goals. 
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Hov to Use the Guide - Continued 



PARENT PARTICIPATION 

As parents become familiar with the goals 'expressed In this guide, 
they will better understand the spec^l .education program. They can 
assist In their child's education by Identifying some of his goals, by 
helping the child to achieve goals and by measuring the attainment of 
goals outside the school setting. For conferences with parents, the 
recording grid presents a profile of their child's achievement. 

ORIEMTING OTHERS ABOUT THE SPECIAL INSTRUCTIONAL PROGRAM 

The guide can be used to Inform school district staff and other ancillary 
personnel about the purpose and goals of the special education program. 
All teachers serving special education 'students In regular classes or 
In any other capacity .shovjltl be familiar with the content of ^Toward 
Competency . . In order to better tmderstand^ the special stiAlent, school 
counselors and vocational rehabilitation personnel should be informed 
of t;he guide's content and the sjtudent*s progress record. This should 
aid In pKLaclng the student in meaningful training progrants and job 
situations. 

RECORDING STUDENT DATA RELATED TO INSTRUCTION 

Inside the front cover of the guide Is a Student Data Sheet for recording 
general Information about the student's educational program. The 
sheet provides space to record information about instructional materials 
and published program^ used by the student at various developmental 
levels. It also provides a place to note names of the student's former 
teachers and schools atte^ed. 

RECORDING HIGH SCAOOL WORK EXPERIENCE PLACEMENT 

Inside^ the back cover of the guide Is a Work E^q>erlence Placement Record. 
It contains space for recording Information about the student's In^-school 
and connunlty work placement. High school teachers will maintain this 
record. Space has been provided to note the following: dates of work 
experience, types of Jobs, places of employment, names of work experience 
supervisors, and the student's* work evaluation. This provides a quick 
reference of work experiences and serves as an aid when developing suitable 
work placement and training situations, for individual students. 
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AREA 1.0.0 
BASIC SKILLS 



1 



Definition 

Area 1, Basic Skills, refers primarily to fundamental or essential skills 
and concepts Identified under the curriculum headings of motor development, 
language, reading, and mathematics. 

Rationale for Inagructlon 

In order to meet society's demands for successful living, pupils of varying 
ability levels must learn to move, read, speak, listen, write, spell, and 
compute with reasonable skill and accuracy. A major focus and strength 
of the basic skill area Is Its concern with communication. The mastery of 
basic skills necessary to communicate Ideas Is Important for individual 
growth and achievement. For the child with learning problems, the ability 
to communicate ideas enhances both his association with and acceptance by 
adults and peers. The basic skills presented in Area 1 are the tools which 
will be applied by students to achieve competencies in other curriculum 
areas. Consequently, the curriculum content presented in this area is 
viewed as necessary for solving many dally or persistent life problems 
which face each learner* 

Measurement Model 

The teacher's guide includes model criterion measurement statements (CMS). 
They have been written to clarify the intent of sub-goals and to assist 
teachers in developing specific criteria for evaluating individual 
student performance. Teachers are expected to adapt the model CMS and 
extend it to more specific teaching situations. To Illustrate, one sub- 
goal and CMS have been select6d from Area 1 and are presented below. Also 
presented are two examples extending the model CMS, written by teachers 
for a specific student or class. The extended examples have been written 
to reflect different curriculum levels. 

1.0.0 BASIC SKILLS 
iFlne Motor! 

1.5.0 Develops visual perceptual skills ^ r 

1.5.2 Locates specific objects from a group of mixed objects.^ 

. * 

CMS: Given ten or more objects with like and unlike properties and 
a sample object, the student takes objects similar to the 
sample from the group. . , ^; . ^ 



Extended measurement statements: 



Elementary 
Level 



Secondary 
Level 



Given a mixture of 10 paper cut-outs, some with corners and 
some without, the student sorts them Into the correct group- 
ing four out of five times. 

Given 30 lock washers varying in 'size (1/A", 3/8", 5/8"), the 
student will sort them into these size groupings with 90 per- 
cent accuracy within 60 seconds. ^ 
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AREA 1.0.0 
BASIC SKILLS 



1.1.0 Performs locomotor skills * 

1.1.1 W^lks forward. 

CMS: On request, the student walks forward at J^ast ten feet 

with back straight, head held high, and eyes looking ahead. 



1.1.2 Walks backward. 

CMS: On request, the student walks backward at least ten feet 

with back straight, head held high, and eyes looking ahead 



1.1.3 Walks sideways. 

aiS: On request, the student walks to both the tight and left side 

(i.e., cross step, side step, step-close-st^p) for a distance 
of ten feet, maintaining proper posture and balance. 



1.1.4 Walks In 4 circle. 

CMS: On ifiBquest, the^^tudent walks in a circle (i.e., clockwise,' 

counter-clockwise), maintaining proper posture and balance. 



1.1.5 Walks on toes. 

CMS: Upon request and without his heels touching the surface, 

the student walks forward on his toes for a distance of 
at least ten feet. 
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Runs forward* / 

Upon request, the student runs forward In a straight line with 
weight toes, head held level, body segments in alignment, 
and facing the line of movement for at least a distance of 
ten feet* 



Hops on each foot* 

Upon request, the student hops on each foot for at least five 
continuous hops, keeping the opposite foot from touching the 
surface* 



^ Pivots on each foot * 

Upon request, the etudent pivots either to the right or to 
the left on each foot, keeping his pivot foot stationary and 
maintaining proper balance* 



Jumps continuously using both feet* 

Upon request, the student Jumps forward and lands, keeping 
both feet together without losing balance for at least ten 
Jumps* 



Jumps forward and backward with feet together* 

Upon request, the student Jumps forward and then backward 
keeping both feet together for. at least five continuous Jumps. 



Jumps forward and backward over an object* 

Upon request, the student Jumps forward and then backward 
over an object placed on the ground keeping feet together* 



1.1.12 

CMS: 



Climbs and descends stairs alternating feet. 



When observed in situations requiring use of stairs, the 
student ascends and descends the stairs alternating feet. 



1.1^13 Climbs ladder alternating hands. 

CMS: Uhen asked to climb a ladder, the student climbs up ^d down 

alternating hands. 



1.1.14 Slides on feet to left and right. 

CMS: Upon request, the student slides (i.e., keeping feet on sur- 

face) to the left and to the right for a minimum distance of 
ten feet. 



1.1. jL5 Skips. " . 

CMS: Upon request, the student skips using a step-hop movement 

without stopping for a minimum distance of twenty feet. 



' * 1.1.16. V Gallops. ' . ' ' • • . 

' CMS: \..*Upon request ,ithe 'stiident -gallops in a forward- motion without 
stripping for a minimum distance of twenty ^^t.*^ ^ 



1.1.17 Marches to a heat. ' / . 

CMS: Upon request, the student marches to a beat (i.e., drum, 

music) and keepsT time by f oordinatlng the demmard left foot 
movement with the beat. 

* * 
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Demonstrates ball control skills* 



Rolls large ball* 

Having received Instructions in rolling a large ball (i.e., 
volleyball or larger), the student rolls a large ball for a 
distance of at least ten feet. 



Rolls vmall ball. 

Having receiv<»,d Instructions in rolling a small ball (i.e., 
Softball or smaller) , the student rolls a small ball for 
a distance of at least ten feet. 



Bounces large ball. 

(j±\en a large^ball (i.e., volley ball or larger), the student 
bounces the ball t)aree times with one hand before catching. 



Bounces small ball. 



Given a small ball (I.e., Softball or smaller) the student 
bounces the ball three times with one hand before catching. 



Throws large ball. 

\ 

Having received Instructions in throwing a large ball and 
being given a large ball (I.e., volleyball or larger), the 
student throws the ball forward following the instructions. 



Throws small ball. 

Having received instructions in throwing a small ball and 
being given a small ball (i.e., Softball or smaller), the 
student throws the ball forward following the Instructions, 



Catches large ball. 

When a large ball (i.e., volleyball or larger) is thrown 
to the student, the student catches that ball using both 
hands, keeping eyes open. 



Catches small ball • 

When a small ball (i.e., Softball or smaller) is thrown 
to the student, the student catches that ball using both 
hands, keeping eyes open. 



Bats Softball, 

Having received instructions In batting a ball, the 
student bats a Softball following the Instructions, hitting 
the ball percent of the time. 



Kicks klckball. 



CMS: Having received instructions In kicking a kickball, the stu- 

dent kicks a klckball following the instructions, hitting the 
ball out of tines. 



1,2.11 Foct-drlbbles soccer ball. 

CMS: In a given situation, the student foot-dribbles a soccer ball 

for a minlnum of ten feet using alternate feet, maintaining 
control of the ball. 
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[Fine Motor] 
1*3.0 Cuts with scissors » 

1.3.1 Holds scissors correctly. 

CMS: vnien given sc^issors, the student grasps them in the dominant 

hand and places his fingers in position necessary to manip- 
ulate the scissors* 



1.3.2 Opens and closes scissors. 

CMS: After correctly positioning the scissors in the cutting hand, 

the student opens and closes then in the manner necessary for 
cutting. 



1.3.3 Holds material vhile cutting. 

CMS: Given material to be cut by scissors, the student holds the 

material and scissors so the- the cutting blades are perpen- 
dicular to the material. 



1.3.4 Cuts on straight lines. 

CMS: Given a piece of paper having several straight lines, the 

student cuts along a line deviating no more than ^ 

(i.e., 1/4") from the line. 



1.3.5 Cuts on angled lines. 

CMS: Given a piece of paper with a line containing angles an it, 

the student cuts along the line deviating no more than 

(i.e., 1/4") from the line. 



1.3.6 Cuts on curved lines. 



CMS: Given a piece of paper with a curved line on it, the student 

cuts along the line deviating no more than (i-e. , 1/8") 

from the line. 



1.3.7 
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Manipulates small objects 



Builds with blocks. 

When given a number of building blocks, the student performs 
the necessary manipulation with his hands to build an object 
by stacking. 



Hannners nails/t&ks. 

After instruction in the use of a hanraer and nails/tacks, the 
student uses the hanmer to drive a nall/tack into a board 
without bending it out of times. 



Screvs/unscrews objects. 

Given a number of objects that involve screwing/unscrewing 
(i.e., jar lids, nuts and bolts, woJ screw), the student 
screws/unscrews the objects. 



Puts pegs in pegboard. 

Given pegs and a pegboard, the student places the pegs in 
the pegboard so that the pegs remain in the perpendicular 
posit ion . 
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Strings beads. 



Given an assortTnent of beads and a string which easily silps 

through the holes in the beads, the student strings 

beads in minutes. 



Winds lacing/string. 

VHien given a length of string/lacing and an object on which 
the string/lacing can be wound, the student winds the 
material on the object to the teacher* 8 satisfaction. 



Folds paper In half. 

vnien given a piece of paper, the student performs the 
necessary manipulations to fold the paper In half so that 
the edges opposite the fold are even. 



Folds paper In fourths. 

When given a piece of paper, the student performs the 
necessary manipulations to fold the paper In fourths so 
that all eHc^es are ev^n. 



Folds for a business-size (filO) envelope. 

Given an 8^'' X 11" paper (I.e., typing, notebook), the stu- 
dent folds the paper in thirds so that it fits into a filO 
envelope. 
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1.4.10 



Folds for a small envelope. 



CMS: Given an 8^^" X 11" paper (i.e., typing, notebook), the stu- 

dent folds the paper in half, then in thirds, so that it 
fits into a small envelope. 



1.4.11 
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Visual Perception 



1,5.0 Develops visual perceptual- skills . 

1.5.1 Develops lateral eye movement without moving head . 

CHS: Uhen presented with a laterally moving object, the student 

follows the object with his eyes without moving his head. 



1.5.2 Locates specific objects from a group of mixed objects. 

CMS: Given ten or more objects with like and unlike properties 

and a sample object, the student takes objects, similar to 
the sample, from the group. 
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Sorts and classifies objects. 



Given a group of ten or more mixed objects, the student sorts 
and classifies objects (I.e., size, shape, type, and/or color) 
with percent accuracy. 



Locates specific objects i^lch differ slightly from other 
objects. 

Given ten or more similar objects which differ slightly, ,the 
student sorts and classifies the objects (size, shape, type, 
and /or color) xrLth percent accuracy. 



Identifies shapes regardless of size, color, or texture* 

When presented with a number of mixed two-dlmer.slonal 
geometric objects of varying sl^e, color, and texture, the 
student Identifies similar shapes. 



Recognizes relative size regardless of distance. 

After correctly distinguishing the relative size of a 
smaller and a larger object, the student maintains that 
size comparison when the objects are moved apart. 



Locate body parts. 

Upon request, the student locates specific external 

body parts to the teacher*s satisfaction. 
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Demonstrates figure completion. 

QiS: Given an Incomplete model -of a human figure, the student 
Identifie^ missing parts. 



1.5.9 Demonstrates knowledge of directional movement. 

CMS: When given an object and a directional command (l*e., up, 

down, in, out), the student moves the object correctly. 



1.5.10 Demonstrates knowledge of relationship of body to other 
objects. 

CMS: When presented with a preposition (i.e., on, over, in), the 

student explains the preposition In terms of his body 
relationship to his environment (i.e., I'm In the room; I'm 
on the floor). 



1.5.11 Assembles body parts. 

CMS: Given a disassembled two-dimensional cardboard puzzle of a 

human body, the student assembles the puzzle correctly. 



1.5,12 



1.5.13 
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jAudltory Dlflcriinlnatlonl 



1.6,0 Dl8tlngul8)ies conaaon sounds , 

1.6.1 Identifies comiion anlnal sounds. 

CMS: Given a number of coinroon animal sounds (I.e., recorded, 

taped), the student Identifies each sound and associates It 
with the proper anltaal. 



1*6.2 Identifies common musical sounds. 

CMS: When presented with a number of musical sounds (I.e., drum, 
violin, bells), the student identifies the sound and 
associates It with the proper Instrument with per- 
cent accuracy. 



1.6.3 Identifies common outdoor sounds. 

CMS: Vfhen presented \r±th conmon outdoor sounds, the student 

Identifies the sounds. 



1.6.4 Identifies common household sounds. 



CMS: \7hen presented with ten or more common household sounds 

(i.e., doorbell, telephone, eggs frying...), the student 
identifies at least out of sounds. 



1.6.5 Identifies loud/soft sounds. 

CMS: When presented with a variety of sounds varying in volume, 

the student distinguishes between loud and soft sounds 
out of times. 
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116.6 Identifies high/low sounds. 

CMS: u/en presented with a variety of high- and low-pitched sounds, 

the student identifies the low and high sounds (I.e., verbally 
or physically). 



1.6.7 Identifies far/ne:ir sounds. 

CMS: When presented with a number of familiar sounds at varying 

distances, the student Identifies near and far sounds. 



1*6.8 Identifies emergency sounds. 

CMS: When presented with a variety of emergency sounds (i.e., 

police siren, fire bell), the student identifies 

emergency sounds. 



1.6.9 



1.6.10 
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{Receptive Language) 



1.7.0 Responds to simple verbal commands * 

1.7.1 follows simple directions. 

QIS: inien presented with a number of simple one-verb requests, 

(I.e., come, down...), the student compiles percent of 

the time. 



1.7.2 Provides impersonal information. 

CMS: Upon request, the student verbally provides personal infor- 

mation (i.e., name, age, address) to the teacher's 
satisfaction. 



1.7.3 / Identifies direction. 

CMS:/ Upon verbal command, the student identifies a specific 

direction (i.e., up, do^m, right/left) percent of 

the time. 



1.7. A 

CMS: 



Identifies objects as directed. 

When common objects are verbally named, the student demon- 
strates his Qbility to link the name with the object, (i.e., 
show me the ball.) 



1.7.5 <. 
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1.7.6 



1«8.0 Responds to more complex verbal coTTwnai:id8 , 

^ l.t^l Per^forms two related tasks. 

*• 

CMS: When given a verbal command with two related tasks (i.e.. 

Pick up the book and then turn to page 45.), the student ^ 
responds correctly. 



1*8.2 Performs two or more related tasks. 

CMS: When verbally given two or more related tasks (I.e., Go 

to the shelf, g^t a book, and read It.), the student 
Independentlv performs these tasks. " * ' >' 
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1.8.3 Performs two unrelated tasks.- 4 

QiS: Mhen presented with a complex verbal command consisting ^ 

of two unrelated directions (I.e., Feed the fish, then 
complete your math assignment^ , the student performs the 
tasks correctly. » > 



1.8.4 Performs two or more unrelated tasks. ^ 

CMS: Upon request, the student* performs txfo or more unrelated V 

tasks (I.e., Feed the fish, put the book away, then go to 
, the door.), in the designated sequence. 
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Articulation 



Imitates sounds of vowels* 

When orally presented with the vowel sounds (i.e., a-e-i-o 

y) , the student repeats each vjwel correctly out of 

tidies. / 



Imitates sounds of consonants. 

When orally presented with consonant sounds, the student 
correctly repeats each consonant sound. / 



Volunteers sounds of vowels. 

hen %iven the opportunity, 1 
wel^ sounds with percent accuracy. 



When %iven the opportunity, the student voluntarily says 
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Volunteers sounds of consonants* 



When .given the opportunity, the student voluntarily says 
consonant bounds with , percent accuracy. , 



Blends sounds. , 

When presented with various sound units (I.e., CVC c-^bl- 
nations, including nonsense words bat, vlp, caz), t student 
reads the appropriate sound for the unit. 



Demonstrates vord pronunciation . 
Imltatei^ ^^Ingle words* 

Wlien orally presented with a list of words containing the 
various sounds (l*e., vowels, consonants, diphthongs) of the 
English language, the student correctly pronounces the words. 



2° 



Volunteers single words* 

V7hei)i observed » the student volunteers single vords. 



Imitates word chains. 

vnien presented with two or more words in sequence, the 
student immediately imitates that word chain. 



Volunteers word chains. 

When observed, the student volunteers word chains. 



Expresses self in understandable speech . 
Verbalizes simple sentences. 

When engaged in conversation, the student verbalizes simple 
sentences (i.e., noun/verb combinations: We want. You come. 
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1.11.2 

CMS: 



Provides single word or tm-vord answers to questions. 



When asked a simple question (i.e.. What day is today?), the 
student answers in one or two words (i»e., Monday). 



1.11.3 Provides multiple word answers to questions. 

CMS: When asked a question (i.e., WhAt is the Weather?), the stu- 

dent answers in a multiple word answer (i.e.. It is raining.)* 



1.11.4 Verbalizes more complex sentences* 

CMS: When conversing with one or more persons, the student speaks 

in sentences containing number of graimatical elements, 

in addition to a noun and verb. 



1.11*5 Chains sentences. 

CMS: When conversing with at least one perso.-!. the student speaks 

using more thah two consecutive sentences* 



1.11.6 Relays information. 

^CMS: When asked to relay a message, the student correctly communi- 

cates the information orally to at least one other person. 



1.11 .7 Asks questions. \ 

CMS: When conversing with at least one person, the student asks 

questions that are logical to the situation. 
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1.11.8 

CMS: 



Talks about own experiences. 



When conversing with at least one person, the student talks 
about his own experiences In a logical manner (I.e., complete 
story, appropriate to the situation). 




Sequences thoughts Into logical sentence patterns. 

When conversing with at least one other person, the student 
verbally sequences thoughts into logical sentence patterns 
percent of the time. 



1.11.10 Uses correct graraoar. 

CMS: When conversing with others, the student uses correct gramnar 

as determined by the setting (i.e., playground, home, class- 
room...), percent of the time. 



1.11.11 



1.11.12 
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1«12.0 Controls volume of voice ♦ 

1«12«1 Discriminates between loud/soft oral sounds. 

CHS: When orally given a group of loud and soft sounds, the 
student Identifies the loud sounds from the soft sounds 
with percent accuracy. 



1.12.2 Hodulates voice according to room size* 

CMS: When observed in rooms of different sizes aiid asked to 

verbalize, the student speaks with a voice volume that is 
appropriate to the pituation^ 



1*12 .3 Modulates voice according to number of listeners* 

CMS: When observed in various sized groups, the student speaks 

with a voice volume that is appropriate to the situation* 



1*12*4 



1-12-5 



ERLC 



24 



Readlngl 

1.13.0 Demonstrates reading readiness ^ 

1*13.1 Names colors* 

CMS: Given a group of varying colors and asked to name them, 

the student names them correctly out of times. 



1.13.2 Matches shapes. 

CMS: Given two identical groups of mixed shapes, tue student 
matches each shape correctly out of times. 



1.13. 3 Distinguishes like and unlike objects. 

CMS: When presented with a group having several like and unlike 
objects, the student selects either the like or unlike 
objects with percent accuracy. 



1.13.4 Matches numerals. 

CMS: When given two identical groups of mixed numerals, the 

student matches each numeral correctly out of 

times. 



1.13.5 Matches letters. 

CMS: When given two identical groups of mixed letters, the 

student matches each letter correctly out of 

times. 
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Dlstlhgulshes like and unlike numerals. 



When presented ulth r group having several like and unlike 
numerals, the student selects either the like or the unlike 
nverals with percent accuracy. 



Distinguishes like and unlike letters. 

When given a group having several like and unlike letters, 
the student selects either the like or the unlike letters 
with percent accuracy. 



Marks named picture (s) within a group of pictures. 

When presented with a' group of different pictures and 
requested to identify specific ones, the student marks 
the appropriate picture (s). 



Marks items requested in a sentence. 

When presented with a sentence that asks one to identify 
items, the student marks (i.e., connects pictures, symbols, 
words) correctly out of items. 



Demonstrates left-to-right reading movement. 

When given several lines of printed material, the student 
moves (i.e., finger, hand) to indicate left-to-right movement. 
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1.13.12 



1 . 14 . 0 Demonstrates knowledge of the alphabet . 

1.14.1 Recites alphabet by rote in proper sequence. 

CMS: Upon request, the student recites alphabet in proper 
sequence out of times. 



1.14.2 Matches letters of the alphabet. 

CMS: Presented with two identical mixed groups of letters of the 

alphabet, the student matches the letters out of 

times . 
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1.14.3 Finds letters of the alphabet. 

CMS: When presented with the alphabet and asked to identify given 
letters, the student indicates (i.e., points, draws a line, 
picks up) the letters with percent accuracy. 



1.14.4 Reads letters of the alphabet. 

CMS: Upon request, the student reads the letters (i.e., upper and 
lower case) of the alphabet with percent accuracy* 
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V^14.S Identifies upper case letters In random order. 

CMS: Given the upper case letters In random order, the student 

correctly Identifies each letter with percent accuracy, 

5 



1.14.6 Identifies lover case letters In random order. 

CMS: ^ Given the lower cdse letters In random order, the student 

correctly Identifies each letter with percent 

accuracy. 



1.14.7 Pairs upper and lower case letters. 

CMS: When presented with the upper and lower case letters, the 
student pairs upper and lower case Iett3r8 with per- 
cent accuracy. 



1.14.8 



1.14.9 

> 
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1.15.0 
1,15.1 

CMS: 



Develops a sight vocabulary ♦ 



Matches single words* 



Given two identical groups of printed words, the student 
matches the words with percent accuracy. 



1*15 .2 Finds single words. 

CMS: Presented with a group of printed words and asked to select 
given words, the student finds (i«e«, points, aelects) the 
correct words out of times* 



I .15 .3 Reads single words* 



Qfe: Presented with single words at his/her reading level and 

asked to ^ead them, the student orally reads the words with 
percent accuracy. 



\ 



1*15.4 Matches two or more word phrases*" 

CMS: Gven two or more identical groups of word phrases, the 

student matches the word phrases with percent accuracy* 



1*15*5 Finds two or more word phrases* 

CMS: Presented with t\fo or more printed word phrases and asked 
to select given phrases, the student finds (i«e*, points, 
selects) them with percent accuracy. 
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Reads two or mbre word phrases. " 

Presented with Identical groups of two or more word phrases 
at his/her level and ask to read them, the student reads 
the words with percent accuracy. 



Matches words with pictures /objects. 

Given words and related picture/objects, the student matches 
the words vrlth the picture /objects with . percent 
accuracy. 



Finds words with pictures/objects. 

Presented with words and related pictures/objects and asked 
to select given words y the student finds (I.e., points to, 
selects. Indicates) the words with percent accuracy. 



ileads words related to pictures/objects. 

When given words and related pictures, the student orally 
reads the words ^ percent of the time. ^ 



Matches words related to numbers. 

When given groups of words and related numbers, the student 
matches the words and* the numbers. 
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1.15.11 Finds words related to numbers. 
CMS? 



Given groups of words, the 'student finds *^i.e. , „ppints to, 
selects, ^ates) words representing the given numbers. 



' 1.15.12 Reads words related to numbers. 



CMS: Given a group of words, the student orally reads words which 
represent the specified numbers. 



1.15.13 Reads selection(s) of essential vocabulary words. 

CMS: When presented with a ^election of essential vocabulary words 
(i.e., Wilson's, Dolch list, ...), the student orally reads 
th^m with percent, accuracy. 



1.15.14 'Reads 8election(s) of functional words. 

CMS: When ^Veh a selection of functional words (i.e., exit, 

danger...), the student orally reads them with percent 

accuracy. 



1.15.15 



1.15.16 
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1.16»0*, Utilizes a, particular reading program * 

^ 1.16.1^ ' Reads language-experience stories.. • 

CMS : When asked to read a languages-experience story written by 
the Individual or class, the student orally reads to the 
teacher ' s sa tl s f ac t Ion . 



1.16.2 

. CMS: 



1.16.3 



Reads words In stories. 

VThen presented with a story at student* s readli^g level, the 

student reads (I.e., decodes, recognizes) words with 

percent accuracy. 



1.16.41 




Demonstrates skills of phonetic analysis « 



1.17.1 , !^eads aloud sounds ot consonants. 

CMS: When Randomly presented with the consonant letters, the stu 
dent ireads aloud the correct sound with percent 
• " • accuracy. 
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Reads aloud sounds of vowels. 

When randomly presented with the vowell letters, the student 
reads aloud the correct sounds with j percent accur'acy. 



Reads aloud sounds of blends* 

When rando "*y presented with the blend formation (i.e., bl, 
fl, fr) le,.t the student reads aloud the correct souncj- 
with pi-i. -At accuracy. 



Reads aloud sounds of digraphs. 

When randomly presented with printed digraphs, the student 
reads aloud the correct sounds with percent accuracy. 



Reads aloud to blend consonants and vowels. 

When presented with a list of consonant-vowel-consonai*t 
(CVC) formations, the student blends them it^o a single 
sound unit (i.e., nonsense words, such as fud, ked, tep). 



Reads aloud to decode words. ' 

When presented with a variety of phonetically regular words 
at the student's reading level, the student reads aloud to 
decode. 



33 



1.17.8 



1.18.0 Demonstrates structural analysis skills . 

1.18.1 Separates conxpound words into root words. 

CMS: Given a group of ten or more compound words at the student's 
reading level, the student separates the root words into 
coi&pound words by circling each root word, with per- 
cent accuracy. 



1.18.2 Separates prefixes from toot words. 

CMS: Given a group of ten or more words at the student's reading 
level, the student separates the prefixes from the root 
word by underlining the root word and circling the prefix, 
with percent accuracy. 



1.18.^ Separates suffixes from root words. 

CMS: Given a group o^ ten or more words at the student's reading 
level, the student Separates the suffixes from the root word 
by underlining the root word and circling the suffix* with. 
percent accuracy. 



1.18.4 Gives plural forms. 

CMS: Given a list of ten or more singular nouns, the student 

correctly adds the es, or ses enc :ng to the words with 
percent accuracy. 
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1.18.5 



Adds correct endings to words, doubling last consonant 
to make the past tense. f. • 



Given a list of ten or more words, some requiring doubling 
of the last consonant (i.e., hop. ask, sit. ship. trot. walk), 
the student adds correct past tense ending only to each word 
where the doubling the final consonant rule applies, with 
percent accuracy. 



1.18.6 Adds correct endings to words by changing ^ to i. 

CMS: Given a list of ten or more words ending in ^. some requir- 
ing changing the ^ to i. before adding endings (i.e.. hurry, 
boy, ...). the student adds endings, changing only the words 
where the 2. i ^"^^ applies. 



1.18.7 Adds correct endings to words dropping final e. 

CMS: Given a list of ten or more words ending in £. the student 

adds the endings only when the "dropping the final e" rule 

applies (i.e.. hope/hoping, love/loving, ...) with 

percent accuracy. 



1.18.8 Adds correct endings to words ending in £ and fe. 

CMS: Given a list of ten or more words (i.e.. calf. half, knife) 
ending with f_ and f£. the student adds correct endings by 
changing f. or fe endings only where the "ves" rule applies, 
with percent accuracy. 



1.18.9 Divides words into syllables. 

CMS: Given a list of ten or more words of two or more syllables 
at the student's reading level (i.e.. welcome, separate, 
whisper. ...), the student correctly separates each word into 
syllables by use of slash mark (i.e., wel/coirie). 
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1.18.10 



1.18.11 



1.19.0 Uses clues In reading * 

1.19.1 Uses picture clues for unknown words. 

CMS: When presented with a paragraph about a picture, the 
student figures out unknown words by associating them 
with the content of the paragraph and the picture. 



1.19.2 Uses configuration clues for remembering new words. 

04<;: When presented with a list of ten or more words of different 
configuration, the student uses the shape of the letters to 
aid him in identifying the word. 



1.19.3 Sounds out unknown words. 

CMS: When given a list of ten or more phonetically regular 

unknown words, the student pronounces (i.e., reads) the 
words by sounding them out percent of the time* 
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1.19.4 



1.19.5 



1.20.0 Uses comprehension skills . 

1.20.1 Relates events of stories. 

CMS: Upon request of the teacher, the student relates (i.e., 
associates, recites, tells) the events of a story which 
he has just completed reading (i.«., silently or orally) 
to the teacher's satisfaction. 



1.20.2 Relates steps in a process. 

CMS: After reading the steps in a process (i.e., recipe, work 
task outline, fielH trip outline, craft project outline) 
and upon request of the teacher, the student relates 
the steps in proper sequence percent of the time. 



1.20.3 Identifies sequence of ideas or events. 

CMS: After reading a story and upon request of the teacher 
immediately afterwards, the student identifies (i.e., 
matches, points to, names, associates, recites) the sequence 
of events in the story to the teacher's satisfaction. 
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1.20.4 

CMS: 



1.20.5 
CMS: 



1.20.6 

CMS: 



1.20.7 

CMS: 



1.20.8 

CMS: 



Relates cause and effect relationships. 

After read'^ng a story and upon request of the teacher, 
the student relates (I.e., verbally distinguishes) between 
the cause and effect relationships which pertain to the 

characters and events In the story with percent 

accuracy. 



Distinguishes between statements of reality and unreality. 

After reading a story and being presented with certain 
statements from the story by the teacher, the student 
verbally distinguishes statements based on reality (I.e., 
facts, truth, existence) and those based on unreality (I.e., 
nonf actual, fantasy, nonexistence, ...) to the teacher *s 
satisfaction. 



Relates anticipated outcomes. 

While reading a story and being purposely Interrupted by 
the teacher with a question about a possible outcome for 
It, the student verbally anticipates (I.e., guesses, 
estimates, hypothesizes...) what the outcome will be, to 
the teacher's satisfaction. 



Relates reactions and motives of story characters. 

After being presented with a character and slf'^^^tlon from 
a story, the student tells hov the character felt about 
the situation and why he acted as he did. 



Draws Inferences from reading materials. 

After reading a list of three or more selected statements 
provided by the teacher, the student verbally draws Infer- 
ences from the statements with percent accuracy. 
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1.20.9 

CMS: 



Draws conclusions from reading materials. 



After reading a selection chosen for the student by the 
teacher, the student verbally draws appropriate conclusions. 



1.20.10 States main idea of selection. 

CMS: After reading a selection chosen for the student by the 

teacher » the student states the main idea of the selection 
out of times. 



1.20.11 Summarizes. 

CMS: After reading a story or selection assigned to the student 
by the teacher, the student immediately summarizes the con- 
tent (i.e., main idea, .sub-points, characters, events, con- 
clusions) to the teacher's satisfaction. 



1.20.12 



1.20.13 
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1-21.0 Reads silently , 

1.21.1 Reads vrlthout lip movement. 

CMS: Given the task of silently reading a passage selected by 
the teacher* the student performs the request without 
visible signs of lip movement. 



1.21.2 Adjusts reading rate to type of reading material. 

CMS: When given selected reading materials, the student volun- 
tarily adjusts his reading rate and maintains comprehension 
as measured on a comprehension test. 



1.21.3 Adjusts reading rate to level of difficulty. 

CMS: When given selected reading materials, the student volun- 
tarily adjusts his reading rate to the difficulty of the 
material and maintains comprehension as measured on a 
comprehension test. 



1.21.4 Adjusts reading rate to his purpose for reading. 

CMS: When assigned reading selections and told the purpose for 
each selection (i.e., enjoyment, general content, specific 
facts), the student adjusts his reading rate to the 
intended purpose as jogged by the teacher. 



1.21.5 
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1,21.6 



IStudy SkllTsj 

1.22,0 Demonstrates dictionary skills . 

1.22.1 Alphabetizes by first letter, 

CMS: Given a list of ten or more words with unlike first letters, 
(i,e., am, cat, goat), the sLudent recopies the list In 
correct alphabetical order out of times. 



1.21.2 Alphabetizes words. 

CMS: Given a list of ten or more word& with the same first letter 

(I.e., arm, am, ankle), tKe student recopies the list of words in 
correct alphabetical order out of times. 



1.22. J Locates words In dictionary. 

CMS: Given a dictionary assignment to find words , the student 
independently locates "designated words In the dictionary 
percent of the time. 



1.22.4 Pronounces words according to diacritical markings. 

CMS: Given a list of ten ^r more words marked with diacritical 
iTiaiklngs (i.e., feb' roo,-er'i), the student correctly 
pronounces out of words« 
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1.22»5 Locates homonyms • 

CMS: Given a list of ten or more words that have a homonym, the 

student uses dictionary skills to locate out of 

correct homonyms. 



1 

1.22.6 Locates synonyms. 

^ CMS: G^^ven a list of ten or more words that have synonyms, the 

student uses dictionary skills to locate out of 

correct synonyms. 



1.22.7 Locates antonyms. 

CMS: Given a list of at least ten words that have antonyms » the 

student uses dictionary skills to locate out of 

correct antonyms. 



1.22.8 



1.22.9 
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1.23.0 Uses study skills . 

1.23.1 Uses table of contents. 

CMS: When given the task of selecting information from published 
material (i.e., book, magazine, reference book), the student 
employs the table of contents to locate information to the 
teacher's satisfaction. 



1.23.2 Employs index to locate information. 

CMS: When provided with a list of at' least ten words describing 
topics in a book, the student correctly uses the words and 
index to locate information. 



1.23.3 Uses encyclopedias/atlases/supplementary texts. 

CMS: Given instruction on use of the encylopedia/atlas/supple- 

mentary text,, the student independently locates 

topics (i.e., famous people, countries) to the teacher^s 
satisfaction. 



1.23.4 Locates headings and sub-headings of topics. 

CMS: When given three or more written articles, the student 

outlines the headings and sub-headings of topics in each 
article with percent accuracy. 



1.23.5 Uses reference materials. 

CMS: Given an assignment to write a report and use reference 
materials, the student names different resources used. 
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Uses resource people. 



Given an assignment to make a report, the student names the 
people (i*e*» employers, workers, counselor, teachers, 
librarians) used as resources, when presenting the report. 



-Deroonstrates readiness for writing * 

?Jplds writing instruments correctly. 

Given a common %n:iting instrument (i.e., pencil, pen, 
crayon, chalk), the student holds the instrument in the 
accepted manner. — 



Performs pre-writing exercises. 

Given instruction and materials, the student pcrfurras pre- 
writlng exercises (i.e. , unstructured .scribbling, drawing 
on blackboard or large sheets of paper, painting with brush 
or finger pointing) to the satisfaction of the teacJier. ^ 
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Traces 'around objects. 



Given * instruction and materials, , the studentf' traces with his 
hand around the outside of an' object (i.e., cup, ball, book, 
...), to the teacher's satisf^^^ipn. 



Traces over dotted lines. 

Given instruction and materials, the student traces over 
dotted lines to the satisfaction of the teacher. 



Copie3 straight lines. 

Given instruction^ and materials, the student copies over 
straight lines (l»e^, horizontal, vertical, diagonal) to 
the satisfaction of the teacher. 



Copies curved lines. 

Given instruction and materials, the student copies curved 
lines (i.e., circle, waves) to the teacher*s satisfaction. 




Demonstrates manuscript vrltlng. 



Copies letters and numbers Independently. 

Given the assignment to Independently copy Jietters and 
numbers, the student uses a model (I.e., carboard letter- 
irt% cards, blackboard, prepared materials) to copy letters 
and numbers which are legible, to the teacher's satisfaction. 



Uses correct spacing between letters/words. 

Given' the task to use correct space between letters/words, 
the student demonstrates his adequacy by copying a model, 
appropriately spacing letters/words to the teacher's 
satisfaction. 



Writes, numerals /letters without visual model. 

Given an oral Instruction- to write numerals/letters without 
a visual model, the student writes legible numerals/letters. 
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FiCTonstrates cursive writing . 



Forms cursive letters correctly. 

When asked to write any of the uppfer or lower case cursiv 
letters, the student forms cursive letters correctly. 



Converts letters correctly. • 

Given the task of correctly converting letters from man- 
uscript to cursive writing, the student demonstrates his 
ability to do so by producing th^ letters legibly from 
memory nercent of the time. 



Writes name. 

Given previous instruction, the student writes his name 
correctly and legibly to the teacher's satisf action* 



Writes words from verbal cue. 

When given oral instructions to write words, the student 
correctly writes the words. 




CO 
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1.26.6 



Basic Mathematics) 



1.27.0 Demonstrates math readiness . 

I 

1.27.1 Matches geometric shapes. 

CMS: When given two sets of cards contalnljfig the same geo- 
metric shapes, the student matches like cards from each 
set. 



1.27.2 Finds geometric shapes. , 

CMS: When presented with a mixed group jr'' geometric shapes 

and asked to find a name shape (IJ , circle, triangle...), 
the student selects the corresponaiitv^^pe- 



1.27.3 Names geometric shapes. 1 

CMS: When presented with the series of ^'^ometrlc shapes (I.e., 
circle, square) by the teacher, thi 'tudent names each 
shape correctly. \ 
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1.27.4 Matches like numbers. \ 

CMS: 1 When presented with a set of numeral cirds containing two ^f 
each numeral from 1 to 100 In random or^er, the student will 
pair the numerals* 



i 
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1.2 7 ,5 \ Matches equivalent sets. 



CMS: Wl^en given a series of problems to* match equivalent sets 
on. a work sheet , the student demonstrates by matching the 
equivalent sets by drawing a line between them. 



1.27.6 Finds equivalent sets. 

CMS: When given a series of problems to find equivalent sets 

from a work sheet containing a model, the student success- 
fully draws a line from the model to the corresponding 
equivalent set. 



1.27.7 Identifies unequal sets. 

CMS: When given a series of problems to Identify sets unequal 

to a model set on a worksheet, the student marks (I.e., 
circling, crossing...) the unequal sets. 

1.27.8 



1.27.9 
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1.28.0 Counts by rote orally . 

1.28.1 Counts by rote frpm 1 to 10. 

CMS: When asked by the teacher to count by rote orally from 
1 to 10, the student states each number clearly, unhesi- 
tatingly and in correct sequence percent of the 

time. 



1.28.2 Counts by rote from 1 to 20. 

CMS: When asked by the teacher to count by rote orally from 
1 to 20, the student states each number clearly, unhesi- 
tatingly and in correct sequence percent of the 

time. 



1.28.3 Counts by rote from 1 to 50. 

CMS: When asked by the teacher to count by rote orally from 

1 to 50, the student states each ntirober clearly, unhesi- 
tatingly and in correct sequence ptrcent of the 

time. 



1.28.4 Counts by rote from 1 to 100. 

CMS: When asked by the teacher to count by rote orally from 

1 to 100, the student states each number clearly, • 

unhesitatingly and in correct sequence perce^nt of * 

the time* 



1.28.5 Counts by tens to 100 by rote. 

CMS: When asked by the teacher to count by rote orally by 

tens to 100, the student states each number clearly and 
in correct sequence percent of the time. 
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1.28.6 

CMS: 



Counts by fives to 100 by rote. 



When asked by the teacher to count by rote by fives to 
100, the student states each number clearly and in 
correct sequence percent of the time. 



1.28.7 Counts by twos to 100 by rote. 

CMS: When asked by the teacher to count by rote by twos to 
100, the student states each number clearly and in 
correct sequence percent of the time* 



1.28.8 Counts by twenty-fives to 100 by rote. 

CMS: When asked by the teacher to count by rote by twenty- 
fives to 100, the student states each number clearly 
and in correct sequence percent of the time. 



1.28.9 Counts by fifties to 100 by rote. 

CMS: When asked by the teacher to count by rote by fifties 

to 100, the student states each number correctly and in 
correct sequence ^ percent of the time. 



1.28.10 Counts to and from a number. 

CMS: Upon request, the student counts by rote orally to and 

from a given number (2-100) by ones (counting by ones to 
20, counting by ones from 20 to 0) stating each number 
clearly and in correct sequence percent of the time. 

\ 
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1.28.11 



Counts forward* 



CMS: After learning the concept of "forward," upon request the 
student counts forward by rote orallv from a number 0-100 
Riven him by the teacher. 



1.28.12 Counts backwards. 

CMS: After learning the concept '^backward" and upon request, the 
student counts backward by rote orally from a number 0-100 
provided him by the teacher. 



1.28.13 



1.28.14 



1.29.0 Counts ^yen objects . 

1.29.1 Counts to 10. 

CMS: Upon request « student counts one to ten given objects 
with percent accuracy. 
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1.29.2 
CMS: 



Counts from 10 to 20. 



Upon request, the student counts ten to twenty given 
objects with percent accuracy. 



1.29*3 Counts from 20 to 50. 

CMS: Upon request, the student counts twenty to fifty given 
objects with percent accuracy. 



1.29 .4 Counts from 50 to 100. 

CMS: Upon request, the student counts fifty to one hundred 
given objects with percent accuracy. 



1*29.5 Counts by fives to 100. 

CMS: Upon request, the student counts five to one hundred 
given objects by fives with percent accuracy. 



1.29.6 Counts by tens to 100. 

CMS: Upon request, the student counts ten to one hundred 
given objects by tens with percent accuracy. 



1.29.7 
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1.30.0 Recoffilzes numerals , 

1.30.1 States names of numerals 1 to 10. 

CMS: When asked and presented vlth a written numeral 1-10 » the 

student states the name of the numeral. 



1.30.2 States names of numerals 10 to 20. 

. CMS: Vrhen asked and presented with a written numeral 10-20 , the 

student states the name of the numeral. 



1.30.3 States names of numerals 20 to 50. 

QIS: When asked and presented with a written numeral 20-50, 

the student states the name of the numeral. 



1.30.4 States names of numerals 50 to 100. 

CMS: When asked and presented with a mritten numeral 50-100, 

the student states the name of the numeral. 



1.30.5 
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1.30.6 



1«31«0 Sequences numerals # 

1«31«1 Groups numbers in proper sequence , 1*-10. 

CMS: When given ten number cards with numerals 1-10 in mixed 

order 9 the student lays them out in proper sequence 
(1-10). 

/ 

1.31.2 Groups numbers In proper sequence, l*-20« 

CMS: When given twenty number cards with numerals 1-20 in mixed 

order* the stydent lays them out in proper sequence (1-20) < 



1.31.3 



1.31.A 



55 



1 • 32 • 0 Writes numerals In sequence > 

1.32.1 Writes numerals 1 to 10. 

CtIS: When asked, the student i/rltes from 1-10 In proper seauence. 

4 

1.32.2 Writes numerals 10 to 20. 

CMS: When asked, ^ the student writes from 10 to 20 In proper 
sequence. 



1.32.3 Writes numerals by tens to 100. ' 

CMS: When adked, the student writes by tens to 100 In proper 

sequence. . 



1.32.4 



1.32.5 
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Recognizes math symbols . 
Explains + • 

When asked, the student explains that + means add. 
Explains - • 

I 

\lhen asked, the student explains that - means subtract. 
Explains ■ • 

When asked, the student explains that • means equals. 
Explains X . 

When asked, the student explains that X means multiply. 
Explains ^f* . 

When asked » the student explains that ^ means divide. 
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1 . 34 . 0 Recogolzes math words > 

1.34.1 .Explains add. 

CMS: When presented the word API) , the student explains Its 

meaning* 



1*34.2 Explains subtract. 

CMS: VOien pre9ent4^ th^word SUBTRACT , the student explains 

its cleaning. 



1*34.3 Explaifi^ equal. 



CMS: When presented the word EQUAL , the student epcplains its 

meaning. 



1.34.4 Explains multiply. 

QIS: When presented the word MULTIPLY , the student explains its 

meaning. 



1.34.5 Explains divi(^e. 

CMS: When presented the vord DIVIDE , the student explains its 

meaning. ^ 



1.34.6 



/ 
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Solves addition problem^ . 



Writes total after counting objects. 

Given up to objects to count, the student counts the 

objects and wltea the correct total. 



Adds to a number (1 to 10) and finds the sun. 

Clven the task, the^^tudent adds 1 to a given number from 
1 to 10 and. finds the sum accurately percent of the 

time. / * ' ,/,^, . 

Adds i^fgit^ flijimbiBrs vlthout carrying. 

Given tbe- task, ; the student adds 2-dlglt numbers without 
•carrying with / j>ercent accuracy. 



Adds two or more place numbers with carrying. 

Having received^ iijfstruct ion and pra^lce in adding two or 
more digit numbers whl,ch ^require carrying, the student 

salves at least ten problems correctly in a ^-^inute • 

time period. 
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Adds three or iciore columns and finds the sum.. 

Havlnj; . previous experience and given the task, the stuilpnt 
adds three or nore columns bf ntunbers (I.e., with/without 

carrying) . and finds the sum's accurately perc^cnt of ^ 

the time. 



SoJ.ve8 subtraction problems . 

Subtracts 1 from (1 to 10) and finds answer. 

Having, had prevlou^s experience and ;glven the task, the . 
student subtracts 1 from a given number from 1 to 10 and 
finds the sum accurately percent .of the tl!ae. 



Subtracts two'-dlglt numbers without borrowing. 

Having received Instruction and practice in subtracting 
two-digit numbers from two-digit numbers without borrow- 
ing, the student solves these problems with per- 
cent accuracy. 
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1.36.3 Subtracts two or more , pi ace numbers with borrowing. 

CMS: , Given subtraction problems where a two or more place 
* number Is to^ be suljtracted with the problem Involving 
borrowing, the student correctly solves the problems 
' . percent of the time. 



1.36. A 



1.36.5 



1.37.0 Solves multiplication problems . 

1.37.1 Multiplies by twos. 

CMS: When randomly presented problems Involving multiplying th^ 
numbers 0 to 10 by 2, the student solves the problems 
out of times. 

V 



1.37.2 Multiplies by three.s. 

CMS: When randomly presented with problems Involving multiplying 

the numbers 0 to 10 by 3, the-student solves the problems 
out of times. 
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\ 

Multiplies by fours, 

\4hen randomly presented with problems Involving multiplying 
the numbers 0 to 10 by 4, the student solves the problems 
out of \ times. 



Multiplies by fives. 

When randomly presented with problems Invdlvlng multiplying 
the numbers 0 to 10 by 5, the student solves the problems 
\ out of times. 



Multiplies by sixes. 

When randomly presented with problems Involving multiplying 
the numbers 0 to 10 by 6, the student solves the problems 
out of tines. 



Multiplies by sevens. 

When randomly presented with problems Involving multiplying 
the numbers 0 to 10 by 7, the student solves the problems 
out of times. 



Multiplies by eights. 

\n\en randomly presented with problems Involving multiplying 
the numbers 0 to 10 by 8, the student solves the problems 
out of times. 

\ 

\ 
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1.37.8 

CMS: 



Multiplies by nines. 



When randomly preseni:ed with problems Involving multiplylnp, 
the numbers 0 to 10 by 9, the student solves the problems 
out of :ime8. 



1.37.9 



1.17.10 



1.38.0 Solves division problems . 

1.38.1 Divides by twos. 

CMS: Given previous instruction and without use pf a math aid, 

the student divides an even or odd number by 2 with 
' percent accuracy. 



ERLC 



1.38.2 > Divides by threes. 

CMS: Given previous instruction and without use of a math aid, 
the student divides an even or odd number by 3 with 
percent accuracy. 
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1.38.3 



CMS: 



Divides by fours. 



Given previous instruction and without use of a math aid* 
the student divides an even or odd number by A with 
percent accuracy. 



1,38,4 Divides by fives, 

CMS: GivA previous instruction an* without use of a math aid» 
the student divides an even or odd number by 5 with 
percent accuracy. 



1.38 .5 Divides by sixes. 

CMS: Given previous instruction and without use of a math aid, 
the student divides an even or odd number by 6 with 
percent accuracy. 



1.38.6 Divides by sevens. * 

CMS: Given previous instruction and without use of a math aid, 
the student divides an even or odd number by 7 with 
percent accuracy. 



1.38.7 Divides by eights. 

CMS: Given previous instruction and without use of a math aid, 
the student divides an even or odd number by 8 with 
percent accuracy. 
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1-38.8 



CMS: 



Divides by nines. 



Given previous instruction and .without use of a math aid, 
the student divides an even or odd number by 9 with 
percent accuracy. 



1.38.9 Divides by tens. 

CMS: Given previous instruction and without use of a math aid, 
the student divides an even or odd numbet by 10 with 
percent accuracy. 



1.38.10 Divides by a one-place number without remainders (i.e., 
3/27). 

CMS: Given previous instruction and without use of a math aid, 
the student divides by a one-place number without remain- 
ders with percent accuracy. 



1.38.11 Divides by a one-place number with remainders (i.e., 3/28) 

CMS: Givep previous instruction and without use of a math aid, 
the student divides by a one-place number with remainders 
with percent accuracy. 



1.38.12 Divides by two or more place numbers without remainders 
(i.e., 10/20). 

CMS: Given previous instruction and without use of a math aid, 
the student divides by two or more place numbers without 
remainders with percent accuracy. 
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Divides by two or more place numbers with remainders (I.e. 
• 10/21). 



Given previous Instruction and without use of a math aid, 
the student divides by two or more place numbers with 
remainders wltK percent accuracy. 



Identifies fractional parts . 

Divides a whole Into fractional parts. 

Given prior litstructlon and without use of a math aid, 
the student divides a whole Into fractional parts with 
percent accuracy* 



Interprets the functions of a numerator* 

Given a course of Instruction, the student can tell what 
the numeration of a fraction represents* 
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1.39.3 Interprets functions of a denominator. 

CMS: Clven a prior course of instruction, the student can tell 

what the denominator of a fraction xiepresents. 



1.39.4 



1.39.5 



1.40.0 Adds fractions. 



1.40.1 Adds like fractions. 



CMS: Given prior instruction and without aids, the student adds 

like fractions (i.e., 1/2 + 1/2) with percent 

accuracy. 



1.40.2 Adds unlike fractions. 

CMS: Given 5)rior instruction and without aids^ the student adds 

unlike fractions (i.e., 1/4 + 1/2) with percent 

accuracy. ^ 
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1.40 .3 Adds mixed numbers. 

CMS: Given prior instruction and without aids, the student adds 

mixed numbers (i.e., 1/4 + 1 1/2) with percent 

accuracy. 



1.40.4 



1.40.5 



1.41.0 
1.41.1 

CMS: 



Subtracts fractions. 



Subtracts like fractions. 



Given prior instruction and without aid?, the student sub- 
tracts like fractions (i.e., 3/4 - 1/4) with percent 

accuracy. 



1.41.2 Subtracts unlike fractions. 

CMS: Given prior instruction and without aids, the student sub- 
tracts unlike fractions (i.e., 3/4 - 1/2) with percent 

accuracy. 
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Subtracts mixed numbers. 

Given prior instruction and without aids, the student sub- 
tracts mixed numbers (i.e., 1 1/3 - 1/4) with percent 

accuracy* 



Multiplies fractions . 
Multiplies like frae|ions. 

Given prior instruction and without aids, the student, 
multiplies like fractions (i.e., 1/2 X 1/2) with 
percent accuracy. 

i 



'Multiplies unlike fractions. 

Given prior instruction and without aids, the student 
multiplies unlike fractions (i.e., 3/4 X 1/2) with 
percent accuracy. 
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Multiplies mixed numbers. 

Given prior instruction and without aids, the student 
multiplies mixed numbers (i.e., 1 3/4 X 1/3) yith 
percent accuracy. 



Divides fractions. 



Divides like fractions. 



Given prior instruction and without aids, the student divides 
like fractions (i.e., 3/4 ^ 2/4) with percent accuracy* 



Divides unlike fractions. 

Given prior instruction and without aids, the student divides 

unlike fractions (i.e., 3/4 1/2) with percent 

accuracy. 



70 



Divides mixed numbers. 



Given prior Instruction and without aids, the student divides 

mixed numbers (i.e., 1 3/4 t 1/3) with percent ^ 

accuracy. j / 



Converts ^fractions. 



Reduced fractions to lowest terms. 



Given previous instruction and without aids, the student 
will reduce a fraction to its lowest terms (i.e., 2/A « 1/2) 
with percent accuracy. 



Changes whole numbers to fractions. 

Given previous instruction and without aids, the dtudent 
will chan^ whole numbers to fractions (i.e., 2 « 8/A) with 
percent accuracy. 
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1.44^3 Changes Improper fractions to whole rtumbers. 

CMS: Given previous Instruction and without aids, the 

students will change improper fractions tq whole num- 
bers (i.e., 9/3 • 3) with . perc^t Vcuracy.. 



V 



1.44.4 Changes mixed numbers ta improper fractions. 

CMS: .Given previous instnfction and without aids, the student 

^ will change mixed numbers to lirpro'per fractions (i.e.,- 
1 1/4 « 5/4), with percept accuracy. 



1.44.5 Changes improper fractions to mixed numbers* 

CMS: atvefi previous Instruction and without aids, the dtudent 
will change Improper fractions to mixed numbers (i.e., 
7/3 - 2 1/3) with percent accuracy. 



1.44.6 



1.44.7 
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. nJecimals" 



1.45.1 
CMS: 



Solves decimal problems * 

Recognizes decimals as part of a whole number. 

vnien asked to define decimals, the student describes 
a decimal as part of a whole .number • 




Adds decimals. ^ 

Given 20 or more decimal problems that' Involve addition, 
the « student correctly .solves out of ^ problems. 



.45^3 Subtratts declmls. 

^ f. • I , ^ 

CMS: Given 20^ or, more ptoblems Involving subtraction of 

decimals, ~tfie student correctly solves out of 

J ' problems., 



.45.4^ 
CMS: 



/ 

Multiplies a w^ole number by a decimal. 

Given -20 or raofe problems Involving multiplication of 

a whole number? by a decimal, the student correctly solves 

2^ out of^ ' ^ problems. 



.45*5 * Multiplies a d^clmAl by a decimal. 

CMS: Given 20 or moife problems Involving multiplication of a 

decimal by ^ d4cj.mal, the student correctly solves 
out of ! ^ problems. 
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1.45.6 Divides a decimal by a whole number. 

CMS: Given 20 or more problems involving division of decimals 

•by whole numbers, the student correctly solves out 

of problems. 



1.45.7 Diyldes a whole number by a decimal. 

Cite: Given 20 or more problems involving division of whole 

numbers by decimals, the studlent correctly solves 

out of problems. j — — — 



1.45.8 

CMS: 



4 



Divides a dec 



M 

jjra^l by 



a decimal. 



Given 20 or mori problems involving division of a decimal 

by a .decimal, pie student correctly solves out of 

problems.** 



1.45.9 



1.45.10 
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1.46.0 Tells Time. 



1.46.1 Tftlls tine to the hour. 



CMS: When presented with 10 or more standard clock faces, 

some showinf^ ''o'clock," the student selects those faces 
showing o'clock and tells the correct time. 



1.46.2 Tells time to the half hour. 

CMS: When presented with 10 or more standard clock faces, 

some showing the half hour, the student selects those 
faces showing half hour and tells the correct time. 



1.46.3 Tells time to the quarter hour. 

CMS: When presented with 10 or more standard clock faces, 

some showing the ijuarter hour, the student selects those 
faces showing the quarter* hour and tells the correct 
time . 



1.46.4 Tells time by five minutes. 

CMS: When, presented with 10 or more standard clock faces, 

with each hand pointing directly at a number, the student 
tells the correct time (i.e., 2:10, 3:25, 4:45...). 



1.46.5 Tells time the minute. 

CMS: When presented with 10 or more standard clock faces with 

minute hands at various points; the student tells the 
timfe to t^^ nearest minute. 
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1.46.6 



Can ad(ji time.. 



CMS: Given a stated time (i.e., 1:15) and a unit of time (20 

minutes), the student adds the unit to the time and t/lls 
the new time (i.e., 1:15 + :20 « 1:35). 



1.46.7 



1.46.8 



1.47.0 Writes time . 

1.47.1 Writes time to the hour. 

CMS: When asked to write the time to a specific hour, the student 

writes the correct time (i.e., 3:00, 3 o'clock). 



1.47.2 Writes time to the half hour. 

CMS: When asked to write the time to a specific half hour, the 

student writes the correct tinle (i.e., 3:30, half-past 3). 
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1.47.3 Writes time to the quarter hour. 

CMS: When asked to write the time to a specific quarter hour, 

the student writes the correct tlmeXl«e«» 3:15, 3:45, 
quarter after, . • .) • 

1.47.4 Writes tine to the minute. 

CMS: VHien asked to write the -time to a specific minute, the 

student writes the correct time (I.e., 2:01, 2:36...). 



1.47.5 



1.47.6 
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1*48.0 Interprets terms Involving time * 

1.48.1 Explains a.m., p.m. 

CMS: Given the opportunity to learn about and recognize the time 

symbols (I.e., a.m., p.m.), the student explains their mean- 
ing and employs them In an appropriate mangier. 
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Explains yesterday, today, tomorrow. 



Given the opportunity to learn about different time periods 
(I.e., yesterday, today, tomorrow), the student explains 
their meaning and employs them In an appropriate manner. 



Explains common time expressions. 

Given the opportunity €6 learn about* different time expres- 
sions (I.e., half-past, till, before, after), the student 
explains their meaning and employs them In an appropriate 
manner . • 



\ 

Memorizes order of calendar . 
Names days of week In sequence. 

When asked, the student names the days of the week In 
sequence beginning with any day, out of times. 
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1.49.2 
CMS: 



Names months of year In sequence. 



When asked, the student names the months of the year In 
sequence beginning with any month, ^^'out of times. 



1.49.3 

CMS: 

1.49.4 

CMS: 



1.49.5 

CMS: 

1.49.6 

CMS: 

1.49.7 



Tellv^^j^^Kimber of days In week. ^ 

When asked, the student tells t!.e number of days In a week 



Tells number of days In month* 

vnien asked, the student tells the number of days In any 



given month without use of a calendar ^H^e., 28, 29, 30, 



Tells number of weeks In month* 

vnien asked, the student tells the number of weeks In a 
month without the use of a calendar (i,e., 4, 5)« 

Tells number of months in year. ' 

When asked, the student tells the number of months in a 
year out of times. 
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Reads calendar terms. 



Reads days of week. 

^en presented with the days of the week on the calendar or 
written In random order, the student verbally identifies 
them (i.e., orally, written) by name. 



Reads months of year. 

When presented with the months of the year on the calendar 
or written in random order, the student verbally identifies 
tjiem (i.e., orally, written) by name. 



Reads number of school days in a particular week. 

Given a week containing a holiday or other nonschool day 
(days) and a calendar, the student verbally identifies the 
number of school days in that week. 



Reads number of days in a particular month. 

Given a calendar of a particular month, the student reads 
the number of days in that mon^h. 
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1*50.5 Reads number of weeks In a particular month* 

CMS: Given a calendar of a particular roenth, the student reads 

the number of weeks In that month. 



^ 1.50«6 ^ Reads calendar to solve a probJlem« 



CMSir Given a calendar and a specific problem (l«e», determine 

day from date, date from day), the student reads the calen- 
. dar to analyze and solve the problem* 



1.50.7 



1.50.8 \ 



ERIC 



\ 
\ 



\ 
\ 
\ 
\ 



1«51.0 Writes calendar terms « 

1«51«1 Writes days of week In sequence* 

CMS: When a^ked, the student writes the names of days In sequence 
beglnnlni^ with any day and with percent accuracy* 
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Writes months of year In sequence. 



When asked, the student writes the names of the months In 

sequence beginning with any month and with percent 

accuracy. 



Writes number of school days In a particular week. 

Given a week containing a holiday or other nonsehocl days 
and a calendar, the student writes the number of school 
days In that week (I.e., 5, five; A, four ...). 



Writes number of days In a particular month. 

Given a calendar of a particular month, the student writes 
the number of days In that month (i.e., 30, thirty...). 



Writes number of weeks In ti particular month. 

Given a calendar of a particular month, the student writes 
the number of weeks In that month (5, five). 



Writes complete date. 

When asked, the student writes the month, day, and year 
corresponding to a given date (I.e., January 3, 1974). 



Writes word abbreviations for days. 

When presented with a list of the days of the week, the 
student writes their abbreviations (I.e., Hon. Tues., Weds 
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1.31.8 Writes. abbreviations for months* 

CMS: When presented with a list of the 12 months, the student 

writes their abbreviations (l.e*,^Jan., Feb., Mar., 



]Lv53L*9 . Writes abbreviation for complete date. 

CMS: ' When askc^, the student writes the date using numbers for 
months, day, and year (i.e., 7/30/79). 



1.51.10 



1.51.11 



jMeasurementsI . . 

1.52.0 Identifies measurement terms . 

1.52^1 Locates 1 inch, 1/2 inch, 1/4 inch, and 1/8 fnch on ruler. 

CMS; Given a ruler, the student points to the 1 inch, 1/2 inch, 
1/4 inch, and 1/8 inch marks out of times. 
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Locates 1 inch, I'^foot, 1 yard on yarddtlck. v 

Given ^ yardstick, the dtudent points to the 1 Inch, 1 foot, 
and 1 yard marks out of times. * 



Identifies various measuring spoons; ^ . 

When presented with various sized measuring -spoons (l.e«, 
teaspoon, tablespoon), the student Identlf lesythe size 
of each spoonv 



Identifies various measuring cups. 

When presented with various sized measuring cups (1.6«V 
1/3 cup, 1 cup), the student identifies the size of 
each cup. • 



Identifies various-sized containers. 

When presented with various con toners (l.e«, pints, quarts, 

gallons) , the student correctly identifies each one 

out of times. 



f 

Weighs pounds and ounces pn a weight scale* 

Given a scale and instruction in its use, the student 
accurately weighs items out of times. 



Identifies temperature on a thermometer. 

Given a thermometer, the student la.cates and states the 
correct temperature out of times* 
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Uses measuring tools. r . 

Given various measuring tools (l*e., ruler, yardstick, 
tape , measure) , the student measures Items with . 
percent accuracy. 




Equates different measurements » 
Equates 12 Inches to 1 foot^ 

When asked, the student demonstrates that 12 Inches Is 
equal to 1 foot. 



Equates 2 plntp to a quart. 

When asked, the student demonstrates that 2 pints are 
equal to 1 quart. 
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1:53 .3 * Equates^ 16 ounces to 1 pdund, 

CMS: VThen asked, the student demonstrates ^at 16 ounces are 

equal to 1 pound. 



1^53,4 ; Eqtiates 12 objects to 1 dozen. 

QfS: /when* asked, the student demonstrates that 12 objects are 
equal; to 1 dozen. 

9 'c^: 



1.53-5. 

4 , 



1.53.6 
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1.54.0 IdetUslfles coins . 

1^5^. \ Matches. Btmllar coins.; 

CJfSi f ..When pre^enteld vltb.^ mixed group of coins, the student 

^ * f ijwtches similar doins . V out of times:. 



\ ■ ■ • ' 
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1.5A»2 Finds designated coins in a ^roup. ' 

CMS: i Given a mixed group of coins, the student finds (i.e., 

points to ^ picks up) designated coins out of 

times. 



1.5A.3 Names coins. 

CMS: Given a mixed group of coins, the student correctly names 

each coin o\it of times. 



\ 

\ 



1.5A.5 



1.55.0 I dentifies currency . 

1.55.1 Matches similar currency, 



QMS: When given a specific denomination of currency (i.e., $3 

— ^bill) and asked to match it with like -rfencv, the student 
matches the f>lven currency with bills from an assorted group 
of x:urrency. 
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1.55.2 Finds designated currency in a group. 

CMS: Given a group of different currencies (i.e., $1, $5, $10, 

$20 bills) , the student selects the designated currency 
out of times. 



1.55.3 Names currency. 

CMS: Given a mixed group of currencies (i.e., $1, $5, $10, $20 

bills), thv" student correctly names each currency ^ut 

of times. 



1.55.4 



1.55.5 



1.56.0 Counts money . -^ 

1.56.1 Counts coins. 

CMS: Given groups of assorted coins totaling different amounts, 

the student correctly says/writes the total amounts 

out of times. 



88 



Cowts currency. 



Given groups of assorted currencies totaling different 
'amounts f the student correctly says/writes the total 
amounts out of times. 



Counts combinations of coins and currency* 

Given groups of coins and currencies varying tn amount, 

the student says/writes the total amount with percent 

accuracy. 



Compares relative value of money > 

Identifies various combinations of coins for given amounts* 

When given a specific total, the student selects combinations 
of coins equaling that total (I.e., 35C ^ 1' dime and 
1 quarter, or 3 dimes and 1 nickel). 
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Identifies various combinations of currency for given 
amounts. 

Given a specific total, the student sejects various com- 
binations of currency equalling that total (i.e.^ $10 » 
1 five-dollar bill and five one-dollar bills, or 10 one- 
dollar bills) . 



Identifies various combinations of coins and currency 
for given aicounts.- 

Giv^n a specific total, the student selects the com- 
bination of coins and currency equaling that total (i.e. 
$5 « 4 one-dollar bills and 4 quarters, or 3 one-dollar 
bills and 4 fi^ty-cent pieces). 



Figures money sufficient for purchasing s 
Provides coins to cover purchase* 

When making a purchase (i.e., actual, simulated), the 
student gives sufficient coins to cover the cost of the 
purchase out of times. 
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Countd change to equal purchase price. 



When making a purchase (i.e., actual, simulated), the 
student counts coins to equal the purchase price. 



Provides currency to cover purchase. 

When making a purchase (i.e., acutal, simulated), the 
student gives sufficient currency to cover the cost of 
the purchase. 

Counts currency to equal purchase price. 

When making a purchase (i.e., actual, simulated), the 
student counts' currency to equaL the purchase price. 

Provides coins and currency to cover purchase. 

When making a purchase (i.e», actual, simulated), the stu- 
dent gives sufficient coins and currency to cover the cost 
of the purchase out of times. 

Counts coins and currency to equal purchase price. 

When making a purchase (i.e., actual, simulated), the stu- 
dent counts coins and currency to equal purchase price. 



States correct change from a |)urchase (i.e., coins, 
currency , combination) . 

Following a purchase (i.e., actual, simulated), the stu- 
dent states the correct change out of times. 
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1.58.8 



1.58.9 



AREA 2.0.0 
PERSONAL AND SOCIAL AWARENESS 



Definition 

Area 2, Personal and Social Awareness, refers primarily to goals which con- 
tribute to understanding and accepting oneself and getting along with other 
people. Emphasis Is placed on behaviors which Improve Interaction with 
family, friends, neighbors, and community members. Attention Is also given 
to the development of personal values related to laws, traditions, and 
citizenship. 

Rationale for Instruction 

The key to effective social living Is related to the skills developed by 
an Individual as he learns to understand himself and to get along with other 
persons. It Is necessary for an Individual to ..tain skills In personal 
and social awareness in-order to successfully adjust to our society. The 
school must assist the learner to understand his behavior, to develop a set 
of social values, and to achieve social skills that enable him* to Interact 
effectively with other people. Since attitudes affect one's performance. It 
Is also Important that the school help the student gain self-respect, and 
the understanding and respect of other Individuals. ^ 

Measurement Model 

The teacher's guide Includes model criterion measurement statements (CMS). 
They have been written to clarify the Intent of sub-goals and to assist 
teachers In ^developing specific criteria for evaluating Individual student 
performance. Teachers are expected to adapt a model CMS and extend It to 
more specific teaching situations. To Illustrate;, one sub-goal and CMS have 
beer selected from Area 2 and are presented below. Al^o presented are two 
examples extending the model CMS but written by teachers for a specific 
student or class. The extended examples have been written to reflect 
different curriculum levels. 

2.0.0 PERSONAL AND SOCIAL AWARENESS 



Dependency! 

2.10.0 Asks reliable sources for assistance and direction . 

2.10.4 Identifies appropriate community agencies to ask for 
assistance and direction. 

CMS: Given a problem or situation, contrived or real, the stu- 
dent states which community agencies will give assistance 
and/or direction to solve the problem. o 
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Extended measurement statements: 



Elementary 
Level 



Secondary 
Level 



\^en presented with situations which call for emergency 
first aid, the student identifies an appropriate community 
agency to ask for assistance* 

When presented with the district-developed list of com- 
munity agencies, the student states at least two serviqes 
available from each agency. 
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AREA 2.0.0 
PERSONAL AND SOCIAL AWARENESS 



Provides personal Information orally > 
States full name. 

JJpon request, the student verbalizes from memory his full 
name* 



States telephone number. 

Upon request, the student 
telephone number. 



verbalizes from memory his 



States home address. 

Upon request, the student verbalizes from memory his correct 
home address. 



States parents' names. 

Upon request, the student verbalizes from memory the full 
names of parents or parent figures with whom he lives 
(I.e., figure couU be foster parent, grandparent, aunt, 
step parent,-^ . . . ) . 



States parentis occupation and place of employment. 

Upon request the student verbalizes from memory the occu- 
pation and place of employment of at least one parent 
figure with whom he lives (i.e., parent figure could be 
foster parent, grandparent, aunt, step parent,. etc.) 
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states name of school personnel. 



Upon request the dtudent verbalizes from memory the name 
of at least one school personnel figure (i.e., teacher, 
principal. . .) . 



States name of employer/supervisor, foreman. 

Upon request, the student verbalizes from memory the name 
of his employer/ supervisor, foreman. 



States address and phone number of place of employment, 

Upon request the student verbalizes fvofn memory the 
address and phone number of his place of employment. 



States personal birth data. 

Upon request the stud'ent verbalizes from memory his 
personal birth data (date, place, sex). 



States. ^current personal data. 

Given three oivmore specific questions, the student 
responds from j&emory with current personal data (i.e., 
age, year in school, home room number, counselor, ..«) 



States personal references. 

Upon request the student verbalizes from memory the names 
of at least two persQnal references. 
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States types of work performed on -job. 

Given a job, when questioned the student verbalizes from 
memory, at least two tasks that his job requires him to 
perform. 



Provides personal information in writing s 
Writes full name. 

Given the task, paper, and a writing instrument, the stu- 
dent writes (cursive, manuscript) his full name from memory. 



Writes telephone number. 

Given the task, paper, and writing instrument, the student 
writes his home telephone number from memory. 
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Writes home address. 



Given the task, paper, and a writing Instrument, the stu- 
dent writes his home address from memory (I.e., street or 
box, city, state, and sip). 



Writes parents* names. 

Given the task, paper, and a writing Instrument, the stu- 
dent writes the names of parents or parent figure with whom 
he ^.Ives (I.e., foster parent, grandparent, aunt, step 
parent, . . .). 



Writes name and address of school. 

Given iihe tasks, paper, and a writing Instrument, the stu- 
dent writes the name of his school and the school address 
from memory or from a reference. 



Writes name of employer. 

Given the task, an employer, paper, and a writing Instru- 
ment, the student correctly writes the name of his employer 
from memory. 



Writes address and phone number of place of employment.. 

Given the task, a place of employment, paper, and a writing 

Instnment, the student writes the address and phone number 

of his place of employment either from memory or with use 
of a reference. 
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2.2.8 Writes birth data. 

CMS: Given the task, paper, and a writing instrument, the stu- 

dent writes his birth data (i.e., date, city, county state, 
country, sex) from memory. 



2.2.9 Writes Social Security number. 

CMS: Given the task, a Social Security number, paper, and a 

writing instrument , \t he student writes his number from 
memory. 



2.2.10 Writes personal references. 

Q^S: Given the task, paper, and writing instrument, the student 

writes the ntoe, address,* and telephone number of two or 
more personal references, either from memory or from a 
reference source. 



2.2.11 



2.2.12 
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2.3,0 . Demonstrates ability to make decisions. 

• >- ~~ — ' ^ 

2.3«1 * Makes slmu2fe decisions at teacher's suggestion. 

CMS: Given a situation which requires a simple decision ^and 

given teacher encouragement ^ the student expresses His 
decision verbally or nonverbally. ^ 



2.3.2 Makes simple d.eclslons Independently. 

CMS: Given a s^Ttuatlon reqi^irlng a simple decision, the student 
voi^klngnlndependently, communicates his decision verbally 
- * • or non-verbal ly. 



2.3.3 liientifles a situation requiring a decision. 

CMS: Given various types of situations (I.e., sl.'!rple occurence, 

sequence of events, and decision ne^d) , the student Identifies 
those sltuartlons needing a decision ^ percent of the 

time. '^v ''■ 



2.3.4 Describes steps In making a decision. 

CMS': Given an instance of decision making, the student verbally or 

non-verbal ly communicatesT at least two 'steps Involved In the 
process (I.e., Isolating the problem. Identifying possible 
solutions, checking reliability of information or sources,. 
. . . ) . " 



2.3.5 Identifies options available in making a decision. 

When faced with a specific decision,'' the student states 
verbally or non-verbally, two or more options available 
to him. i 

. . / 
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DeBcrlbes possible ^consequences of a decision. 



Given a specific de#lQlon, the student verbally or non- 
verbally, communicates two or more possible consequences. 



Selects options which best meet own needs. 

When faced with a decision and possible options, the stu- 
dent will select that option which best meets his own 
needs, percent of the time. 



Seeks guidance previous to making certain decisions. 

Confronted with a decision «and given access to guidance, 
the student will voluntarily request guidance prior to 
making his decision. 



Makes complex decisions. 

Given a specific complex problem, the student makes a 
complex decision relative to the solution of the problem. 

Follows through on commitments involved in a decisipn. 

After making a decision the student follows through on 
commitments resulting from the decision he made. 



Evaluates results of personal decisions. 

Upon request, the student illustrates verbally or non- 
verbally, that he evaluates the results of personal 
decisions, to the observer ' s. satisfaction. 
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2.3.12 



2.3.13 



2.4.0 
2.4.1 

CMS: 



Uses evaluation of others to Improv e own perforaance. 
Identifies type of evaluation received. 

When belnR evaluated by another person regarding his per- 
fomance. the student Identifies whether It Is favorable 
or unfavorable. 



2.4.2 / Describes reasons for having received a particular type of 
, ' evaluation. 



CMS: 



When asked, the student voluntarily describes <i-«:' 
outlines, writes) reasons for having received a particular 
evaluation, m academic or social performance. In order to 
understand (Improve, maintain) his performance. 



2.4.3 
i 

'cms: 



Utilizes positive^ ev«»luatlon to maintain or Impjrove perfor- 
nce. ' 

Whea presented with a positive evaluation for performance 
of% assigned task In an academic or social area, the stu- 
dent voluntarily uses the positive evaluation to maintain 
or augment his performance. 



Uses negative evaluation to improve performance. 

Having received negative evaluation related to his perfor- 
mance , the student makes the necessary adjustments to improve 
the particular performance in question. 



Compares and contrasts positive and negative evaluations of 
performance. 

Presented with a group of positive and negative evaluations 
(in a contrived or uncontrived situation), the student 
identifies those which are positive and those which are 
negative and communicates the differences. 



Shows growth in independence by setting own goals and organ- 
izing ways of achieving them . 

Develops own goals. 

When presented alternatives relative to his future, the stu- 
dent voluntarily establishes his own goals and communicates 
what they are to an appropriate person (i.e., parents, 
teacher , minister , . . . ) . 



105 



Identifies short-term and long^iterm goals. 



When provided with a series of gpals related to specific 
academic or social situations (I.e., cancer exploration), 
the student separates the long-term goals from the short- 
term goals. 



Identifies method for achieving own goals. 

Given a goal that he has developed, the student lists verbally 
or non-verbally, a sequence of steps or sub-goals that will 
achieve the larger goal. 



Works toward achieving own goals. 

Upon establishing a set of personal goals, the student vol- 
untarily works toward (creates, plans, organizes, assembles) 
an observable plan toward reaching these goals. (I.e., If the 
student sets out to Improve his reading, he may choose to 
check out five books from the library during the first semester 
and/or use a checklist to show his growth.) 



Aculeves selecfied personal goals. 



Having selectecjl several personal goals (i.e.. Improving dress, 
spoken language, peer relations, adult relations), the student 
achieves his chjosen goals according to a criterion he h^s 
voluntarily Identified and commi<n-f cated t^ his teacher/ 
counselor. 



Evaluates goal a|chlevement . 

Having achieved a selected personal goal (I.e., goomlng, 
reading, peer relations, adult relations, career choice), the 
student voluntarily evaluates In discussion with his teacher 
or counselor, the adequacy of his achievement. 



r ► ^ 



2*5.7 Shows ability to re-examine own goals. 

CMS: Having a clearly established set of personal goals, the stu- 

^ dent Indicates he has re-examined these by listing any new 

developments (either In oral or written form) that would 
apply to his goals (e.g.. Increased self-knowledge, change 
of situation, etc.) and makes any necessary changes In his 
original goals. 



2.5.8 



2.5.9 



Z*6.0 Considers needs of others . 

2.6.1 is punctual. 

CMS: Given the responsibility to be punctual In a buslne<ss or 

social situation, the student arrives on time. 



2.6.2 is patient. 

CMS: Given a trying situation Involving another person, the stu- 

dent does not make demands of the other person beyond that 
person's ability to perform at the time. 
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Is cooper citlve. 



Given a task which requires shared responsibilities, the 
student demonstrates his ability to cooperate by par- 
ticipating in the task x/ithout creating conflict, on at 
least five occasions. 



Settles differences in a friendly manner. 

Given a situation in which the student finds himself involved 
in possible conflict with another, the student reaches a 
settlement while maintaining an agreeable relationship. 



Shares with others. 

Given possessions t)r situations over which he has principal 
control, the student will allow others the opportunity to 
use or benefit from his position on at least five occasions. 



Gives constructive criticism. 

When offering criticism of another, the student directs 
criticism in a constructive manner on at least five different 
occasions. 



Accepts individual differences. 

When faced with differences in others, the student demon- 
strates his acceptance of those ' differences through the 
development and/or continuation of a relationship with that 
person, irregardless of those differences. 
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Shows concern for the welfare of others. 



Given the awareness of others' needs, the student shows con 
cem by allowing those needs to have a modifying effect on 
his behavior on at least five occasions. 



Minds own "business. 

Given a variety of developments around hln that do not con-* 
cem him, the student makes that distinction and abstains 
frr^ia becoming Involved. 



Practices common courtesies* 



Addresses classmates by name. 



In any given situation » the student exhibits th^ common 
courtesy of addressing his classmates by their names. 
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Uses proper titles for adults In formal and Informal 
situations. 

Given a situation that requires a student to address an 
adult 9 he uses a commonly accepted title for the given 
adult and the situation (i.e., Mr., Mrs., Sir, •••). 



Uses ''please** and **thank you.** 

Given the appropriate situation, the students respond ver- 
bally with the words **please** and ** thank you.** 



Uses proper greetings. 

Given the situation, the student responds with the proper 
greeting (i.e., **Good morning:,** ..•). 



Takes turns in group situations. 

While in a group setting, the student takes his turn in 
an appropriate manner. - 



Recognizes having created an embarrassing situation*. 

Given an embarrassing event for which he was responsible, 
the student voluntarily makes amends to the appropriate 
persons through written or oral expression. 
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Indicates an avareneas of family roles > 

Identifies responsibilities vhlc^ may be assumed by various 
family members. 

Given the task\ the student sorts out, verbally or non- 
verbally, family responsibilities into appropriate role 
groupings. 



Describes own responsibilities in the family. 

Given the task, the student describes his family respon- 
sibilities^ verbally or non-verbally. 



Follows through with own resnoneibillties in thi hawi^. 

When observed, the student voluntarily follows through 
on his home responsibilities, to parental satisfaction. 



Explains importance of each family member's contribution 
to the home* 

Given the task, the student explains verbally or non- 
verbally, the value of each family member's contribution 
to the home. 



Ill 



Describes how roles change In the family. 



Given the task, the student gives two or more examples 
(real or i!||Lctltlous) of role change In the family* 



Explains how Individual decisions affect the total family. 

Given a real or contrived situation requiring a decision^ 
the student communicates verbally or non-verbally, how 
this might affect the total family* 



Explains how the democratic -process could be used for 
decision-making within the family. 

When asked to explain how the democratic process could 
be used for decision making within the family, the 
student's explanation Includes the following points: 
a) each person* s views are heard; b) each view is dis- 
cussed: c) the final decision is a group decision; 
d) individuals will abide by the decision of the majority* 



Explains importance of respecting individual privacy. 

Given the task, the student communicates verbally or non- 
verbally, at least two reasons for respecting individual 
privacy . 



States reasons for respecting property of family members. 

Given the task the student communicates verbally or non- 
verbally, two or more reasons for respecting property of 
family members. ^ 
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2.8.10 



2.8.11 



Authorltyl 



2.9.0 Is informed about and Interested In complying with lav8 . 

2.9.1 Gives reasons for establishing classroom rules. 

CMS: When asked, the student provides orally or In vrrltlng, 

the correct reasons for establishing classroom rules. 



2.9.2 Identifies class and school rules. 

CMS: Given a list of rules that includes class and school rules, 

the student identifies those pertaining to class and to 
school., 



2.9.3 Follows class and school rules* 

CMS: After instruction on following class and school rules, the 

student demonstrates his ability to comply with the laws 
(authority), by following class and school rules. 



ERLC 
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2*9.4 Giv^s reasons for existence of lavs* 

CMS: When presented with a list of general statements about lavs 9 

containing rationales for development of lavs, the student 
picks out the statements that are accepted rationales. 



2.9.5 Identifies rules and lav» of the community. 

CMS: Given a variety of rules and lavs, the student identifies 

either orally or in %nriting, those rules and lavs relating 
to the community. 



2.9.6 Fclldws rules and laws of the community. 

CMS: When observed, the student follows the rules and law« of the 

community. 



2.9.7 Identifies national laws. 

CMS: Given a variety of local, state, and national laws, the 

student demonstrates his ability to identify the national 
laws. 



2.9.8 Identifies laws governing ownership of property. 

CMS: Given a true-false list of statements concerning laws govern- 

ing property rights, the student appropriately marks them. 



2.9.9 Identifies motor vehicle laws. 

•*» 

CMS: Given a list of laws, the student upon request, either orally 
ot in writing, identifies those laws governing motor vehicles, 
with percent accuracy. 
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Identifies laws governing contracts. 



Given a variety of lavs, the student identifies' those laws 
governing contracts. 



Identifies laws governing marriage. 

When presented with a nunber of laws, the student identifies 
those laws that relate to marriage • 



Asks reliable sources for assistance and direction . 

Develops an appropriate routine for asking for assistance or 
direction. 

When given the task of obtaining specific information from 
a person, the student acquires the needed information. 
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Identifies ap^i^opriate friends and relatives for assistance 
and direction. 



When presented with a specific situation requiring Iden- 
tification^ of appropriate friends or relatives to ask for 
direction or assistance » the student shows competence In 
this area by identifying the most appropriate person/s. 



Identifies appropriate school personnel for assistance and 
direction. 

Vlhen presented with a specific school situation, the student 
Identifies appropriate school personnel who could give 
assistance and direction. 



Identifies appropriate community agencies to ask for.^ assis- 
tance and direction. 

Given a problem or situation, the student states which com- 
munity agencies will be able to give assist^ance and/or 
direction to solve the problem. 



Identifies appropriate state and federal agencies to ask, ^. 
for assistance or direction. 

Given a number of ta^ks requiring assistance and/or direction 
from a state or' federal agency, the student* identifies the 
appropriate agency for each given problem. 
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Describes a course of action If lost . 

States the steps td take If lost at school. 

When asked, the student tells what' steps to follow when 
lost» at schpol. 



States the steps to take if lost io the community. 

Given a situation of being lost in the cont- inity, the student 
describes steps necessary to take in order to regain his ' 
desired location. 



States the steps to take if 'est in the out-of-doors.. 

Upon request, the student states the steps to take if lost 
in the out-of-doors. 



/ 
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2.li.5 



General Knovledge] 



2. 12,4 



2.12.0 Glveg evidence of be! ivye of current events , 

2.12.1 Relates appropriate family activities. 

CMS: Given a numbc -"f activities, the student relates which 

-activities vo. be appropriate for family participation < 



'2.12.2 Identifies connnunlty happenings. 

CMS: y On at leasf three occasions the student. covmuMcates verbally 
' , or non-verbally, at least two conanunlt^y happeoiogs. 



2.12.3 Reports on and discusses stat'e and national events." 

CMS- After acquiring specific Information cpncernltig state and 

national events » the stutj^t when asked, reports on and 
discusses these events to the satisfaction of the observer. 
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2.13.0 Indicates a knowledge of the contribution of famous Araer leans . 

2.13.1 States the names and contributions of famous Americans In 

politics. 

CMS: Upon completion of a course of study, the student states the 

names, and contributions of at least four famous Americans In 
politics. 



2.13.2 States the contribution made to America by famous scientists. 

CMS: Given a list of 10 or more farao»^s men In Science, the student 

explains orally or In writing the contribution each man made 
to the United States. 



2.13.3 States the contribution to America by famous explorers. 

CMS: Given a list of famous explorers, the student tells what they 

are best known for. 



2.13.4 States the contribution made to the United States' of America 

'by famous business $nd labor leaders. 

CMS: Given a minimum of ten famous business and labor leaders, the 

student briefly supplies Information concerning the contribu- 
tion of each. 
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States the contribution made by famous personalities In 
medicine. . 

Given a minimum of ten famous men of medicine » the student 
briefly supplies Information concerning the contribution of 
each* 



Gives evidence of being avare of United States traditions , . 
customs, values* 

Says the Allegiance to the Flag of the United States of 
America. 

Upon request, the student recites the Allegiance tor the Flag 



Sings the national anthem* 

\ 

Given the knovl^edge of words and melody, the student sings 
the national anthem (solo, with a group,. etc*) 
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2.14.3 
CMS: 



Names national holidays and their purpose. 



When asked, the student names the national holidays and 
briefly states their purpose, with percent accuracy. 



2 .14 .4^ Describes the importance of the Individual's role in a demo- 
cratlc society, 

CMS: Given the task, the student lists three or more ways In which 

the Individual plays an Important role In a democratic society 



2.14.5 Describes the contribution of various nationalities and 

minority groups to the United States. 

CMS: When presented with a list of various nationalities and 

minority groups in the United States, the student selects a 

minimum number of and describes how each has contributed 

to the country. 



2.14.6 'Indicates a knowledge of the federal Constitution. 

CMS: After a course of study of the Constitution, the student 
identifies major elements contained in it through a true- 
false test, with percent accuracy. 



> 

2,14.7 Relates the Bill of Rights to present day living. 

CMS: Given the task, the student cornmunicates orally or in writing 

three or more ways in which the Bill of Rights relates to 
present day living. 
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Indicates a knowledge of the cultures and gpvernments of 
foreign countries * 

Identifies the similarities and differences in housing. 

When given a list of foreign countries, the student compares 
and contrasts the , types of housing found in each country* 

Identifies the similarities and differences in dress. 

When given a list of foreign countries, the student compares 
and contrasts modes of dress in each country. 

Identifies the similarities and differences in language. 

After studying about major world languages, the student 
compares and contrasts languages from the various countries. 
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2.15.4 Identifies the similarities and differences In transportation. 

CMS: Having studied transportation In foreign countries and In the 

United States, the student cotnrounlcates orally or In vrl-tlng 
three or more similarities and/or difference's of transportation 
In the United States and the other countries. 



2.15.5 Identifies the similarities and differences In Industry. 

CMS: Having studied the Industries of foreign countries and the 

United States, the student communicates orally or In writing, 
three or more similarities and/or, differences between the 
Industries of the United States and other countries studied. 



2*15.6 Identifies the similarities and differences In government. 

CMS: Having studied the governments of foreign countries and the 

United States, the student states/writes ^ similarities 

and differences between the United States and other govern- 
ments studied. 



2.15.7 



2.15.8 
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2.16.0 Gives evidence recognizing the basic structure of our 

government s 

2.}.6.1 Identifies role of local government. 

CMS: Having studied the role of local government in the state, 

the student states/writes principles /functions of 

the role of local government. 



2 .IS. 2 Identifies role of the state government* 

CMS: Having studied the role of state government in the United 

States, the student states/writes principles/ functions 

of state government* 



2.16*3 Identifies the role of federal government* 

CMS: Having studied the role of federal government in the United 

States, the student states/writes principles/ 

functions of the federal government* 



2.16*4 Describes the main services performed by each level of 

government (local, state, federal). 

CMS: Having studied thc^ main services performed by each level of 

government, the student states/writes main services 

for each level. 



2*16.5 Identifies the ndmes of the main officials in federal 

government . 

CMS: Having studied the names of the main officials in the fed- 
eral government, the student states/writes out of 

names. 
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2,16,6 Identifies the names of the main officials in state 

government, 

CMS: Having studied the names of the main officials in the state 

government, the student states/writes out of 

names * v 



2,16,7 Identifies the names of the main officials in local 

government. 

CMS: Having studied the names of the main officials in local 

government, the. student states/writes out of 

names* 



2,16,8 Names the three branches of government and their 

responsibility. 

CMS: Having studied the three branches of government and their 
responsibility, the s^tudent names the three branches and 
their responsibility with percent accuracy. 



2,16,9 



2.16.10 
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2,17.0 . Identifies basic principles of our govemment' - 

2,17.1 Explains the meanlug of the will of the majority. 

CMS: Having stt^dled majority rule, the student discusses/ 
llsts/dramatlzes concepts that were studied. 



2.17.2 - Explains the meaning of the rights of the minority. 

CMS: Having studied the rights of the minority, the student 

lists, discusses, dramatizes of the concepts that 

were studied. 



2.17.3 Explains tae concept of representation. 

CM*5^ Having studied the concepts of representation, the 

student identifies percent of the concepts studied. 



2.17^4 Explains the role and responsibilities of political 

parties. 

CMS: Having studied the roles and responsibilities of political 

parties, the student discusses or writes out of 

of the established roles. 



2.17.5 
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Demonstrates a knowledge of voting requirements . 
Describes voter registration. 

Given the opportunity to have obtained the knowledge, the ' 

student describes voter registration by listing 

sequential steps. 



Distinguishes between types of elections and when they 
are held. 

Given the task, the student lists types of elections 

and Includes when they are held'. 



Describes voting procedures. 

Given the opportunity to have observed, participated, or 
studied voting procedures, the student describes voting 
procedures (school, community, state, national) to the 
satisfaction of the teacher. 



Identifies ways of becoming Informed about candidates and 
political Issues. 

Given the opportunity, the student Identifies means 

of becoming Informed about candidates and political Issues 
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2.18.6 
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AREA 3.0.0 

9 

LIVING IN THE ENVIRONMENT 
t 

< <• 

Definition 

Area 3, Living In the Environment, refers ;prlmarlly to the dally . living 
skills a student will need In order to manage his affairs at home. In school 
and In the community. In this section, attention Is given to practical 
goals such as cooking, budgeting,* and traveling. 

» 

Ratlonale^ipr Insti^uctlon 

To live Independently, persons must develop, various living skills required , 
In normal day-t*-day activities. Since the s':hool Is concerned with helping 
pupils achieve In all areas of. learning, consideration must *be given to a 
curriculum that stresses' goals related to total living. Foj the child with 
learning problems, a more exltensive- education "will be needed in- marty areas 
of personal development. M^y 'pupils need specific instruction in practical 
living skills that are necessary for survival in our present-day communities 
The home environment plays 'an important part in helping pupils achieve these 
skills. Since many^of t^ic^ behavitjrs are best practiced and achieved in 
the home and community, th^l most meaningful program will be one where 
'teachers and parents cooperate ^o act\ie^^e similar goals. 

t 

Measurement Model 

The teacher's guide> includes model criterion measurement statements (CMS). 
They have been written to clarify the intent of sub-goals and to assist 
teachers in developing specific criteria tor evaluating individual student 
performance. Teachers are expected to adapt a model CMS and extend it to 
more specific teaching situations. ,To illustrate, one sub-goal ^nd CMS 
have been selected from Area 3 and are pi^s^^ented below. Also presented are^ 
two examples extending the model CMS but written by teacheifs for a specific 
student or class. The extended examples ha\^e been writtjen to reflefct 
different curriuclum levels. 



3.0.0 LIVING IN THE ENVIRONMENT ^ ' ' . 

iFoodj 

3.10.0 Demonstrates ability to prepare meals . 

_ ^.lO.U Prepares lunch. 

CMS: Given the task, the facilitios, the ingredients, and the 
recipes, the student prepares lunch satisfactorily as 
judged by the teacher. 
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Extended measurement statements: 



Elementary 
Level 



Secondary 
Level 



Given the task, the facilities, the ingredients, and the 
recipes, the student prepares Iqnch consisting of a can of 
tomato soup, a peanut butter sandwich, fresh fruit, and milk. 

Given the task, the facilities, the ingredients, and the 
recipes, the student prepares a lunch consisting of a pcCckage 
of mkcaroni and cheese, tossed green salad, coffee, an') cake ' 
from a recipe. 
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AREA 3.0.0 
LIVING IN THE ENVIRONMENT 



Cares for a pet . 

Maintains housing for a pet. 

Having gained knowledge of pets and their needs (i.e., 
habitat, cleanliness, ...), and given the task, the student 
maintains proper housing for a pet. 



Feeds pet daily. 

Given a pet and the task of feeding it daily, the student 
supplies the food required by the pet. 



Arranges pet's living area. 

Given the knowlege of the pet's environment and the task 
of arranging it, the student arranges the living area as 
required by the pet (i.e., proper light, air, temperature...)- 
(Note: Teacher records in student's guide the pets studied.) 



Identifies special needs of pet. 

\ 

dlven a knowledge of the health needs of a pet (i.e., 
innoculations, pest control, ...), the student identifies 
percent of those needs when asked. 



Plays \d.th pet. 

Given training, a pet, and the 
plays with the pet. 



task, the student appropriately 
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Trains pet. 



Given a pet and knowledge of how the pet learns, the stu- 
dent teaches It at least one behavior. 



Bathes and grooms a pet. 

Given knowledge of Its care, supplies, and equipment, the 
student satisfactorily bathes and grooms a pet. 



Having gained knowledge (I.e., through trip to zoo, pic- 
tures, ...) of wild animals, the student Identifies at least 
percent of th^ animals presented. 



Observes animals. 



Identifies wild ahlmals. 
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Identifies domestic animals. 

Having gained knowledge (I.e., by trip to farm, pictures, 
...), of domestic animals, the student Identifies at least 
percent of the animals presented « 



Identifies common pets. 

Having gained kncv^ledge, (I.e., show and tell, pictures) 
of common pets, the student Identifies at least per- 
cent of the pets presented. 



Identifies growth process in animals. 

When given the opportunity to learn about the growth pro- 
cess In animals, (I.e., rate of growth, natural maturation, 
•..) the student describes this process when asked. 
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3.2.6 



plants! 

3.3.0 Observes and grows plants^ 

3.3.1 Identifies familiar plants. 

CMS: Having studied familiar (common) plants, the student 
Identifies percent of these studied. 



3.3.2 Identifies essential elements for plant growth. 

CMS: Given the knowledge and the task, the student Identifies 

the elements essential (I.e., light, water, food, ...) 
for plant growth. 



3.3.3 Grows a plant In his environment. 

CMS: Given the task, a plant, and correct supplies, the student 

grows a healthy plant. 



3*3.4 Grows a garden. 

CMS: Given the knowledge, the task, and the correct supplied, 

the student grows a garden (I.e., vegetable, flower. Indoor, 
or outdoor, . . .) . 
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3.3.5 



3.3.6 



(Weather 



3.4.0 Observes and uses weather information . 

3.4.1 Describes types of weather. 

CMS: Given the opportunity to obtain the knowledge and given the 

task, the Student states the various types of weather. 

3.4.2 Identifies present weather conditions. 

CMS: Having had the opportunity to observe current weather con- 

ditions, the student identifies them when asked. 

3.4.3 Reads weather information in newspaper. 

CMS: Given the opportunity, the newspaper and the task, the stu- 

dent reads and understands the leather information. 
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Describes weather reported on television. ' 

Having had the opportunity to observe and listen to the 
weather renort on television, the student describes and 
reports when, asked. 



Reads a therrnometer. 

Given the knowledge, practice,, and a thermometer, the 
student reads it with accuracy percent of the time. 



Reads a barometer. 

Given the opportunity, practice, and a barometer, the stu- 
dent reads it with accuracy percent of the time. 



Describes the weather associated with the four seasons. 

Given the knowledge (i.e., by pictures, personal experience 
stories, ...) the student describes seasonal weather. 
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[Natural Resources} 



3.5.0 Observes natural resources . 

3.5.1 Identifies natural resources. 

CMS: Having had instruction in the area of natural resources, 

(i.e., forests, water, minerals, ...) the student identifies 
percent of them. 



' 3.5.2 Describes the utilization of natural resources. 

CMS: Given the knowledge and the task, the student describes 

by oral or written means, the utilization of natural 
resources. 



3.5.3 Describes seasonal factors that affect natural resources. 

CMS: Given knowledge about the effect of seasonal factors on 
natural resources (i.e., flooding, drought, ..i) and the 
task, the student describes percent of those studied. 



3.5.4 Describes human behaviors that help contribute to our supply 

of natural resources. 

CMS: Upon request, the student describes, orally or in writing, 

three or more types of human behavior that contribute to our 
supply of natural resources (i.e., methods of forestation, 
fire controls, ...)• 



3.5.5 Describes human behaviors that harm our natural resources. 

CMS: ^Upon request, the student describes through verbal or nun- 

verbal means, three or more human behaviors that harm our 
natural resources (i.e., littering, forest fires, water 
pollution) . 
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3.5.6 



3.5.7 



3.6.0 Practices conservation of natural resources . 

3.6.1 Explains conservation. 

CMS: When given the knowledge and the task, the student explains 

the meaning of the term "conservation." 



3.6.2 Describes conservation needs at home and school. 

CMS: Given the opportunity to learn about and observe conser- 

vation needs at home and school (i.e., lights, water, ...)f 
the student describes these needs when asked. 



3,6.3 States own conservation efforts at hom^ and at school. 

CMS: Given instruction in the different kinds of conservation 

practices and the opportunity to use these practices, the 
student relates the efforts he has made at home and at 
school . 
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Describes conservation needs In comraunlty and state* 



Given Instruction regarding specific conservation needs 
in the community and state, the, student satisfactorily 
describes percent of them when asked. 



States own conservation efforts In community and state. 

Having gained knowledge of conservation within the community 
and state, the student describes his efforts in this area 
(J..e., saving water, electricity, ...). 



Explains conservation laws. 

Having gained knowledge about conservation laws and given 
the task, the student gives at least three examples (i.e., 
Oregon bottle law, hunting regulations...). 
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Demonstrates a knowledge of foods ♦ 



Identifies connon vegetables. 

Given an assortment of common veptables, the student 
Identifies percent of the vegetables presented. 



Identities common fruits. 

Given an assortment of common fruits, the student Identifies 
percent of the fruits presented. 



Identifies common dairy products. 

Given an assortment of cotnmon dairy products, the student 
Identifies percent of the dairy products presented. 



Identifies common meats/fish. 

Given an assortment of common meats/fish, the student 

identifies percent of the common meats/fish (i.e., 

beef, pork, lamb, trout, salmon, ...) studied. 



Identifies cownon breads/cereals. 

Given instruction (i.e., materials or pictures ...) the 

student identifies out of common bread/cereals 

(i.e., white bread, whole wheat bread, oats). 
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3.7.6 Identifies foods eaten at certain meals. 

CMS: Given instruction, groceries, or pictures of foods, the 

student identifies the foods most commonly eaten at each 
meal, (i.e., cereal/breakfast, salad/lunch, ...). 



3.7.7 Identifies economical foods for purchase. 

CMS: Given instruction and practice with economical foods, the 

student identifies percent of economical foods 

presented (i.e., fruits and vegetables in season, cheaper 
cuts of meat, . . .) • 



3.7.8 



3.7.9 

3.8.0 Demonstrates basic food j)reparat ion skills . 

3.8.1 Opens/closes containers. 

CMS: Given instruction, and a variety of containers (i.e., milk 
carton, fruit jar, cottage cheese carton, ...), the student 
opens/closes percent o^ the containers correctly. 
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Measures with spoons: tsp., tbsp. 

Given instruction on measuring and the measuring spoons , 

the student uses them correctly percent of the 

times asked. 



Meast^res with measuring cups. 

Given instruction on measuring and the measuring cups, 

the student measures correctly percent of the times 

asked . ' ^ 



Cuts with knife: slices, peels* 

Given proper instruction, a knife, and something to slice 

or peel, (i.e., tomato, apple, • . .3 , the student demonstrates 

that he/she can cut with the knife in a safe manner. 



Spreads. 

Given instruction, proper tools, and materials, the student 
demonstrates that he can spread foods, (i.e., butter, frost- 
ing, ...). 



Mashes. 

Given instruction, proper tools, and materials, the student 
demonstrates that he/she can mash foods, (i«e.», potatoes, 
squash, etc.). ^ 



Grates. 

Given instruction , proper tools, and materials, the student - 
demonstrates that he can grate foods, (I.e., cheese, 
cabbage ,...). 
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Siftd. 



Given Instruction » proper tool:), and materials,^ the student 
demonstrates that he can sift foods, (i*e., flour, powdered 
sugar, •••)• 



Mixes. 

Given instruction, proper tools, and materials, the student 
demonstrates that he can mix foods, (i.e., e^g salad, tuna 
fish, salad dressing, ...). 



Blends . 



Given instruction, proper tools and materials, the student 
demonstrates that He can blend foods (i.e., milk and eggs, 
flour and \water , . • . ) • 
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Folds. 

Given instruction, proper tools and materials, the student 
demonstrates that he cap fold ingredients into other , 
ingredients (i.e., eggs into batter, butrer Into sugar, ...). 




Employs kitchen appliances > 
Operates -^and can opener. 

Given Instruction, a hand can opener and cans, the student 
safely uses the c^h opener to open ' percent of the cans 
pre'sented. 



Operates automatic can opener. 

Glvei^ Instruction, an automatic can opener and cans, the 

student safely uses the can opener to open percent 

of the different-sized cans presented. 



Operates stove burner, ^ 

Given lnstru|ctlon^ando-a stove (I.e., electric, gas), the 
student operate:^ the appliance safely and correctly accord- 
ing to designated temperature and burner. 



Operates stove ovecc. 

Given Instruction and a stove (i.e., electric, gas)« the 
student operates the oven safely and correctly according 
to designated use (I.e., hake, broil, ••.) ^nd temperature. 
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3.9.5 Operates hand beater. 

CMS: Given instruction, a hand beater and food items, the student 

safely uses the hand heater and beats the food item to the 
proper consistency. 



3.9.6 Operates automatic mixer. 

CMS: Given instruction, an automatic mixer, and food items requir- 

'ing beating (i«e., batter, eg^s, ...J the student safely 
operates the automatic mixer and mixes the food item for the 
required number of minutes and to the proper consistency. 



3.9.7 Operates electric frying pan. 

CMS: Given instruction, an electric frying pan and the task, the 

student turns the electric frying pan to the desired setting 
and turns it off. 




3.9.8 Oper^ites waffle iron. 

CMS: Given instruction, a waffle iron, and the task, the student 

turns the waffle iron to the desired setting and turns it off. 



3.9.9 Operates toaster. 

CMS: Given instructions, a toaster and the task, the student 

operates the toaster and re(^ulates the desired setting. 
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3.9.10 Operates refrigerator controls. 



CMS: Given instruction, a refrigerator and the task, the student 

sets the controls to the« specified temperature* 
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3.9.11 ' Operates automatic coffee pot. 

CMS: Given instruction, a coffee pot, and the task, the student 

demonstrates proper operation of an automatic coffee pot. 



3.9.12 

CMS: 



Operates electric grill. 

Given instruction, practice and an electric grill, the stu- 
dent, when asked, operates the electric grill by setting it 
to the specified temperature and turning it off. 

I 



3.9.13 



3.9. lA 



3.10.0 
3.10.1 

CMS: 



Demonstrates ability to prepare niealsV 
Selects an appropriate simple recipe. \^ 

Given instruction, the desired meal, (i^e., breakfast, lunch, 
dinner, ...) and a number of persons to be served, the 3tu- 
(ient selects an appropriate recipe ^\out of times. 

\ 
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\ Follows a simple recipe. 

Given the knowledge, a recipe, equipment and supplies, the 
student demonstrates his ability to follow simple recipes 
to completion. 



Prepares breakfast. 

Given the task, the facilities, the ingredients, and the 
recipes, the student prepares breakfast satisfactorily 
as judged by the teacher. 



Prepares lunch. 

Given the task, the facilities, the ingredients and the 
recipes, the student prepares a lunch satisfactorily as 
judged by the teacher. 



Prepares dinner. 

Given the task, the facilities, the ingredients, and the 
recipes, the student prepares dinner satisfactorily as 
judged by the teacher. 



Prepares snacks. 

Given a variety of ingredients, the facilities and the 
recipes, the student prepares a snack satisfactorily as 
judged by the teacher. 



Practices sanitation. 

After prior instruction and given the task of preparing 
food, the student follows sanitation practices (i.e., washes 
hands, wears apron, ...). 
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3.10.8 

CMS: 



Sets table correctly. 



Given the task, the menu and the necessary table service, the 
student sets the table with appropriate service and placement. 



3.10.9 Serves meals correctly. 

CffS: Having the prepared food, the student serves a meal by plac- 

ing the food in the correct location and serving the food in 
the correct sequence. 



3.10.10 Cleans up after meals. 

CMS: Given a kitchen in which a meal has been prepared and an 

eating area which has been used, the student restores both 
areas to the standards of cleanliness in use before the meal 
preparation. 



3.10.11 Covers food correctly. 

CMS: Given the task of covering food, the student chooses the 

appropriate covering and applies it correctly. 



3.10.12 Stores food carefully in refrigerator. 

CMS: Given the task, the student properly stores food in a 

refrigerator (i.e., butter in butter drawer, meat in meat 
drawer, ...). 



3.10.13 Stores food in cupboard. 

CMS: Given food in containers which do not require refrigeration, 

the student sorts and places them on a shelf. 
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3.10.14 



3.10.15 



3.11.0 Demonstrates proper meal- time habits . 

3.11.1 Employs utensils correctly. 

CMS: Given the setting, training and the utensils, (i.e., knife, 

fork, ...), the student demonstrates their correct usage. 



3.11.2 Chews food properly. 

CMS: Given instruction on proper chewing and some food, the student 

demonstrates when asked, how to chew food properly (i.e., 
small bites, mouth closed, ...). 



3.11.3 Uses napkin correctly. 

CMS: Given instruction on good table manners, a napkin and the 

setting, the student demonstrates the correct use of a 
napkin. \ 
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3,11,4 

CMS: 



Handles dlshware correctly. 



Given a meal-tline situation, the student manipulates dlshware 
In an acceptable manner as judged by the teacher. 



CMS: 



3.11.6 

CMS: 



3.11.7 

. CMS: 



3.11.8 
CMS: 



3.11.9 



Passes food correctly. 

When given the opportunity at the table while eating with 
others, the student passes food to another person correctly 
(i.e., without spilling, without fingers in food, in an 
orderly manner, ...) at all times. 



^ Asks for food correctly. 

When given the opportunity at the table while eating with 
others, the student asks for food correctly (i.e., using a 
pleasant voice, saying "please," "thank you," 



Receives food correctly. 

When provided the opportunity to receive food while eating 
with others at the table, the student receives food 
correctly (i.e., without spilling). 



Exhibits good table posture. 

While seated at the table, the student exhibits good table 
posture (i.e., supporting self in uptight position without 
use of elbows , . . . ) . 





152 



ERLC 



Performs self-help skills 



Removes garments. 

Given various situations (i.e., home, PE class, classroom, 
...), the student removes garments independently. ^ 



Puts on garments. 

Given various situations (i.e., home, PE class, •••), the 
student puts on garments independently. 



SnUps snaps. 

Given a garment with snaps, the student snaps snaps 
independently. 



Buttons buttons. 

Given an item with buttons, the student buttons buttons 
independently. 



Zips zippers. 

Given an item with a ripper, the student engages, closes and 
opens the zipper Independently* 
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3.12.6 

CMS: 



Hooks hooks. 



Given a garment with ho iks, the student hoolcs hooks 
Independently. 



3.12.7 Laces shoes. 

CMS: Given a lace and shoe, the student laces the shoe 

independently. 



3*12.8 Ties shoes. 

CMS: Given a shoe with a shoelace, the student ties the shoe- 

lace independently. 



3.12.9 Fastens fasteners. 

CMS: Given a garment with fasteners, rhe student fastens 

fasteners independently. 



3.12.10 Buckles buckles. 

CMS: Given items with buckles, the student buckles them 

independently. 



3.12.11 
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3.12.12 



3.13.0 Selects clothing . 

3.13.1 Selects own clothing daily. 

CMS: Given an independent choice daily, the student selects 

appropriate clothing (i.e., color coordination, size, . 
with sufficient skill so as not to appear noticeably 
different from his peer group. 



3.13.2 Wears appropriate clothing for the occasion. 

CMS: Given an independent choice^ the student wears appropriate 

clothing for the occasion (i.e., school, work, play, church, 
...) to the satisfaction of the observer. 



3.13.3 Selects appropriate clothing for the season. 

CMS: Given an independent choice, the student selects appropriate 

clothing for the season (i.e., shorts, scandals, gloves, 
coats, ...). 



3.13.A Selects appropriate fabrics for clothing. 

CMS: When given the opportunity to- choose clothing of different 

fabrics, the student picks the fabric most suitably to the 
occasion (i.e. , weather, season, personal preference, . . .) • 
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Plans clothing purchases. 

Given the need for a particular type of clothing, the stu- 
dent describes the appropriate garments, the sizes and color 
coordinates desired, where to shop, and how to finance the 
purchases. 



Maintains clothing . 
Hangs up clothing. 

Civen the responsibility, the student consistently hangs 
up all clothing delegated as his responsibility. 



Folds clothing. 

Given the task, the student follows prescribed methods to 
fold clothing (i.e., follows proper folding procedures, 
uses protective covers, ...). 
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3.14^3 Sorts clothing 

CMS: 



Given the training and the clothe&^-the student, when asked, 
sorts clothlnp, correctly (I.e., socks matched, t-shlrts 
together, ...). 



3.14.4 1 Stores clothing. 1 

CMS: Given the knowledge^ the training and the clothes, the stu- 

dent when asked, stores clothing correctly (I.e., winter 
clothing cleaned, moth-prpofed and placed In garment bags, 
. . . ) • 



3.14.5 Keeps clothing neat and clean. 

CMS: Given Instruction, the clothing and the task, the student 

demonstrates by his appearance that he keeps his clothing 
ne£^t/clean (I.e., clean socks, all clothes free of offen- 
sive odors, . ..) . 



3.14.6 Polishes shoes. 

CMS: Given Instructlaxi, shoes and polish, the student, when asked 

demonstrates his ability to polish shoes correctly. 



3 ..14. 7 Cleans various fabrics. 

CMS: When given the knowledge^ opportunity, facilities, and 

a variety of soiled fabric^, (I.e., upholstery material, 
drapery materials, ...), the^^student cleans at least 
percent of them correctly^ 
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Repairs clothing. 



Civen- the opportunity, equipm ent > an d a varie ty of clothing 
%n need of repair, (l*e., missing buttons, tears, rips, •..) 
tW student repairs at least percent of the correctly. 



Prepares clothing for wearing . 
Reads labels ^n clothing. 

Given basic rel^dlng knowledge and a variety of labeled 
clothing, the Student reads the essential Information (l«e«, 
size, washing instructions, .••) contained on each label* 



\ 

Washes clothes by hand. ' 

6lven clothes, equipment and supplies, the student 
demonstrates (l*el, wool In cool water, proper amount of 
soap, •..) how to wash clothes by hand correctly* 

/ 
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Washes clothes by machine. 



Given clothes » equipment and supplies, the student demon- 
strates how to wash clothes by n^chine correctly (i»e., 
whites together, proper cycle setting, ...)• 



Dries clothes by hanging. 

Given the task, wet clothes and facilities, the student hangs 
the' wet clothes in an acceptable manner for drying. 



Dries clothes by machine. 

Given the task, wet clothes, a clothes dryer and instructions 
on how to operate it, the student independently demonstrates 
mas|:ery^on two or more occasions. 



Prepares clothes for ironing. 

Given the tas)c and l^he clothes, the student p'-epares them in 
a manner appropriate to the ironing techniques to be employed. 



Irons clpthes without steam. 

Given clothes that need ironing, the student irons them with- 
out using steam so that they could be worn publicly. 

\ 

\ 



Irons clothes with steam. 

Given clothes that need ironing, the student irons them 
using steam so that they could be worn publicly. 
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3.15.9 

/ 
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3.15.10 



3.16.0 Demonstrates b.aslc sewing skills . 

3.16.1 Threads a needle* 

CMS: Given a needle ai^d thread, the student threads the needle 
out of ^ timed. 



3.16.2 Sews by hand*. 

CMS: GLven needle, thread. ^nd materials, the student completes 

at least -two hand sewing taslts. 



3.16.3 Sews by machine. 

CMS: Given the equipment and Instruction^ the student sews ahd 

completes at least .2 tasks "by machine* 



ERLC 



160 



Sews on buttons. ' ] 

i 

Given needle, thread, buttons and material, the student 
sews on at least 6 buttons in a one-hour time period* 



Hems by hand. 

Given instnxtic^n, the student hems at least two separate 
items. 



Mends seams. / 



Given instruction and utaterials, the student mends seams 
on at least two separate iteas. 



Patches by hand. \ 

i 

Given instruction and materials, the student hand sews 
patches -on- at least two separate items. 



Patches with iron-ons. 

Given the equipment and materials, the student applies 
iron-on patches to at least two separate items. 
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Demonstrates knowledge of community travel * ' 

/ 

Identlfiies modes of personal transportation. 

Given the task, the student communica tes al l modes of per-* 
sonal transportation available to him. 



Identifies safety factors associated with travel. 

Given a course qf Instruction, the student communicates the 
basic safety factors associated with at least two modes of 
travel . ^ 

I 



jlnterprets travel Information. 

Given Information (l.e^ , brochures, maps, advertisements, 

relative to a trip, the student Interprets most of the 
Information ^Iven. 



Reads maps. 

When provided with a map, the student InteSrprets three or 
more symbols, the scale, and finds at least three specific 
locations. 
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3.17.5 



3.17.6 



3.18.0 Utilizes transportation correctly and safely . 

3.18.1 Demonstrates pedestrian rules for walking. 

CMS: Given instruction on pedestrian safety, the student demon- 

strates his knowledge of pedestrian rules through verbal , 
written or overt means. 



3.18.2 Demonstrates safety rules for bicycle riding. 

CMS; Given instruction on bicycle safety, the student demon- 

strates bicycle riding rules through verbal, written or 
overt means. 



3.18.3 ^ Demonstrates appropriate habits as a car passenger. 

CMS: While riding as a passenger in a car, the student behaves 

in a safe, appropriate manner, (i.e., fastens seat belt, 
reduces gross movements ,...). 
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Follows school bus rules. 

While riding in a school bus, the student demonstrates know- 
ledge of the bus rules (i.e., no fighting, keeping hands and 
arms in windows, no walking around, ...). 

r 

Rides public bus independently. 

Given the public bus system, the specific destination and the 
financial means, the student independently boards, takes a 
seat, and gets off the bus at the appropriate place and in 
the appropriate manner. 



Explains how to use a taxicab. 

After a course of study, the student uses verbal or written 
communication to describe the sequence of behaviors involved 
in using a taxicab (i.e., calling taxi, giving directions, 
using appropriate behavior, making payment, ...). 



Explains railroad passenger service. 

After a course of study relative to railtoad passenger 
service, the student comiTiUhicates the sequence of behaviors 
involved in using the passenger train (i.e., purchasing 
ticket, checking baggage, boarding, appropriate behavior 
while in transit, debarking, claiming baggage, ...}. 



Explains airline passenger service. 

Given appropriate experiences and iastmction, the student 
communicates in sequence specific details relating to air- 
line passenger travel (i.e., purchasing ticket, checking 
baggage, planning trip, ...). ^ 
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3.18.9 



3.18.10 



jCotmminlty Services) 

3.19.0 CoTmnunlcates knovledfie of services that provide assistance . 

3,19.1 Describes services of police department. ^ 

CMS: After appropriate Instruction, the student coTnmunlcates 

specific details relating to police department services 
(I.e., emergencies, accidents, crimes, safety patrol, ...). 



3.19.2 Describes sen Ices of fire department. 

CMS: After appropriate Instruction, the st^ Jent communicates 

specific details relating to fire department services 
(I.e., fire danger Ir'^pectlon, flghtlr?^ fires, fire safety 
education, . . .) . 



3.19.3 Describes services of post office. 

CMS: After ajiproprlate Instruction, the studeit communicates. 

specific details relating to post office services (I.e., 
airmail, packages*, special delivery, stamps, ...). 
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Describes services* of utility companies. 

Given appropriate instruction (field trip^, models » diap^rams, 
stories, movies, ...)♦ the student communicates specific 
details relating to utility company services (i.e., electric, 
phone, sanitatibn, water, gas). 



Describes community legal services. 

Having been exposed to information on community le^al ser- 
vices, the student communicates the names of at least 
community legal services -an^- what resources they offer. 



Describes community, social services. 

When presented with a list of community social services 
(i.e.. Goodwill, Salvation Army), the student identifies 
verbally or nonverbally ^each one's major function. * 



Describes community vocational services. 

Given information on community vocational services, the 
student identifiies verbally or non-verbally a list of 

places he might go for community vocational services 

and their specific functions (i.e., counseling, placement, 



Describes community health department services. 

Given instruction, - the student enumerates verbally or non- 
verbally a list of community health department ser- 

vices and their functions. 
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' 3.19.9 



Describes community religious organizations. 



CMS: Given Instruction, the student lists religious organizations 

and Identifies verbally or non-verbally the basic function of 
each. 



3.19.10 Describes services of community /state agencies. 

CMS: Given a course of study regarding community /state agencies^ 

the student states their names (i.e.. Welfare, Employment, 

Housing Authority, Vocational Rehabilitation) and describes 
their basic functions. 



3.19.11 



3.19.12 



3.20.0 Demonstrates ability to obtain needed service . 

3.20.1 Locates and correctly contacts police department. 

CMS: Giveti training in the required skills, the student correctly 

locates and makes contact with the police department (i.e.*, 

by phone, address, visitation, ...). 
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Locates and correctly contacts fire department. 

Given training in th^ required skills, the student correctly 
locates and makes contact with the fire department (i.e.» by 
phone, fire alarm box, address, visitation, ...)• 



Locates and correctly contacts public health service. 

Given traininR,/iTi the required skills, the student correctly 
locates and makes contact with the public health services 
(i.e., b'y phone y address, visitation, ...). 



Locates and correctly contacts sanitation department. 

Given training in the required skills, the student correctly 
locates and makes contact with the sanitation department 
(i.e., by phone, address, visitation, ...). 



Locates and correctly contacts 

Given training in the required 
locates and makes contact with 
by phone » address, visitation. 



telephone company. 

skills, the student correctly 
the telephone company (i.e., 
. . . ) • 



Locates and correctly contacts 

Given training in the required 
locates and makes contact with 
phone, address, visitation, .. 



post office. 

skills, the student correctly 
the post office (i.e., by 
). 
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Locates and correctly contacts financial services. 



Given training in the required 
locates and makes contact with 
address, visitation). 



skills, the student correctly 
financial services (by phone. 



3.20.8 Locates correctly and utilizes services of religious 

organizations. ^ 

CMS: Given training in the required skills, the student correctly 

locates and (if he so desires) utilizes the services of 
religious organizations (by phone, address, visitation). 



3.20.9 Locates and correctly contacts vocational services; 

CMS: Given training in the required skills, the student correctly 

~"- ^ locates and make contact with vocational services (by phone, 

address, visitation, etc.). (i.e., U.S. Employment Office, 
Vocational Rehabilitation Services, etc.) 



3.20.10 




3.20.11 
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Congnunlcatlon Media 

3.21 ,0 Uses telephone correctly , 

3 « 21.1 • Identifies basic types of telephone calls. 

CMS: After a course of study, the student categorizes, verbally 

or non-verbally, the basic types of telephone calls (i.e., 
social, business, emergency, ...). 



3.^1.2 Manipulates various types of telephones. 

CMS: After a course of study, the student demonstrates his 

ability to manipulate various types of telephones > (i.e . , 
dial, push-button, ..•)• 



3.21.3 Uses proper telephone manners. 

CMS: Given instruction, the task and the occasion, the student 

uses good manners on the telephone (i.e., "thank you," 
"please," etc.) . 



3.21*4 Uses telephone for various types of calls. 

} 

CMS: Following instruction in making calls for various types 

of information (i.e., operator, information emergency, time, 
weather, ...) the student, given the task, a telephone 
directory and a telephone, selects the appropriate number, 
dials, communicates needs and obtains the desired information. 



3.21.5 Uses the telephone directory. 

CMS: After training in the use of the telephone directory and 

given the task, the student locates at least three listings 
in the yellow pages .and three listings in the white pages. 
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3.2i.6 Demonstrates ability to use 'public pay telephone. 

CMS: Given a phone number and sufficient change, the student 

completes a call using a public pay phone. 



3.21.7 



3.21.8 • 
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3.22.0 Detnonsttates use of connnunlcatlon Liedla ^ 

3.22.1 Sends letters. 



CMS: Given the opportunity and necessary skiXls, the student 

sends letters in such a manner that they arrive at the 
proper destination. 



3,22.2 Explains telegrams. 

CMS: Upon request, the student describes the essential parts of 

a telegram, and explains why the message was too urgent 
to be sent by mail. 
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Reads magazines. 



When provided with a variety of raaRazlnes, the student 
voluntarily selects and reads articles in three or more 
magazines. 



Reads newspapers. 

When provided with a gtoup of newspapers, the student 
voluntarily selects and reads articles, from three or 
more different newspapers. 



Watchies informational TV program. ' . , ^ 

.Given the opportunity, thd studdit voluntarily' watches 

an informational TV program (i.e., "National Geographic," 
''Wild Kingdom," .••). . , 



Listens to informational radio programs. 

Given the opportunity, the student voluntarily selects 
and lister^s to an informational radlfo progyjnx {i.e., news 
recap, special events, historical su'bjects). 
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3.22.8 



jHome Maintenance and Improvement | 



3.23.0 
3.23.1 
CMS: 



Demonatrates knowledge of Items needed for maintenance . 

I 

Identifies Cools for particular tasks. 

Given a group of mixed tools (I.e., hamnier, saw, rolling 
plriy scissors, knife, fork, spoon, ••O* student identifies 
tools according to the task for which they are used. 



3.23.2 



CMS: 



Identifies cleaning agents and materials for particular 
talsks. ~ ^' 

Given a number of cleaning agents (i.e., Mr. Clean, Splc 
& Span, Bon Ami, Spot Remover, Wlndex, ...) and materials 
(brush, cloth, sponge, squeegle) to be used for particular 
tasks (to clean concrete floor, linoleum floor, sink, 
windows, car), tihe student identifies which agents should 
be used for a specific task. ' i 
\ 



3.23.3 

CMS: 



Identifies appli|ances for particular tasks. 

Shown a number o^^ household appliances (i.e., large/small, 
electric/manual,; ...) the st'ident verbally identifies each 
appliance and stjates one or iiore of its uses. ^ 
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3.23.4 Identifies clothing for ;>articular tasks. 

OlS: Presented with a number of clothing articles (i.e.^, cover- 

alls, man's suit, hard hat, qnif orm) , or pictures of such 
clothing, the student identifies each article and* states 
whether it is appropriate for a particular task. 



3.23.5. 



I i 



3.23.6 



,24.0 Performs simple 'household chore^ . 

V ♦ 

\ 

3.24|1 Keeps record of duties performed at home. 

CH!5: Upon request « the student keeps a year-long legible record 

(written checklist) of the duties (household chores) which 
' he has independently performed at home. 



3.24.2 

CMSr: 



Makes bed daily, independently. 



Given the opportunity to make his, bed dja^ly at home^ the 
student makes it by^himself . ' , / • - 



174 



Cleans bedroom independently - 



Given the opportunity by his parent to clean his hedroom, 
the student voluntarily and independently cleans it 
(i.e., sweeps floor, dusts, picks up clothes and other 
items and stores them neatly). 



Washes woodwork independently. 

When presented with the opportunity, the student indepen- 
dently washes the woodwork pointed out by his parent/ 
guardian or teacher. 



Dusts furniture independently. 

Given the opportunity, the student independently dusts wood, 
metal and plastic furniture. 



Polishes furniture independently. 

When asked to polish household furniture, the student inde 
pendently polishes those pieces of furniture designated by 
the parent/guardian/teacher. 



Sweeps floor independently. 

When asked to sweep the floor, 
himself to the satisfaction of 



the student sweeps it by 
the observer/parent /teacher . 



Vacuums floor independently. 
» 

Given the opportunity to vacuufn a household rup,, the student 
performs the ^ask without supervision. 
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3.24.9 

CMS: 



3.24.10 
CMS: 

3.24.11 

CMS: 



3.24.12 
CMS: 



3.24.13 

CMS: 



3.24.14 
CMS: 



Waxes floor independently. 

Given the opportunity to wax a floor independently, the 
student performs, in proper sequence, the set of tasksr^ 
required. 



Washes windows independently. 

Given the opportunity, the student independently completes 
the proper sequence of tasks related to washing windows. 



Washes and dries dishes independently. 

When presented with the opportunity to wash and dry 

dirty dishes, the student independently performs the sequence 

of tasks required. 



Uses dishwasher independently. ^ 

Given the opportunity, the student uses the dishwasher 
(properly places dishes^ utensils, etc., in dishwasher; 
follows operating instructions for washing; removes contents 
without breaking) to the satisfaction of the observer/parent. 



Empties garbage independently. 

Given the opportunity to empty the garb^^ge at hora^, the 

student independently performs the sequence of steps required 
to complete the task properly. 



Uses garbage disposal independently. 

Given the opportunity to use the garbage disposal at home, 
the student independently performs the steps required to 
properly use the disposal. 
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3 .24 .15 Puts objects away when finished. 

CMS: ^ Given the opportunity to put objects Aj/ay in his home, the 
student performs the sequence of steps required to complete 
the task. 



3.2A.16 



3.2A.17 



3.25.0 Performs raor^ complex home improvement tasks , 

3.25.1 Paints objects at home. 

CMS: When presented with the opportunity to paint an object at 

home (dog house, fence, ...)f the student performs the 
sequence of steps (gathers eqyipment and materials; pre- 
pares paint and brush; dresses in appropriate clothes, 
readies object, ...) necessary to complete the 
task properly. 



3.25.2 Constructs items at home. 

CMS: Given materials and tools at home, the student constructs 

usable items (i.e., box for holding tools, simple fence 

for pet, stakes for garden, ...). 
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3 •25, 3 Repairs Items at home. ^ 

.OlS: Given the opportunity to repair an item at h6me (i.e., garden 

hose, leaky faucet, loose drawer handle, ...), the student 
secures proper materials and tools and repairs object so that 
it is usable. 



3.25.4 



3-25*5 



3.26.0 * Demonstrates landscaping skills . 

3.26.1 Employs hand tools correctly. 

CMS: When given a group of 5 or more hand tools (i.e., hammer, saw, 

drill, shears, grass cutters, ...), the student uses each tool in 
the correct or accepted manner. 



3.26.2 Employs hand-operated power tools correctly. 

CMS: When given the task and provided with the power tools (i.e., 

drill, skill saw, saber saw, hedge cutter), the student 
manipulates each tool to complete the task (i.e., drilling, 
sawing) . 



1 
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Mows lawn. 



Upon request, the student performs the sequence of steps 
required to mow a lawn. 



Trims lawn. 

When ^iven trimming shears and a lawn that needs to he 
trimmed, the student demonstrates hl3 ability to trim the 
lawn to the satisfaction of the observer; 



Rakes grass/leaves. 

Given a yard randomly covered with cut f^c^s/leaves, the 
student satisfactorily rakes the grass/leaves Into piles tn 
a reasonable amount of time. 



Clips bushes/hedges. 

Given bushes/hedges that need to be clipped,- and appropriate 
tools, the student satisfactorily clips the bushes/hedges « 



Pulis weeds. 

Provided with an area needing weeding, the student removes 
the weeds. 



Stores tools correctly. 

When given a number of tools, the student correctly stores 
each tool. 
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3.26.9 Waters lawn/shrubs. * ^ 

CMS: After beinp, taught the procedures for watefring lawn/shrubs 

and then given the opportunity, the student waters lawn/, 
shrubs for a specified period of tii^e following the proper 
procedure. 



3.26.10 Fertilizes lawn/garden. 

CMS: When presented with the tools, fertilizer (and instructions 

foj its use) and a given situation, the student satisfactorily 
' fertilizes a lawn/garden. 



3.26»11 Puts trash/clippings in appropriate containers. 

CMS: After collecting (raking) trash/clippings from a given "area, 

the student puts the trash/clippings into the containers 
provided for them. 



3.26.12 Sweeps walkways. 

CMS: When presented with a walkway which needs sweeping, the 

student demonstrates his ability to sweep the walkway clean. 



3.26.13 



3.26.14 
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iBudgcf Ing 



3.27.0 Manages financial affairs ; 

^ 3.27.1 Accouhts for personal fncorae. 

y • 
XMS: Given Instruction In simple accounting procedures , and given 

the task, the student records all of his personal Income 
(I.e., gifts, allowances, wages, ...) for a specified perlQ^i 
of time. 



3,27.2 Accounts for personal money spent. 

CMS: Given the opportunity, the student lists the items/services 

purchased with his personal money, and the amount paid for 
them. 



3.27.3 Employs a savings account. 

CMS: After a course of study in budgeting, the student opens^ and 

uses a Simula ted /real savings account. 



3 .27. A Uses a checking account. 

CMS: When provided with a checking account, the student writes 

checks and maintains a balanced account (simulated or real). 



3.27.^5 Prepares^ a personal budget. 

CMS: Given instruction in the procedures of budget-keeping, the 

student prepares and maintains personal budget for a 
specified period of time« 
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Demonstrates knowledge of charge accounts. 

Following a course of study in the use of credit, the stu- 
dent demonstrates the procedures for opening and using a 
charge account, and explains legal implications in real/ 
simulated credit situations* 



Demonstrates knowledge of credit cards. 

After a course of study in the use of credit, the student 
demonstrates the procedures necessary when applying for a 
credit card, using the card, and making parpen t according 
to terms agreed upon (real/simulated) . - 



Demonstrates knowledge of comparative shopping. 

Given instruction in comparative shopping techniques, the 

student verbally states or lists at least three ways to find 

the best buy (i.e., comparing unit prifce, quality, news ads, 
prices at several stores, etc*) 



Demonstrates knowledge of "layaway" shopping. 

y*Given true and false statements about "layaway" shoppliig, the 
student marks each statement correctly. 



Demonstrates knowledge of credit ratings. 

After a course of study on budgeting, the student demonstrates 
his ability to use the credit rating system through actual 
and/or simulate^ situations (i.e., telephone call, visit to 
credit bureau, etc.) 
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3.27. l1 Demonstrates knowledge of interest rates* ta credit buv^np,. ./y \ 

CMS: Given instruction repardinp, the use <*nd import a^.^c^'Of * 

interest in credit buyin^^ the st dvnt explains" tht difference 
' vbetwe^n cash payment and time paynent^ with* interest. 



3.27.12 Explains the relationship betweerTjLncome ^and expenses'. 

if ' . 

CMS: Given the opportunity to learn about bud^etinp, the «^tudent 

demonstrates (i.e. , orally, through a mock budget, etc.) 
that expenses should not exceed income. 



3.27.13 Explains obligations in borrowing, money from family and 
friends. 

CMS: Given instruction in managinp, financial affairs, the student 

explains the obligations incurred when money is borrovad 
(i.e., montfy borrowed mixsX^^e repaid according to the 
agreement, on time,....). 



3.27. lA Explains obligations in borrowing money from banks* 

CMS: Given instruction in manaj^ing financial affairs, the student 

explains the obligations incurred when money is borrowed frcTn 
banks (i.e., money borrowed must be repaid according to the 
^^reement, on time, . . . ) . ^ 



3.27.15 Explain obligations in borrowing money from loan companies. 

CMS: Given instruction in tfianaginp, financial affairs, the student 

explains the obligations incurred when money is borrowed from 
loan companies (i.e. , money borrowed must be repaid according 
to the agreement, on time, ...).'/ ^ " y 
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3.27.16 Explains the* reasons for 'ob^ainiup, various kinds of insurance. 

CT^S: * Having conpleted a study of various kinds of insurance / the 

student demonstrates eithet orally or in writing, his knowl- • 
, , edge of the reasons fpr obtaining each kind of insurance. 

(note: Teacher will record in student guide the kinds of 
insurance studied; i.e. , car, life, house, etc.) 



3.27.17 



1 " 



3.27.18 



IChild Carel , , ^ ' ^ 

3.28.0 Performs child care skills . 

3.28.1 Assists in supervising younger children. 

CMS: Given the opportunity, the student demonstrates by his 

* actions, the ability to assist in supervising younger 
children when observed over a specified period of time, 



3.28.2 Supervises younger children independetitly. . 

CMS: Given the opportunity to accept responsibility for a number 

of younger "children, the student supervises' thb^e children 
independently. ^ r ^ , 
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Assists in plannlnp, activities for younger children. 



Given training and the situatidVi, the student demonstrates 
his ability to assist 'in the planning of activities^ (i.e., 
birthday parties ^'^group games; etc.) for younger children. 



Plans* activities for younger children independently. 

While supervising younger children, the student independently 
plans activities which relate |o the children under his' care. 



Trains formally to be a l>abysitter. 

Given an available course/.of study in babysitting, the student 
enrolls inland completes sifch a course.^ 



Explains baby care needs. 



Given instt\iction regarding the needs of infants, the student, 
'^pon request, explains the basic components of child care. 



Babysits, for younger children • 

Given the opportunity and the tasjt, the student babysits for 
younger children satisfactorily, according to the standards 
set by the parents/guardians. - ' ^ 



Babysits and cares for a baby. 



ity, th€ 



Given proper training and the opportunity, the student ^baby- 
sits and cares for a baby according to the standards set^by 
an adult. (Note: Any special training such as Red Cross 
course in baby car^e., public servfce course in baby sitting, 
etc., will be recorded in student guide.) 
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3.28.9 
CMS: 



Earns money babysitting. 



.Given the opportunity to babysit tdr pay,. the student earns 
money according to agreement made with the adult. 



3.28.10 



3.28.11 



|Post^School A4jttstment] 



3-29.0 



3.29. If 

CMS: 



Demonstrates a knowledge of residency . 

Identifies his responsibilities to the family when living 
at home» 

Upon request the student identifies specific responsibilities 
which he 4ian assume in the , home environment (i.e., sharing 
chores , communicating whereabouts, . . . ) . 




.29.2 



.CMS: 



Identifies responsibilities of boarding in a private home. 

Upon request the student identifies specif ic Responsibilities 
which he is expected to assume when boarding in a private 
home (i.e., re,specting the rights of others, ...). 



/ 
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Identifies responsibilities of renting. 

l»Given a list of renter and landlord responsibilities, the 
student identifies those of the renter. 



Identifies responsibilities of living in a half-way house. 

Given a list of group an I individual respc j . related 
to living in a half-way house (i.e., making food prep- 
aration), the student identifies which pertain to the 
individual and which to the group. 



Identifies responsibilities of leasing. 

Given the opportunity to learn through specific practical 
instruction, the student identifies major responsibilities 
related to leasing. ; 



Identifies responsibilities of baying a home. 

Given instructions in the responsibilities of buying a home» 
the student identifies at least five of those responsibilite 
(i»e., payments, insurance, maintenance^ taxest ...)• 



Identifies major purchases necessary for Independent living. 

Given a random list of purchases, the student identifiea the 
major purchases necessary fo^ Independent living. 
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Demonstrates a knowledge of basic utility co3Cs. 

Given Instruction In basic utility costs, the student demon- 
strates an understanding of the approximate cost of at least 
fou^ hose utilities studied. (Note: teacher will record 
In . guide those utilities studied.) 



Demonstrates knowledge of marriage responsibilities . 
Explains the meaning of an engagement. 

After a course of instruction on the responsibilities of 
marriage, the student explains^ the meaning of an engagement. 



Relates the purpose of a marriage license. ^ 

^^en asked, the student tells the main purpose of a marriage 
license. 
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3.30.3 Relates reasons for medical examination before marriage. 



When asked, the student states the major reasons why a 
medical examination is required before marriage. 



CMS: 



3. 30. A Describes the kinds of legal (civil/religious) marriage 

ceremonies. 

CMS: Given instruction pertaining to civil and religious marriage 

ceremonie3^ the student describes the major components of 
each. 



3.30.5 Differentiates between the roles of husband and wife. 

CMS: After a course of instruction on the interpersonal roles 

of married partners, the student differentiates between 
the roles of husband and wife. 



3.30.6 Demonstrates when and where to seek marriage/family 

counseling. • 

CMS: \4hen presented with specific problems related to a 

marriage, involving marriage partners and/or family, the 
student demonstrates ability to decide when to seek pro- 
fessional counseling and locates such a service. 



3.30.7 Demonstrates knowledge of results in terminating marriage. 

CMS: When asked, the student verbally states results of ter- 

minating a marriage. 
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3.30.8 



^ 3^30.9 



/ 3.31.0 Defines responsibilities of family living * 

3*31.1 Compares single and married life* 

CMS: After a course of study In family living, the s^tudent compares 

the responsibilities of single and married life. 



3.31.2 Identifies wage provider (s). 

CMS: After a course of instruction on family economics, the student 

identifies the wage provider (s). 



3.31.3 Identifies decision maker(s). 

CMS: When given a family situation and a list of possible decision 

maker (s), the student identifies the parson (s) responsible 
for making a speicf ic.family decision and gives his supporting 
reasons. 
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Identifies who prepares food. 



Given a variety of family situations, the student Identifies 
who should cook in that situation and gives a rationale for 
his decision. 



Identifies who cares for children. 

Given a specific family situation with a small child, the 
student identifies the person (i.e., mother, father, sister, 
babysitter) who would most logically care for the child. 



Identifies who -handles financial affairs. 

After a course of instruction on family economics and finan- 
cial planning, the student identifies who handles various 
home financial affairs. 



Identifies maintenance responsibilities. . 

After a course of study on the responsibilities pertaining 
to family living, the student identifies maintenance 
responsibilities of each family member. 
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3.31.9 



*3.32.0 Demonstrates knowledge of family planning . 

3.32.1 Identifies health problems related to hiunan relationships. 

CMS: When given a list of health problems, the student identifies 

those problems that relate to human relationships (i.e., 
venereal disease, congenital diseases, etc.) 



3.32.2 Demonstrates knowledge of effects of population upon the 

environment. 

CMS: When asked, the student makes eight or more statements con- 

cerning major effects of population upon the environment. 



3.32.3 



3.32.4 



*Family planning should be taught after consent has been received from 
parents, the Community Family Planning Committee, and the school district 
administration. 
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AREA 4.0.0 



CAREER EDUCATION 



Definition 



Area 4, Career Education, refers primarily to habits, attitudes, and 
skills required for occupational success. Attention is Riven to goals 
stressing work orientation, performance '^related to In-school and out~of- 
school work placements, and career exploration. 

R ationale for Instruction 

Preparation for adulthood should include one's economic contribution to 
society. One important way of contributing is through the role of a worker • 
The school has a major responsibility to help develop and reinforce the 
vocational concept. The importance of this role requires that instruction 
be provided at all levels of the school curriculum. Elementary teachers* 
expectations of promptness, ifesponsibility , and tadk completion will help 
prepare students for later occupational success. Intermediate, junior 
high, and senior high teachers should continue developing and expanding 
such attitudes. In addition, teachers should assist students in gaining 
specific pre-vocational skills that, will lead toward future independence 
In finding and holding jobs. Any student, regardless of learning level, 
has the right to participate in work situations that ate compatible with 
hi§ abilities ^nd offer personal satisfaction. The cooperation of school 
and community is essential. Teachers > parents, work coordinators, DVR 
counselors, and employers should work together to help the student 
realize his full potential in this area. 



Measurement Model 

The teacher's guide includes model criterion measurement statements (CMS), 
They have been written to clarify the intent of sub-goals and to assist 
teachers in developing specific criteria for evaluating individual student 
performance. Teachers are expected to adapt a model CMS and extend it to 
more specific teaching situations. To Illustrate, one sub-goal and CMS 
have been selected from Area 4 and are presented below. Also presented 
are two examples extending the model CMS but written by teachers for a 
specific student or class. The extended examples have been written to 
reflect different curriculum levels* 

4.0.0 CAREER EDUCATION 

jWork Orientation! 

i 

4. 3. A Demonstrates correct use of equipment and materials for an 

assigned work task. 



4.3.1 



Uses equlpifient correctly. 



CMS: Given proper training in the use of equipment related 

to his work task, the student demonstrates correct use 
of equipment a major part of the time. 



Extended measurement statements: 



Elementary Given instruction in the proper use of classroom equipment 

Level (i«e., scissors, pencil sharpener, the student 

correctly uses the equipment when observed by the teacher. 

Secondary Given instruction in the proper use of equipment (i.e.. 

Level handsaw, sewing machine, dishwasher), the student 

correctly uses the equipment when observed by ^employer/ 
teachers/parent, ...). 
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EA 4.0.0 

TvEER EDUCATION 

Isaslc Work Habltsf 

4.1.0 Completes assigned work tasks . 

4.1 vl Describes steps in task to be completed. 

^ CMS: Giiren a task (i.e., sweep, stack dishes, file books, ...), 

the student describes the step-by-step process necessary 
to complete the task. 



4.1.2 Performs task with supervision. 

CMS: Given a supervised task (i.e., to sweep, stack dishes, 

file books, ...), the student performs the necessary steps 
leading to the completion of the task. 



4.1.3 Completes task based on one oral direction. 

CMS: When given an oral direction (i.e., to pick up a box, 

deliver a message, ...), the student accomplishes the 
task. 



4.1.4 Completes task based on one written direction. 

. CMS: When given a single writ^ten t^sk (i.e., deliver a message 

pick up a package, ...), the student carries out the task 
to its completion. 



"^4.1.5 Completed task based on multiple oral directions. 

CMS: Given a task and multiple oral directions, (i.e.., getting 

out, using, and putting away materials, ...)^ the student 
accomplishes the task. 
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Completes task based on multiple. written directions. -r 

Given a task and multiple written directions, -(i.e., to 
take a message to several locations and return with the 
answers, •••), the student accomplishes the task. 



Completes regularly assigned work tasks. 

When given a regularly assigned work task, the student 
accomplishes it consistently. 

Performs tasks without supervision. 

Hav^jig received instruction and given the ta^k; the student 
accomplishes the assigned task unsupervised. 



Checks work for acceptable performance. 

Given assigned work tasks, the student checks work for 
acceptable performance as required by the evaluator. 



Avoids repeating past errors.^ ^ 

Being made aware of past errors and how to correct them, the 
student avoids making the same errors to the satisfaction 
of the observer. 
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Demonstrates a yllllngness to perTortn assigned work tasks . 

Identifies reasons why tasks are necessary^. 

Given reasons for tasks, the student describes why the work 
is necessary. 



Selects appropriate time and place to express dissatisfaction. 

When dissatisfaction occurs, the student selects the proper 
time and place to express himself. 



Shows satisfaction with completed work. 

Havinp, completed assigned work, the student shows satisfac- 
tion (i.e., by smiling, making a comment), with what he has 
accomplished percent of the time. 



Demonstrates acceptable attitude on work assignment. 

While on work assignment, the student demonstates an 
acceptable attitude about work a major part of the time. 



6 
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4.2.5 



4.2.6 



ERIC 



4.3.0 Demonstrates correct use of eq^ulpment and materials for an 

assigned vork task , 

A.3.1 Uses equipment correctly. 

CMS: Given proper training In the use of equipment related to his 

work task, the student demonstrates correct use of the equip- 
ment a major part of the time. ^' 



4.3.2 Uses materials correctly. 



CMS: Given Instruction in the use af materials related to a work 

task, the student demonstrates correct use of materials a 
major pcirt of the time. 



4.3.3 
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Cleans work area after task Is completed . 
Identifies equipment to be cleaned. 

When presented with equipment, the student verbally iden- 
tifies equipment needing to be cleaned. 

Identifies area to be cleaned. 

When asked, the student identifies area to be cleaned 
according to the standards set l?y the recordel:. 

7 

Cleans equipment. , . 

Given equipment which needs cleaninp:, the student cleans 
it satisfactorily. 

Cleans area. , 

Given the task, the student cleans the work area. 



r 



Returns supplies and equipment. 

Given appreciate training* the student^etums supplies 
and equipneiit^^to thein storage'^reas ,yu) the satisfaction 
of the recameN. 3 " 



Cooperates in perforating a group task , . , ^ 

Describes the group's taslc. 

^ * 
Given a g^oup task, the student: relates to the obsferver the 
steps necessary for the performance of the task.' 



Describes his task. 

Given a task, the student .relates tools, materials, and/or 
equipment needed and the ^teps to be taken for the per- 
-formance of his task. 
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Performs hi*s task. 

Given a. task, the student organizes materials/equipment: , 
and performs the Caslj to the satisfaction of the eValuatror, 



Keeps from hindering others,* * 

While participating in a group task, > the student avoids 
hindering others the major part of the* time,^ 



Asks for assistance with work tasks when needed . 
Identifies when to ask for assistance. 

Given a work task, che student identifies when to ask fcr 
assistance. 
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. 4.6.2 



Identifies the appropriate person to ask for assistance'. 



CMS: Given a work task, the student identifies the appropriate 

petson to ask (i.e., supetvisor, co-worker, ...) when 
assistance is needed. 



4»6.3 Asks for assistance when needed. 

CMS: Given a task, the student asks for help when needled, 



, 4.6.4 



4.6.5 



(Career Exploration) " ^ ' 

4.7.0 Demonstrates knowledge of possible school work stations . 

4.7.1 Locates stations. 

CMS: Given an introduction to available work stations (i.e.» 

discussion and/or tour),f^the student locates, either verbally 
ot physically, . percent of th6m. 
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Describes services performed in each station* 



Following discussion of services performed at each sta- 
tion, the student describes through oral or written 

means, at least percent of the services related 

to each station* 



Identifies career possibilities in each station* 

Given the opportunity to gain knowledge of career 
possfbillties In each station, the student identifies 

either orallv-or in writing, at least percent of 

the opportunities related to Qach station* 



/ 
/ 



Grooms appropriately for work tasks . 

Identifies appropriate dress for in-school work tasks. 

Given examples of various types of Clothing, the student 
selects (i.e., points to, states, circles, draws, .**) the 
appropriate clothing for a particular in-school work task. 



205 



Identifies non-appropriate dress for in-school work tasks. 



Given examples of various types of clothing and a particular 
in-school work task, the student designates clothing which 
is not appropriate. 



Identifies appropriate dress for out-of-school voik tasks. 

Given examples of various types of clothing and a particular 
out-of-school task, the student selects (i.e., points out, 
states, circles, ...) the appropriate clothing. 



Identifies non-appropriate dress for out-of -school work 
tasks • 

Given examples of various types of clothing and a particular 
out-of-school task, the student identifies (i.e., points out, 
states, circles, ...) the clothing which is not appropriate* 



Dresses appropriately for work tasks. 

Having completed instruction in appropriate dress for a 
particular work | task, the student consistently dresses in 
an appropriate T|ianner for the given task. 



Havitig received instruction from the employer concerning 
standards of cleanliness required on the job, the student 
voltintarily and <honsistently meets those standards. 



Meets employer's 



standards for cleanliness. 
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4.8.7 



4.8.8 



4.9.0 Demonstrates vocational safety . 

4.9.1 Identifies appropriate safety procedures. 

CMS: HavinR been informed of appropriate safety procedures (l.e.» 

protection of eyes, limbs, body, hair, appropriate clothing, 
...), and given the opportunity, the student identifies 
those procedures appropriate for the given job, either orallv 
or in writing. 



4.9.2 Practices appropriate safety procedures. 

CMS: Having received proper instruction regarding safety pro- 

cedures for a given in-school oi^ out-of -school job, the j,. ^ 

student practices the appropriate safety procedures for 
the job. 



4.9.3 Identifies basic warning signs associated with work stations. 

CMS: Upon request, the student identifies (i.e., points out, 

locates) the basic warning signs associated with a particular 
work station to the satisfaction of the employer or teacher. 
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Attends to work-caused injuries. 



Recognizes and reports all Injuries. 

When personally Involved with a work-caused injury, the 
student recognizes the injury as such, and voluntarily 
reports it to the proper authorities. 



Seeks proper attention for injury. 

When personally Involved with a work-caused injury, the 
student voluntarily seeks proper medical attention for the 
injury. 



Can complete accident forms accurately. 

Given training in answering questions on various kinds of 
accident forms, the student accurately completes specific 
accident forms, orally or in writing. 
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4.10.4 



A. 10.5 



4.11.0 Observes work time schedules * 

A. 11.1 Arrives on time. 

CMS: Given the opportunity to learn the importance of prompt 

artival, the student arrives at work on time. Given ah 
"opportunity to work, the student demonstrates his under- 
standing of the importance of promp.tness by arriving at 
work on time. 



411.2 Uses time cards or time clock, if appropriate. 

CMS: Given training in the use of time cards and/or time 

clocks ) the student demonstrates their correct use when 
required to do so. 



4.11.3 Observes scheduled work breaks. 

CMS: Given instructions regarding work breaks, the student 

observes those breaks satisfactorily. 
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Leaves on time* 

Given an opportunity to work, the. student demonstrates his 
understanding of the importance of leaving work at the hour 
established by employer (or union), by leaving work at the 
appropriate time to the employer's satisfaction. 



Demonstrates appropriate behayior on work placement . 
States established rules of conduct* 

Given a work placement situation, the student demonstrates 
orally or in writing, that he understands the established - 
rules of conduct for the particular work placement. 



Converses appropriately with employer * 

Given a work placement situation, the student converses with 
the employer at appropriate times and on fitting topics, in a 
manner acceptable to the employer. 
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4 .12 .3 Converses appropriately with supervisor, 

CMS: Given a work placement situation, the student converses 

with the supervisor at appropriate times and on fitting 
topics, in a manner acceptable to the supervisor. 



4 .12 .4 Converses appropriately with fellow employees. 

CMS: Given a work placement situation, the student converses 

with fellow employees at appropriate times and on fitting 
topics, in a manner acceptable to them. 



4. 12. 5 Gets along with fellow employees. 

CMS: In more than one employment setting, the student' relates 

satisfactorily (talks with, demonstrates dependability, is 
trustworthy, ...) to his fellow employees as determined 
by fellow employees/teacher. 



4.12.6 Proceeds appropriately even though other employees are not 

following the rules. 

CMS: Given the situation where others are breaking the rules, the 

Student follows the, established rules to the «i»tisf action 
of the employer. 



4.12.7 
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4.12.8 



4.13.0 Attempts several work experiences , 

4.13.1 Shows adaptability to various types of jobs. 

CMS: \^en placed In various types of work experience, the student 

meets minimum competencies, (I.e., attitudes, punctuality, 
dress, ...) as judged by the supervisor (employer/Instructor). 



H.13.2 Reco^lzes positive and negative aspects of assigned work 

experiences. 

CMS: After placement In several work experiences, the student 

states a minimum of one positive and one negative aspect 
of each work experience. 



4.13.3 



4.13.4 
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4.14.0 
4.14.1 

CMS: 



Travels to community work stations. 



Travels to work with supervision. 



Given employment at a specified place, the student travels 
to work with supervision. 



4.14.2 Travels to work without supervision, on time. 

CMS: Given employment at a specif i«d' place , the student travels 

independently (i.e., by bus, by car, walks, ...) to that 
place and arrives at a specified time. 



4.14.3 Travels to work in the most appropriate manner. 

CMS: Given employment at a specified place, th,e student travels 

to that place in the most appropriate manner (i.e., time, 
cost, availability of transportation, ...) as judged by an 
observer. 



4.14.4 



4.14.5 
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4.15.0 \ Locates and performs paid odd jobs . 

4.13.1 Locoes jobs with assistance. 

CMS: Given the availability of odd paid jobs and assistance from 
parents (relatives, friends, •••), the student locates and 
identifies jobs he can perform* 



4.15.2 Performs jobs with assistance. 

CMS: Given a job and persons to assist him, the student performs 

the job. 



4.15.3 Locates jobs without ^assistance. 

CMS: Given the availability of odd paid jobs,' the student, when 

asked, Iqcates and identifies without assistance jobs 
which he can perform. > 



4«15*4 Wrforms jobs without assistance. 

CMS: Given a job and having the necessary capabilities, the student 

independently perfprms the Job. 



4.15.5 



4.15.6 
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Interviews for a Job. 



Selects proper dress. 



Having received instruction about the proper clothing to be 
worn for a job Interview, upon request the student Identifies 
the proper dress (I.e., clean, socially acceptable clothes, 
•••) for the occasion. 



Identifies proper Interview technique^. 

Given a written list, of ten or more proper and Improper 
Interview techniques, the student circles (Identifies) 
those which are proper -percent of the time. 



Demonstrates confidence and proficiency in job Interview 
situations. 

When asked to role play five or more job interviews In varied 



settings and with different people , the student performs 
each Interview with Increasing confidence and proficiency. 

Schedules Interview by letter. 

Given training and the availability of potential* employers , 
the student schedules two or more job Interviews by writing 
letters to potential employers. 



Scheduled Interview by telephone. 

Given training and tl>e availability of potential employers, 
the student successfully schedules four or more actual job 
interviews by telephone. 



Schedules interview by personal contact. 



Given training and the availability of potential employers, 
the student successfully schedules four or more interviews 
by personal Contact. 



Completes interview. 

Having scheduled four or more Interviews for jobs and having 
developed a satisfactory interview technique* the student 
completes the- interviews to the satisfaction of the prospec- 
tive employers. 



Voluntarily re-contacts employer when appropriate,' 

Following an Interview for a particular job, and giv^ " 
instruction about methods of re-contacting employers, "the 
student vdlu tarily re-contact6 the prospective employer 
when appropriate. - \ 





Produces required Information for job application forrcs . 
Memorizes vital statistics. 

Given a sample job application form, the student states 

or vnrites vital statistics (i.e., birth date, home address, 

telephone number, •..) with ^ percent accuracy. 



Carries complete application form information sheet. 

Given the opportunity to complete an application infor- ' 
matlon form, the student carries this information with him 
when applying for a job. 



Completes a ;,ob application blank. 

Given a job application blank, the student completes it to 
the satisfaction of the worfc-study supervisor (i.e. , 'teacher, 
DVR counselor, employer, ...). 



Completes W- form accurately. 

Given the opportunity, the student completes a W-A form. 



Completes insurance forms accurately, with assistance if 
needed. ^ 

Given insurance^forms, the student pompletes them iy oral 
or written meaTfs with or Vithout assistance. / 

i 
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Completes payroll information forms. 

Given a payroll information form, the student cdmpletes it to 
the satisfaction of the work-study supervisor. 



Completes other necessary forms accurately. 

Given a variety pf forms necessary for job application, the 
student completes them with percent accuracy. 



Uses evaluation of others to improve work performance . 

Identifies significant points of evaluation by others. 

After evaluated by another person (i.e., classmate,* 

teacher, employer, ...), the student identifies the sig- 
nificant points of the evaluation. 
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Makes changes in work performance as a result of evaluation. 

After being evaluated by the work-study supervisor, the 
student makes the expected changes (i.e., attitude, rate of 
production, ...) in his work performance within a specified 
time. 



Demonstrates knowledge of the employer /employee relationship . 
Identifies responsibilities of the employer. 

Given a list of on-the-job duties of employer /employee, 
the student identifies the responsibilities of an employer. 



Identifies responsibilities of thfe employee. 

Given the opportunity to study work situations (i.e., film, 

on-site visit) , the student identifies percent of the 

responsibilities of the employee. 
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Identifies responsibilities of fellow trorkers. 



Given a work-study assignment, the student describes at 
least four responsibilities of his fellow employees. 



Identifies authority of fellow wrkers. 

Given a work-study assignment, the student identifies 
the roles of authority held by his fellow workers (i.e., 
lead man, foreman, shop stew rd, job peers, ...) to the 
satisfaction of his supervisor. * 



Notifies employer of absences , s. 

Notifies employer in advance of planned absence. 

Given a planned absence, (i.e., vacation, doctor*s appoint 
ment, -..), the student notift^es the employer sufriciently 
in advance, as determined by the emoloyers^s policy. 
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4.20.2 Notifies employer promptly In event of emergency absence. 

CMS: Given an emergency situation which requires an absence from 

work, the student notifies the employer promptly^ 



4.20.3 



4.20.4 



4 . 21 . 0 Performs tasks related to his job but not of primary 

responsibility . 

4.21.1 Identifies non-assigned tasks that he is able to perform. 

CHS: Being familiar with his/her work situation, the student 

identifies non-assigned tasks that he is able to perform. 



4.21.2 Performs non-assigned tasks during appropriate times. 

CMS: Having completed the primary assignment, the student per- 

forms non-assigned tasks to the satisfaction of the super- 
visor/employer. 
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4.21.3 



4.21.4 



4.22.0 Deroonstrates knowledge of paycheck deductions > 

4.22.1 Demonstrates understanding of Social Security deductions. 

CMS: Given a^ sample paycheck 8tub» the student Identifies 

deductions for Social' Security and describes the benefits 
derived therefrom. 



4.22.2 Describes federal Income tax deductions. 

CHS: Given a sample paycheck stub, the student describes the 

federal income tax system, including reasons why 

salary Is deducted and how the money Is used. 



4.22.3 Describes state Income tax deductions* 

CMS: Given a sample paycheck stub, the student describes the 

state Income tax system. Including reasons why 

salary Is deducted and how the money Is used. 
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Describes payroll deductions for workman's compensation. 

Given a sample paycheck stub, the student describes work- 
man's compensation. Including payroll -deductions and 
Insutance benefits. 



Describes other deductions. 

When presented with other conoion payroll deductions not 
previously named (I.e., medical plan, retirement, dues, 
annuity plan, the student describes the reasons for 

such deductions. 



Checks paycheck for accuracy . 
States pay rate. 

Given a job, the student accurately states his current rate 
of pay. 
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4.23.2 Records time worked. Including overtime. 

CMS: Given a job with pay, the student keeps an accurate record 

of the dally hours worked. Including overtime, for a specified 
period of time. 



4.23.3 Computes gross salaty or wage and overtime. 

QfS: Given a paid job, the student accurately lomputes his gross 

salary (wage) and overtime for a period of time. 



4.23*4 Accounts for deductions. \^ 

CMS: Given a payroll check, the student accounts for various 

deductions listed (I.e., income tax» insurance, social 
security, workmen's compensation) over a period of time to 
the teacher's satisfaction. 



4.23.5 Computes net salary. \ 

CMS: Given a paid job, the student accurately computes his net\ 

salary over a period of time to the teacher's satisfaction^ 



4.23.6 
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4.23.7 



4.24.0 Demonstrates a knowledge of unemployment . 

4.24.1 Describes possible causes of unemployment. 

CMS: Having studied causes of unemployment, the student lists 

causes (orally or in writing) to the satisfaction 

of the teacher. 



4.24.2 Lists some of the consequences of unemployment. . 

QiSt Having studied the consequences of unemplcfynent , the student 

states orally some of the consequences (i.e., no money to pay 
bills, food, clothing, ...) to the teacher^s satisfaction. 



4.24.3 Identifies the agencies which assist unemployed people. 

CHS: Having studied agencies which aid unemployed people, the 

student lists the agencies (i.e.. Welfare, State Employment 

Office, local community agencies) to the teacher's 
satisfaction. 



4.24.4 Locates agencies which assist unemployed people. 

CMS: Having studied agencies which aid unemployed people, the 

student locates the agencies from a teacher-prepared 
directory (i.e.. State Employment Office, Welfare Office, 
local county, and city agencies). 
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Demonstrates knowledge of unemployment benefits. 



Having studied unemployment benefits, the student states, 
orally or ip writing, percent of the items studied • 



Demonstrates a knowledge of laws and regulations controlling 
employment , 

Demonstrates a knowledge of minimum wage laws. 

Having studied minimum wage laws, the student discusses the 
laws, orally or in writing, with ' percent accuracy. ^ 



Demonstrates a knowledge of child labor laws. 

Having studied child labor laws, the student discusses the 
laws, orally or in writing, with percent accuracy. 
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4.25.3 Demonstrates a knowledge of labor organizations. 

QIS: Having studied labor organizations, the student describes 

the labor organizations, orally or in writing, with 

percent accuracy. 



4.25.4 Demonstrates a knowledge^of contracts. / 

CMS: riaving studied contracts, the student discusses or fills 

out contract information with ____ accuracy. 



4.25.5 



4.25.6 



Career Preparation! 



4.26.0 Demonstrates a knowledge of the jobs associated with a 

selected career cluster . 

4.26.1 Describes entry-level Jobs associated with a selected career 

cluster. 

CMS: Given information through various media about the entry- 

level jobs in a career cluster, the student describes three or 
more jobs In that cluster by orally giving the T\ame and 
several of the tasks associated vith it. 
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Describes various work skills associated with a selected 
work cluster. * 

Given Informatlpn through various media about entry-level 
job&-in a career cluster, the student describes the basic 
skills related to three or more jobs in that cluster. ' 



Identifies local businesses related to the selected work 
cluster* 

Wh^n provided with the local telephone directory, the stu- 
dent lists 10 or more businesses related to the selected 
Work cluster. 



Develops a vocational goal * 

Selects a vocational goal* 

\f ' ^ * 

Having been exposed to a variety of possible vdc£ftions (1, 
thMugh films, units of study, field trips), the student 
fleets an appropriate vocational goal as jud{|ed by the 
teacher . 
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Lists steps in achieving the vocational goa?.. 



Having studied the selected, vocational goa»l,,\he student 
lists the steps necessary for achievement of that goal 
to the satisfaction of the work-experience perspnnel. 



Uses appropriate school assistance in reaching the- 
vocational goal. 

Given resource assistance within the school setting (i.e., 
counselor, teacher, ...)» the student uses it in developing 
a vocational goal, to .the satisfaction of the work 
coordinator. 




s appropriate community services In reaching the gpal. 



Given resource assistance within the community setting (I.e. 
employment office, DVR, ...), the student uses it In develop 
iilg a vocational goal, to the satisfaction of the work 
coordinator. 



Demonstrates knowledge that recommendations Influence future 
job placement /employment . 

Given previous work experience, the student discusses how 
past performance influences future joh placement/employment 
to the satisfaction of the work coordinator or teacher. 
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4.27.7 



4^28.0 Identifies employment resources . 

4.28.1 Identifies by name frlend6» relatives and neighbors vho can 

assist In job*flndlng. ' ^ 

CMS: Having studied possible resources which can help hlra find 

jobs, the student lidentl^les names of friends, relatives, 
and neighbors. ^ 



4.28.2 Identifies work experience coordinator as a resource In job- 

finding . ^ 

CMS: Having studied possible resources which may help him locate 

^ jobs, the student Identifies the work experience coordinator 
as one resource. 



4.28.3 Identifies Department of Vocational Rehabilitation agency as 

a resource In job-flndlng. (now called Vocational Rehablllta- 
I tlon ^ Dlyl8lon]^ . 

> 

CM^: Having studied resources which may help him locate Jobs, the 

student Identifies the Department oj^ Vocational Rehabilitation 
as one resource. ^ t> 



4.28.4 X<lantlfie8 the Employment Bureau as a resource In job — 

finding. 

QIS: Having studied resources which may help him find joba» the 

student Identifies the Employment Bureau as one resource. 
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Demonstrates a knowledge of the advantages and disadvantages 
of private employment agencies. \^ ' 

Having studied private employment agencies, the student 
Identifies at least two advantages and disadvantages of 
using them. 1 



Uses newspaper want ads as resources In Job-flndlng. 

Having udled the newspaper as a resource In Job finding , 
the stuilt' jses want ads as an employment resource. 
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AREA 5.0.0 



HUMAN ECOLOGY 



Definition 

Area 5, Human Ecology, refers primarily to Improving the physical well-being 
of the student. Emphasis Is placed on helping the student become more 
aware of the Influence of the environment on the Individual and how the 
Individual can control or adjust his situation to Improve living condltion« 
for himself and others. In this section, attention Is given to goals 
relating to health, physical education, family living, and safety. 



Rationale for Instruction 

Caring for our physical x^lL-belng is a life-long task. It is an important 
responsibility ^ach person must assume to benefit both himself and others. 
Much of an individual's ability to become economically self-supporting will 
depend upon his being physically healthy. The school plays an Important 
role in helping the student to develop appropriate attitudes, habits, and 
skills in this area. Knowledge of one's growth and development and of 
methods for maintaining physical well-being need to be stressed. Oppor- 
tunities for~^veloplng and practicing skills in this area should be 
started early and stressed throughout the school years. Sln^a many stated 
goals involve the family, it is essential that parents and teachers 
cooperate in helping students become more competent in this area. 



Measurement Model 

The teacher's guide includes model criterion measurement statements (CMS). 
They have been written to clarify the intent of sub-goals and to assist 
teachers in developing specific criteria for evaluating individual student 
performance. Teachers ^^re expected to adapt a model C?iS and extend it to 
more specific teaching situations. To illustrate, one sub-goal and QfS 
have been selected from Area 5 and are presented below. Also presented 
are two examples extending the model CMS written by teachers for a specific 
student or class. The extended examples have been written to reflect 
different curriculum levels* 
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5.0.0 HUMAN ECOLOCY 



\ 




5.9.0 



Demonstrates a knowledg e of habit-forming drugs . 



5.9.2 



Describes effects of drinking alcoholic beverages. 



\ 



ais: 



Given instruction, the student relates to the instructor 
either orally or in writing at least 3 of the effects of 
drinking alcoholic beverages. 



Extended m easurement statements: 



Elementary After instruction of the effects of alcoholic beverages, the * 
l^^el student will pantomime before the class three effects of 

drinking alcoholic beverages. 

Secondary After instruction on the effects of alcoholic beverages, the 

Level student will correctly identify ten effects of drinking 

alcoholic beverages on a true-false test. 
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AREA 5.0.0 
HUMAN ECOLOGY 



Health) 

5.1.0 Demonstrates kriovledge of his body « 

5.1.1 Identifies major body parts. 

CMS: Given a model or picture of the human body, the student 

identifies (i.e., names, points to, ...) at least five 
major body parts. 



5.1.2 Describes the function of body organs. 

CMS: Having studied body organs, the student describes orally or 

in writing, the functions of at least five organs. 



5.1.3 Identifies the five senses. 

CMS: Having studied the five senses, the student describes, 

orally or in writing, all five. 



5.1.4 



5.1.5 
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5. 2,0 Demonstrates skills necessary to keep the body clean , 

5.2.1 Washes hands. 

CMS: Given soap and water, the student washes hands until clean. 



5.2*2 Washes and dries face. 

CMS: Given soap and water, the student washes his face until 

clean and dries it^ 



5.2«3 Washes neck and ears. 

CMS: Given soap and water, the student washes neck and ears until 

clean. 



5.2.4 Bathes or showers. 

CMS: Given the facilities, the student bathes or showers until 

clean. 



5.2.5 Cleans fingernails. 

CMS: Given appropriate demonstrations, the student cleans his 

nails to the satisfaction of the teacher. 



5.2.6 Cleans teeth. 

CMS: Given appropriate demonstrations, the student cleans his 

teeth (i.e., brushes, uses dental floss, ...) as measured by 
some dental measure, (i.e., disclosing tablet, ...). 
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Washes hair. 



Given appropriate demonstration, the student washes, rinses, 
dries his hair. 



Demonstrates good personal hygiene . 
Washes hands before eating. 

Given the facUtles, the student washes hands before eating 
meals . 

Washes hands after using the bathroom. 

Given the facilities, the student washes hands after using 
the toilet. 

Brushes teeth after meals. 

Given the facilities, the student brushes teeth after meals. 



Exhibits good habits In oral hygiene. 

Having received appropriate Instruction, the student exhibits 
good habits In oral hygiene (l«e., brushing, dental visits, 
use of mouth wash , • • • ) • 



Shaves • 

Given facilities and instruction, the student shaves so that 
the hair Is removed from the area to be shaved. 



Uses deodorants. 

Given faclltles and instruction, the student washes, applies 
and regularly uses deodorants so that there is no noticeable 
body odor. 



Grooms hair. 

Given instruction on hair care, the student grooms his hair 
(i.e., cuts, washes, combs, styles, •.•) so that his hair is 
not noticeably different from that of his peers. 



Uses cosmetics appropriately. 

Having completed instruction on applying cosmetics, the 
student uses them (i.e., lipstick, eye shadow, .•.) in an 
acceptable manner. 



Wears clean clothes. 

Given an opportunity, the student voluntarily wears clothing 
appropriately clean for the situation. 
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Covers mouth and turns face when coughing or sneezing. 

Having completed Instruction on personal hygiene » the 
student turns face and uses tissue or hand to cover^ mouth 
When coughing or sneezing. 



Blows nose correctly. 

Having completed Instruction on good habits of personal 
hygiene 9 the student uses a clean tissue or handkerchief and 
blows his nose correctly (I.e., by blocking one nostril at a 
time and blowing gently). 



Keeps fingers and foreign objects from eyes, ears, nos^ 
and mouth. 

Having completed Instruction In good habits of personal 
hygiene, the student keeps his fingers and foreign objects 
from his eyes, ears, nose, and mouth a major part of the 
time, when observed by the teacher. 



Drinks properly from drinking fountain. 

Having completed Instruction on good habits of personal 
hygiene, the student drinks properly from the fountain, by 
making sure no part of his mouth touches the fountain. 



Demonstrates knowlculge of treating minor skin problems. 

Having received Instruction, the student demonstrates know- 
ledge of treating minor skin problems. 
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5.3.15 



5.3.16 



5.4.0 Demonstrates good nutritional habits . 

5.4.1 Identifies reasons for eating nutritious meals. 

* CMS: Having studied nutrition, the student gives reasons 

for eating nutritious meals. 



5.4.2 Chooses balanced meals using the four basic food groups 

(i.e., fruits and vegetables, meats, breads and cereals, 
dairy products). 

CHS: Given the opportunity, the student selects balanced meals 

(i.e., from menu, pictures) including in each meal the basic 
four food groups percent of the time. 



5.4.3 Eats nutritious meals. 

CI1S: Given the opportunity to select his own food, the student 
eats nutritious, balanced meals percent of the time. 
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Describes proper use of vitamins. 

Having studied vitamins, the student states the proper role 
of vitamins* 



Demonstrates understanding of diet problems . 

Identifies reasons fpr controlling body weight. 

Given Instruction, the pupil Identifies orally or in writing 
at least four reasons for controlling body weight. 



Describes solutions to diet problems. 

Given Instruction, the pupil describes, orally or in writing, 
at least four solutions to diet problems (I.e., eating less, 
balanced meals , exercise , . . . ) . 
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5.5.3 



.Identifies reasons for consulting doctors about diet problems. 



CMS: Given Instruction, the pupil Identifies, orally or In 

writing, at least four reasons for consulting doctors 
about diet problems. 



5.5.4 Maintains correct weight. 

CMS: Having selected a desired weight, the student maintains that 

weight within a given range (I.e., two Iba^ five lbs., ...)• 



5.5.5 



5.5.6 



5.6.0 Demonstrates understanding of need for rest . 

5.6.1 Describes the linportance of adequate sleep. 

CMS: Given the instruction, the student identifies and discusses 

at least four items related to the Importance of adequate 
sleep . ' 
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Identifies desirable rules for 

Having discussed the rules for 
at least four rules. 



rest. 

rest, the student identifies 



Describes Importance of relaxation. 

Having discussed the Importance of relaxation, the student 
Identifies and discusses at least four Items related to 
relaxation. 



Explains various ways of relaxing. 

Having had Instruction In relaxation, the student explains 
at least four ways of relaxing. 



Obtains needed rest • . 

Having studied the Importance of rest, the student obtains 
the selected number of hours of rest as charts by the patent, 
teacher, or student. 



i 
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Determines potential outdoor dangers to health . 

Identifies the danger of overexposure to cold. 

Having studied effects of overe3q>o8ure to cold, the student 
Identifies at least four dangers of this condition. 



Identifies the danger of overexposure to heat. . ^ 

Having studied the. effects of overexposure to heat, the 
student communicates at least two dangers of this condition. 



Identifies the ganger of overexposure to dampness 

Having studied the effect* of overexposure to dampness, the 
student communicates at least two dangers of this condition. 



Identifies the danger of overexposure to dryness. 

Having studied the effects of overexposure to dryness, the 
student communicates at least two dangers of this condition. 



Identifies poisonous plants. 



Having studied poisonous plants, the student identifies at 
least two of them* c 



Identifies dangerous animals. 

Having studied dangerous animals, the student identifies at 
least four of them. 
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Identifies dangerous Insects. 

Having studied dangerous Insects « the student Identifies at 
least two of them. 



Identifies potential danf^er of certain substances * 
Identifies potential dangers of paints. 

Having studied the potential dangers of paint, the student 
communicates two of then. 



Identifies potential dangeri^ of inflammable liquids. 

Having studied the potential dangers of Inflammable 
liquids, the student communicates or describes two of them. 
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5,C,3 
QtS: 

5.8.4 

CMS: 

5.8.5 

CMS: 

5.8.6 

CMS: 

5.8.7 

CMS: 



5.8.8 



Identifies potential dan^,ers of Inflatnmable materials. 

Having studied the potential dangers of Inf laTnmable 
materials, the student describes two of them. 



Hentlfles *>otentlal dangers of cleansers* 

Having studied the potential dangers of cleansers, the 
student communicates two of them. 



Identifies potential dangers of cosmetics. 

Having studied the potential dangers of cosmetics, the 
student communicates two of them. 



Identifies potential dangers of medicine. 

Having studied the potential danger of medicine, the student 
communicates four of them. 



Identifies potential dangers of foods. 

Given information about potential problems with foods, (i.e., 
dented cans; refrigeration, storage, ...), the student 
relates the dangers to the satisfaction of the evaluator. 
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5.8.9 



5.9.0 Demonstrate^ a knowledge of habit-forming^ substances . 

5.9.1 Describes physical effects of smoking tobacco. 

CMS: Given instruction, the student relates to the instructor 

either In writing or orally, at ieast three of the effects 
of smoking tobacco. 

/ 



5.9.2 Describes effects of drinking alcoholic beverages. 

CMS: Given Instruction, the student relates to the instructor, 

either orally or in writing, least three of the effects 
of drinking alcoholic bevera^ed. 



5.9.3 Describes ^ffects of taking coirnon drugs (i.e., aspirin, etc.). 

CMS: Having received adequate iiif|)rmation on the effects of taking 

common drugs, (i.e., asprin,! Contac, ...) the student demon- 
strates his knowledge of the! subject matter to the satisfac-^ 
tion of the instructor. \ 

\ 

5.9.4 Describes effects of taking danj^erous drugs. 

CMS: vnien presented with information Vbout the effects of taking 

dangerous drugs, (i.e., dizziness,, unconsciousness, death, 
...), the student describes eithei^ orally or In writing at 
least three possible effects of dangerous drugs. 

\ 
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Identifies reasons persons become addicted. 

After gainitig information about addict ion , the student iden- 
tifies at le^^t three common reasons why persons become 
addicted. \ 



Identifies sources for prevention and treatment of addiction. 

Given information about prevention and treatment of addic- 
tion (i*e*, nurse, doctor, health department, the stu- 
dent identifies sources of assistance to the instructor 
either through discussion or in writing* 



i 



Demonstrates a knowledge of diseases . 

Identifies common conmtunicable diseases or ailments (i*e*, 
cold, flu). 

Given Instruction concerning communicable diseases or ail- 
ments, the student communicates, orally or In writing, methods 
of identifying such diseases. 
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5.10.2 Identifies the effects of common coranunicable diseases. 

CMS: Given the opportunity to learn the effects of common communi- 
cable diseases, (i.e.» mumps, measles, polio, ...), the 
student, by bral or written means, identifies the effects of 
each disease. 



5.10.3 Identifies symptoms of common communicable diseases. 

CMS: Given the opportunity to learn the symptoms of common conmu- 

nicable diseases (i.e., high fever, nausea, measles, ..Of the 
student identifies by oral or t^itten communication, some 
symptoms of each disease. 



5.10.4 Identifies common non-communicable diseases or ailments. 

CMS: Having received the proper instruction and traii*Ing, the stu- 

dent identifies at least five of the common non-communicable 
diseases or ailments (i.e., cancer, arthritis, ...). 



5.10.5 Identifies the effects of common non-comnunicable diseases. 

QiS: Given the opportunity and the knowledge of the effects of 

common non-communicable diseases, the student relates the 
effects of these diseases (i.e., stiff joints, crippling 
limbs , . . . ) • 



5.10.6 Identifies symptons of common non-conmunicable diseases. 

CMS: Having received instruction about symptoms of common non- 
communicable diseases (i.e., dizziness, aching joints, ...), 
the student accurately identifies the symptoms either by 
oral or written means. 
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5,10.7 



5.10.8 



5.11.0 Demonstrates knowledge of caring for medical needs . 

5.11.1 Identifies common ailments needing only personal attention. 

CMS: Given Instruction on common ailments (I.e., colds, sties, 

•*.), the student identifies those ailments needing only 
personal attention. 



5.11.2 Explains how to treat conmon ailments personally. 

CMS: Given a particular situation dealing with the treatment of 

a conmon ailment, the student explains appropriate steps 
taken for treatment. 



5.11.3 Assumes responsibility for own medication. 

CMS: After proper and adequate instruction dealing with medications 

(i.e., how to store it, dosage^ ...), the student is appro- 
priately responsible for his aiki medication. 
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5.11.4 

CMS: 



5.11.5 
CMS: 



5.11.6 

CMS: 



5.11.7 

CMS: 

5.11.8 

aiS: 



5.11.9 

CMS: 



Identifies illnesses that need a doctor's attention. 

Given examples of illnesses that need a doctor's attention, 
the student is able to name each Illness either orally or 
in writing. 



Identifies injuries needing only personal attention. 

Having recieved proper instruction, the student identifies 
injuries needing only personal attention, by relating at 
least three types to the Instructor. 



Identifies injuries that need a doctor's attention. 

Having received proper Instruction, the student identifies 
an least three injuries that need a doctor's attention 
(i.e., foreign object In eye, se\'ere laceration, ...) by 
naming or listing them. 



Identifies own doctor by name. 

When asked, the student identifies his ovm doctor by name 
to the Instructor. 



Tells how to make a doctor's appointment. 

When asked to tell how to make a doctor's appointment, the 
student relates all essential steps of the task to the 
observer. , 



Identifies by name the hospital nearest home. 

Having received proper instruction and upon request, the 
student states to the instructor the name of the hospital 
nearest home. 
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5 ,11 .10 Knows rcuisons for iimnunlzatlon. 

CMS: Having studied iniminlzatlon, the student says or writes at 

least two reasons for It. 



5.11.11 



5.11.12 



5.12.0 Demonstrates knowledee of caring for dental needs . 

5.12.1 Brushes and/or cleans teeth correctly. 

CMS: Having received instruction in dental care, the student 

demonstrates to the observer's satisfaction, how to brush 
his teeth correctly (i.e., upper teeth are brushed with 
downward strokes, lower teeth brushed upward, ...). 



5.12.2 Identifies results of good or poor dental hygiene. 

CMS: Having received instruction in the effects of good or 

poor dental hygiene^ the student relates this knowledge 
'to the teacher, by either oral or written means. 



ERLC 



254 



5.12.3 Identifies teeth conditions that need professional help. 

CMS: Given Instruction In providing for dental needs, the student 

Identifies conditions of the teeth vhlci need the dentist's 
care (I.e., crowded teeth needing braces, bleeding guns, 
carles , . • . ) . 



5.12.4 Identifies dentist by name. 

CMS: When asked, the student identifies his dentist by name to 

the instructor. 



5.12.5 Tells how to make a dental appointment. 

CMS: Given the task, the student describes satisfactorily for the 

Instructor, the steps involved in making a dental appointment 



5.12.6 



5.12.7 
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5.13.0 Demonstrates knowledge of appropriate behavior In emergency 

health situations . 

5.13.1 Describes emergency situatioos. 

CMS: Given the opportunity, the student describes at least three 

emergency situations (i.e., fire, injury, accident, ..•)• 



5 .13 .2 Demonstrates ability to contact appropriate emergency 

services . 

CMS: Given Instruction, the student demonstrates, either by 

oral or written means, how to contact emergency services 
(i.e., police, fire department, •.•)• 



5.13.3 Passes first aid test (at Junior Red Cross). 

CMS: Having received Instruction by a certified Instructor of 

first aid, the student passes the first aid test according 
to the standards set by the Junior Red Cross. 



5.13.4 



5.13.5 
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jCrowth and DevelopmentJ 

5.14.0 Identifies roale/female roles . 

5.14.1 Identifies own sex. 

CMS: When asked, the student names his/her own sex. 



5.14.2 Dresses appropriately. 

CFfS: As observed in various settings (I.e., school, home, social 

activities, outdoors, ...), the student dresses appropriately. 



5.14.3 Uses correict restroom. 

CMS: Having studied various restroom Identifications (I.e., names, 

pictures, ...), the student uses the correct restroom. 



5.14.4 Identifies peer relationships with sane sex. 

CMS: Given the opportunity to participate In relationships with 

his or her own gender, the student Identifies homogeneous 
boy/boy or glrl/glrl behaviors acceptable within various 
settings (I.e., group outings, school functions, ...). 



5.14.5 Identifies peer relationships with opposite sex. 

CMS: Given the opportunity to participate with both genders, the 

student Identifies heterogeneous (boy/glrl) behaviors accep- 
table within various settings (I.e., group outings, school 
functions , . . .) . 



5.14.6 
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5.14.7 



5.15,0 Demonstrates knowledge of normal gaturatlon * 

5.15.1 Identifies physical changes in body. 

CMS: Having been Instructed In the pl^yslcal changes that take 

place in the body during maturation, the student describes 
at least 5 of them. 



5.15.2 Identifies physical changes in voice. 

CMS: Given the opportunity to compare voice changes before and 

after puberty, the student distinguishes these differences 
upon request. 



5.15. 3 Explains reason for increased independence with maturity. 

CMS: Given the opportunity to learn that independence increases 

with maturity, the student explains the reasons for Increased 
Independence. 



5.15.4 Explains attraction to opposite sex. 

CMS: After proper discussion about sex, the student explains 

to the satisfaction df the Instructor, comnon feelings of 
attraction toward oppo9lte sex. 
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5.15.5 

CMS: 



Explains effects of peer pressure. 



Having completed Instruction oil peer group pressure, the stu- 
dent explains at least two effects of peer pressure; 



5.15.6 Identifies various human emotions. 

CMS: Given the dpportunlty to learn about human emotions (i.e., 

anger, Joy, sadness, \..)» the student Identifies at least 
three of them*-- - 



5.15.7 Describes personal feelings. 

CMS: Whc^ asked to describe personal feelings (I.e., happiness, 

angi^r, love, ...), the student relates at least three of them. 



5.15.8 Describes consultative services related to personal health 

needs. - 

CMS: Having studied consultative services related to personal 

health needs (I.e., Mental Health, etc.), the student says 
or writes inportant functions of services. 



5.15.9 



5.15.10 
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[Safety 
5.16.0 
5.16.1 

CMS: 



Practices safety at home . 

Explains meaning of common danger labels. 

Given instruction regarding labels identifying dangers 0f 
some substances (i.e., cleaning solvents, poisons, pres- 
surized cans, ...), the student identifies the dangef labels 
and explains their meaning to the satisfaction of the 
Instructor. 



5.16.2 Identifies hazards of closed containers. ^ 

CMS: Having received instruction on €he hazards of closed con- 

tainers (i.e., plastic bags, clothes dryer, ...), the student 
identifies at least two of 'the hazards* 



5.16.3 Identifies safety hazards in using electric and gas 

appliances. 

CMS: Having received Instruction on possible hazards in the use 

of electric and gas appliances, the student identifies at 
least two of the hazards. 



5.16.4 

CMS: 



Reads direction^ for using household chemicals. - 

Given sample household chemical containers, the student 
reads directions for using the chemicals', 

\ 



5.16.5 Identifies, common hazards relating to falls. 

CMS: Given Instruction In common hazards which could cause 

injurious falls (i.e., loose rugs, liquid spilled on floor, 
...), the student identifies at least five of the hazards. 
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Explains safety codes for fire haza.ds 

Given instruction in safety codes for fire hazards, the stu- 
dent explains the codes according * 3 the standards set by 
the local fire department ♦ 



Practices safety at school t \ 

Follow^ current procedure during fire drill. 

Having had instruction and practice with fire drills, the 
student follows correct procedures according to the standards 
set by the fir* department and school authorities. 



Follows rules for using school equipment. 

When given the oppprtunity to use school equipment, the stu-7 
dent follows the rules for using the equipment (i.e, carries 
heavy eonipment with both hafids, uses prpper power equipjnent 
only with permission of teacher, ...). 
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Reports accidents and emergencies t;o appropriate school 
authorities. 

Having received instruction on procedures for reporting 
accidents and emergencies to the lappropriate school 
authorities, the student follows these procedures when 
necessary. 



Obeys traffic «»afety rules .t, 

Having beein taught traffic safety rules (i.e., crossing 
street, observing walk/don't walk signs, and speed limits 
, . . ) > the student obeys thf^m. 

/ 



Obeys bicycle safety rules. 

Having received instruction In bicycle safety rules (i.e. 
one rider to a bicycle, using correct hand signals, ...), 
the student obeys them. 

\ 

I 
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\ 

\ 

\ 

Practices safety In the community > \ 

\ 

Recognize^ safe and unsafe places to play* \ 

Given a list of several places to play, the student Identifies 
those whlch^ are safe and nncafe. > 

\ 

\ 

Recognizes the dangers of accompanying strangers* 

After learning about the dangers of accompanying strangers, 
tt^ student describes at least two dangers* \ 



Explains the reasons for communicating whereabouts* 

After learning about the dangers of not communicating his 

whereabouts (i.e*, getting lost and no one knows, swiimning 

alone, ...), the student identifies at least two of the \ 
dangers. \ 



Identifies common safety signs used in the community. 

Given pictures of safety signs, the student selects the 
common signs used in the community with percent ' 

accuracy. ~~ ^ 

\ 

% 

J 

\ 



5.19.0 
5.19.1 

CMS: 



Demonstrates knovlege of traffic safety . 



Describes meaning of traffic ai*f^ and signals. 



When presented with traffic signs (l.e, stop, railroad, 
crosswalk, ...), the 8tu< nt describes their meaning. 



5.19.2 Crosses streets correctly. 

C*S Given demonstrav ions of the correct procedure for crossing 

streets, the student deisonstrates it. 



5.19.3 Describes rules for safe cycling. 

CMS: Having been taught the rules for safe cycling, the student 
describes these rules with percent accuracy. 



5.19.4 Identifies emergency vehicles. 

CMS: Given descriptions of emergency vehicles, the student 

Identifies them either by sight or sound (I.e., fire truck, 
police car , ambulance , • . . ) . 



5.19.5 

CMS: 



Describes correct reaction to emergency vehicle signals. 

Given an emergency vehicle warning signal] the student 
satisfactorily describes the correct reaction (I.e., moving 
out of way of vehicle, stopping car, not chasing vehicle to 
emergfincy, . . .) . 



5»19.6 
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5.19.7 



5.20.0 Manages motor vehicle > 

5.20.1 Completes drlverpeducatlon course. 

CMS: Having completed instruction In driver education, the student 

meets the standards set by the course. 



5.20.2 Maintains motor vehicle In safe operating condition. 

CMS: Given a motor vehicle and instruction In keeping the car In 

safe operating condition (i.e., check brakes, lights, tires, 
...), the student consistently checks the vehicle for safe 
operation. 



^.20.3 Performs minor vehicle maintenance. 

CMS: Given adequate training and the opportunity to work on a car^ 

the student performs the skills necessary for mj.nor vehicle 
maintenance (i.e., chatlges oil filter, checks the tires). 



5.20.4 Passes Oregon State Driver's Exam. 

CMS: Having received Instruction and practice in driver education, 

the student passes the Oregon State Driver's Examination 
according to the standards specified by the State Department 
,of Motor Vehicles. 
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5.20.5 



CMS: 



Carries adequate car Insurance. 



Given Instruction and the opportunity, the student shows 
verification that he has car Insurance (l*e., through 
receipt of paid premium. Insurance card, 



5.20.6 Describes proper procedures following an accident. 

CMS: Given the description of an accident situation, the student 

describes the proper ptocedures to follow. 



5.20.7 



5.20.8 



Physical Edutatlonf 

5.21.0 Develops physical fitness * 

5.21.1 Demonstrates strength. 

CMS: Given Instruction, equipment, time, and opportunity for 

physical fitness development, the student demonstrates 
strength through two or more activities (i.e., push-ups, 
pull*ups, weight lifting, ...)« 
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.Demonstrates power. 



Given equipment, instruction, time, and opportunity for 
physic a] fitness development, the student demonstrates 
hlb p^i^'er level, through two or more activities (i.e., 
staniing tfroad-Jump, standing high-jump, ...)• 



Demonstrates endurance. g 

Given instruction, equipment, time, and opportunity for 
physical fitness development, the ttudent demonstrates his 
current endurance level, through tvo or more activities 
(i.e., distance running, distance bicycling, ...). 



Demonstrates agility. 

Given Instruction, equipment, time, and opportunity for 
physical fitness development, the student demonstrates his 
current agility level, through two or more activities (i.e., 
jumping rope, trampoline, tumbling, ...). 



Demonsttates flexibility. 

Given instruction, equipment, time, and opportunity for ^ 
physical fitness develfipment , the student demonstrates hitf 
current flexibility level through two or more activities 
(i.e., waist bends, knee bends, ...). 



Demonstrates speed. 

Given instruction, equipment, time, and opportunity for 
physical fitntss development, the student demonstrates his 
current speed level, through two or more activities (i.e., 
relays, timed wind sprints, ...). 
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5*21, 7 ^ Demonstrates balance. 

C21S: Given instrpction, equipment, time, and opportunity for 

physical fitness development, the student demonstrates his 
current balance level through two or more activities (i.e., 
balance board, walking beam, ...). 



3. 21.8 Demonstrates coordination. 

CMS: Given Instruction, equipment, time, and opportunity for 

physical fitness development, the student demonstrates 
coordination through )two or more activities (i.e., walking, 
running , danc Ing ,...). 



5.21.9 Passes standard test of physical performance. 

CMS: Having been given Instruction, equipment, and facilities, 

the student passes a standard test of physical performance 
(I.e., AAPHER, Oregon Motor Fitness, ...)• 



5,21.10 



5.21.11 



268 



5 •22.0 Develops skills In physical activities . 

5.22.1 Demonstrates ability to perform skills using apparatus. * 

CMS: Having received Instruction and given the opportunity, the 

approprlate^apparatus and equipment, the student demonstrates 
his skills with apparatus by participating in at least three 
activities (I.e., balance beam, balance board, hoops. Jump 
rope, ...). 



5.22.2 Q^monstrates ability to perform stunts and tumbling 

activities. 

CMS.: Having received instruction and the proper equipment, the 

student performs stunts and tumbling activities by par- 
ticipating in at least three activities (i.e*, rolls, stands, 
springs, •••)• 



5,22.3 Demonstrates ability to play gameQ. 

CMS: Having received instruct ion and the proper equipment, the 

student demonstrates his ability to play games by par- 
ticipating in at least three (i.e. , simple games, group 
games, lead -up games to sports, *..)• 



5,22.4 Demonstrates ability in relays. 

CMS: Having received instruction and the appropriate equipment, 

the student demonstrates his ability in relays by partici- 
pating iti at least three (i.e., leap frog, lane relays, 
shuttle ball relays, ,..). 




5.22.5 Demonstrates ability in rhythmic activities. 

CMS: Having received instruction and the appropriate equipment, 

the student demonstrates his ability in rhythmic jactivlties 
by participating in at least three (i.e., singing games, rope 
jumping, dancing, ..)« 
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5-22,6 



Demonstrates skills necessary to play sports. 



CMS: Given the instruction, appropriate equipment, and facilities, 

the student demonstrates skills necessary to play sports by 
participating in at least three (le., volleyball, bowling, 
svimmlngy track and field, Softball, ...). 



5.22.7 



5.22.8 



5.23.0 Demonstrates sportsmanship . 

5.23.1 Takes turns in games. ^ 

CMS: Given the opportunity to participate in various games, the 

student takes turns to the observer's satisfaction. 



5.23.2 Follows rules of games. g 

CMS: Having played various games and studied their rules, 

the student follows the rules. 
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5.2.3.3 Abides by decisions of game officials. 



CMS: Given training in good sportsmanship, the student demon- 

strates a willingness to abide by the decisions of the game 
officials. 



5.23.4 Demonstrates acceptable behavior when winning. 

CMS: Given training in good sportsmanship, the student demon* 

strates acceptable behavior when winning (i.e, avoiding 
Jeering the loser or boasting, ••.)• 



5.23.5 Demonstrates acceptable behavior when losing. 

CMS: GJ>ven training in good sportsmanship, the student demon- 

strates acceptable behavior when losing (i.e., cheering 
for the opponents, shaking hands with the winner, ...). 



5.23.6 



5.23.7 
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AREA 6.0. 0 



LEISURE TIME ACTIVITIES 



Definition 

Area 6, Leisure Time Activities, 2:e£er8 primarily to helping students 
become more competent In planning, selecting, enjoying^ and participating 
In recreation Activities during their ^own free time. In this section, 
attention Is given to a variety of school and away- from- school activities. 
An attempt Is made to separate the skills and knowledge tieeded for 
recreational activities from voluntary participation in the activities. 



Rationale for Instruction 

With many people having from 30 to 40 hours a week in leisure time, the 
importance of recreational activities is increasing. In order to make 
effective use of their free time, students need to become familiar with 
the activities available to them* It cannot be assumed that students 
with leanllng problems will independently pursue a variety of leisure 
time activities. Therefore, it is Important ihat teachers plan specif it 
instructional time for ^teaching leisure time activities. 



Measurement Model 

The teacher *8 guide Includes model criterion ineasurement statements (CMS). 
They have been written to clarify the intent of sub-goals and to assist 
teachers in developing specific criteria for evaluating individual stu- 
dent performance. Teachers are expected to adapt a model CMS and extend 
it to more specific teaching situations. To illustrate, one sub-^oal 
and CMS have been selected from Area 6 and are presented below. Also 
presented are two examples extending the model CMS written by teachers 
for a specific student or class. The extended examples have been inritten 
to reflect different curriculum levels. - 



6.0.0 LEiiSURE TIME ACTIVITIES 



Fubllc FacllltlesI 



6*13*0 Voluntarily utilizes public facilities/programs . 

6.13.3 Voluntarily visits museum. 

CMS: Given the opportunity, the means and knowledge of a 
route to a museum (i.e., art, history, science, ...), 
the student voluntarily goes to the museum. 

in 275 

f 

I 



Extended measurement statements: 

S 



Elementary After having taken a field trip to a hlstorld museum » the 
Level student voluntarily takes home the Information about the 

location, cost, and hours and persuades sonieone to take 
him to the museum. 

Secondary After studying various museums, the student voluntarily 

Level visits one or more of the museums studied. 
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AREA 6.0,0 
LEISURE Tim ACTIVITIES . 



(Outdoor Recreational Activities 



6,1.0^ Possesses qkllls and knovledge necessary for outdoor play - 

activities, * ' ^ . 

6,1,1 ' Demonstrates ski lis /knowledge for playing independently. 

CMS: Given an outdoor setting and necessary equipment, the student 

demonstrates skills/knowliedge needed to play independerftly 
(i.e., chooses one task, plays without supervision, 



6.1.2 Demonstrates skills/knowledge for playing with others. 

CMS: Given an outdoor setting, at least one other person, and 

the necessary equipment, the student demcm8trat;es the skills/ 
knowledge needed^^o, play w^h others (I.e. , cooperation, 
shdring, • . . ) . 



QIS: 



6.1.3 Demonstrates skills/knowledge for pTticipating In Informal 

playground games. > \ ^ ' 

Given, the equipment, facilities, and knowledge of the game 
rules, the student [ demonstrates the skills/knowledge needed 
to participate in three or mc^re infomal playground games 
(i.e., prison ball^ tag, four-square, ...)^ 



\ 
\ 
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Demonstrates skills /knowledge for participating in 
recreational games. ^ 

Given the equipment, fa>:llltles, ar.d Jaiowledge of game rules, < 
the student demonstrates the skills /knowledge needed to 
participate in three or more recreational ^ames (i.e., marbles, 
hordeshoes, 



Demonstrates skills/knowledge -for participating in organized 
games « ' * ^ ' | 



Given^ the equipment, facilities, and knovl^ge of game rules, 
the studqnp deijtonst rates skills/knowledge i^eded to partici- ^ 
pate in three or more organized games (i.e.V kickball, soft^ 
ball, soccer, footbay., volleyball, ...). 

Demonstrates ability^ to participate in extra-^ral school 
team sports. 

Given an opportunity to participate in extra-mural school 
team sports (i.e., track, baseball, swlnmlng^ the stu- 

dent dcsmonstrates the necessary skills/knowledge at a level 
coinpatable to his peers. 
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Voluntarily participates In outdoor play activities > 



Plays Independently, 

Given an opportunity to play Independently, the student 
voluntarily demonstrates his ability at various outdoor 
play activities (I.e., hop-scotch, shooting baskets, 
swinging, ...). 



Plays with other children within an outdoor setting. 

Given the opportunity to play In an outdoor setting, the 
student voluntarily plays with other children on more than 
three occasions. 



Participates In informal playground games. 

When given the opportunity, facilities, equipment, and 
knowledge of the game, the student voluntarily participates 
in five or more informal playground games (l.e, jump rope, 
prison ball, tag, ...).' 



Participates in recreational gatnes. 

When given the opportunity, facilities, equipment, and 
knowledge of game rules, the student voluntarily participates 
in four or more recreational games (i.e., marbles, horseshoes, 
badminton, . . . ) . 
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Participates In organized games. 



When presented with the oDportunity, facilities, equipment, 
and knowledge of the game rules, the student voluntarily 
participates in four or more organized games (i.e., kickball, 
--^o^er, Softball, volleyball, ...)• 



Participates in extra-mural school team sports. 

When given the opportunity, equipment, facilities, and 

knowledge of the sport, the student voluntarily participates 

In at least one extra-iaural school team sport (i.e., track, 
baseball, switaalng, . . • 



Possesses skills and knowledgjB necessary for outdoor recre- 
ational activities . 

Demonstrates hiking skills /knowledge. 

Given the opportunity and equipment, the student demonstrates 
hiking skills/knowledge by verbal or non-verbal communication. 



280 



Demonstrates bicycle skllls/knowledn^. 

Given the opportunity, the studen^ -demonstrates bicycle 
skills/knowledge in either a verbal or non-verbal manner. 



1 



Demonstrates camping skills/knowledge. 

Given the instruction, equipment, and opportunity, the stu 
dent puts to use three or more camping skills. 



Demonstrates swimming skills/knowledge. 

Given the instruction and opportunity, the student demon- 
strates swimning skills/knowledge by passing a designated 
test (i.e., American Red Cross, ...). 



Demonstrates boating skills/knowledge. 

Given the instruction, equipment and opportunity, the student 
demonstrates enough boating skills/knowledge to safely 
operate one or more types of boats (i*% > balance, remaining 
seated, rowing, ...). 



Demoastrates fishing/hunting skills. 

Given the instruction and equipment, the student demonstrates 
at least three each of hunting/fishing skills (i.e., gun 
cleaning and use, tackle care, fly casting, ...). 
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6.3*7 Demonstrates horsemanship skills/knowledge* ^ 

CMS: Given the Instruction, equipment, and opportunity, the 

student demonstrates fcui: horsemanship skills /knowledge 
(l.e*, posting, guiding, saddling, •••)• 



6.3.8 Demonstrates gardening skills/knowledge. 

CMS: Given the instruction, equipment, and opportunity, the stu- 

dent demonstrates three or more gardening skills (i.e., hoeing, 
pruning, veeding, ...)• 



6.3.9 



9.3.10 



6.4.0 Voluntarily participates in outdoor recreatiotial activities . 

6.4.1 Goes hiking. 

CMS: Given an opportunity, the student voluntarily goes hiking. 
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6.4.2 Goes bicycling. 

CMS: Given a bicycle, the ability to ride, and the knowledgeoj 

safety regulations, the student voluntarily rides^^-..b±?5ycle 
on more than five occasions (i.e., to schooj^r^-tftnoine , ...). 



6.4.3 Goes camping. 

CMS: Given an opportunity, the student voluntarily goes camping 

at least once (i.e., with family, friends, organization, ...), 



6.4.4 Goes swimming. 

CMS: 
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Given an opportunity and the ability t<Q2?^^"» student 
voluntarily goes swimming at least three times (i.e., with 
family, friends, organization, ...). 



6.4.5 Goes boating. 

CMS: Given a boat, boating skills, and the knowledge of safety 

regulations, the student voluntarily goes boating on at 
least two occasions. 



6.4.6 Goes fishing/hunting. 

CMS: Given the skills, equipment, and knowledge of regulations 

and safety, the student voluntarily goes fishing/hunting at 
least once for each aport. 
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6.4.7 



Goes horseback riding. 



CMS: Given the ability to ride, the opportunity, and equipment, 

the student voluntarily goes horseback riding on more than 
one occasion. 



6*4.8 Grows a garden. 

CMS: Given garden space, tools, water* seeds, and a basic knowl- 

edge about gardening, the student voluntarily grows a garden 
at least once (i.e., vegetables, flowers, ...)• 



6.4,9 



fr.4,10 



jlndoor Recreational Activitiesj 

5.5.0 Possesses skills and knowliKige necessary for Indoor play 

activities . ^ ^ . 

6.5^.1 Demonstrates skills /knowledge for playing classroom games. 

CMS: Given appropriate instruction* equipment aiid classroom setting, 

the student demonstrates the skills/knowledge needed to play 
three or more classroom games (i.e., Seven-up, Co-to-the-head- 
o£-the-class, Simon Says, ...). 
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Denonstrates skills/knowledge for playing recr^tlonal games 

Given the necessary instruction and equipment J the student 
demonstrates^ skills/kaowledge needed to play jthifee or more 
recreational games (i.e., bowling, table tennjis, hand-ball, 
pool, darts, ...). v 



Demonstrates skills/knowledge for playing organized gai£ds. 

Given Instruction, equipment, and the opportunity, the stu- 
dent demonstrates the skills/knowledge needed to participate 
in at least three kinds of organized games«^(i.e. , dodge ball 
badminton, volleyball, basketball, •..). 



Demonstrates skills /knowledge in playing team sports. 

Given the equipment, instruction and materials, the student 
demonstrates the skills/knowledge needed to play three or 
mote team sports (i.e., basketball, bowling, ...).' 



Demonstrates skills/knowledge for playing card games. 

Given instruction In game rules and appropriate materials, 
the student demonstrates the skills/knowledge needed to play 
three or more card games (i.e.. Old Maid, Rtnvny, .••)• 



Demonstrates skills/knowledge for playing table ^ames. 

Glvex\ the appropriate equipment and Instruction, the student 
demonstrates the skills/knowledge needed to play three or 
more table games (I.e., Monopoly, Scrabble, checkers, chess, 
. . . ^ . 
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6.5. 7 



6.5.8 



6.6.0 Voluntarily participates In Indoor activities . 

6.6.1 Voluntarily participates In classrootn games. 

f CKS: When given the Instntctlon* the dassroon* setting and the 

opportunity, the student voluntarily participates in three 
or Bore classroom games (I.e., Seven-up, Simon Says, Go-to 
the-head-o£-the-class , . . . ) . 



6.6.2 , Voluntarily participates in recreational gain^.s* 

CMS: Given the opportunity, the equipment and the instruction, 

^ the student voluntarily participates In three or more 

recreational games (i«e., roller skating, bowling, swinnilng, 
table tennis, handball, darts, ...). 



6.6.3 Voluntarily participates In organized games. 

CMS: When given the opportunity, the Instruction and the equipment, 

the student voluntarily participates in three or more organ- 
ized games (i.e«, dodge ball, badminton, volleyball, ...). 
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Voluntarily participates in team spov'ts. 

When given the opportunity, the equipment, aijd the instruc- 
tion, the student voluutkrlly participates in three or more 
team sports .(i.e. , basketball, bowling, ...)• 



Voluntarily plays card games/ * 

Given, instruction, materials, and the opportunity, the 
student voluntarily plays two or more card games (i.e.. 
Old Mald» Runny, Hearts, ...)• 



Voluntarily plays table games « 

When given the games, the rules, «nd the opportunity, the 
student voluntarily plays two or more t:able> garner (i.e. . 
Monopoly, Scrabble; checkers, chess, ...)• 



1 
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Voluntarily selectg and participates in various indoor leisure 
activities > . ^ . . ' 

Voluntarily participates in leisure listening activitifes. 

Given the opportunity, appropriate materials and Instructions, 
the student demonstrates ledsure listening' Interests by 
utilizing three or more various audio-media (I.e., radio, 
record player ,...). ^ 



Voluntarily reads literary materials. 

Given the opport^n|.ty , materials, and the |l>ility to read, 
the student voluntarily reads from two or more visual 
literary materials (l.er, books, magazines, ...). 



Voluntarily participates in hobbles. 

Given the opportunity, the materials, equipment, and instruc- 
tions, the student voluntarily participates in one or more 
hobbies (i.e., stamp collecting, weaving, ...) either at 
school or at home. 



Voluntarily participates In dramatic plays. 

Given t})e opportunity, the facilities, previous instruction,'^* 
and direction, the student voluntarily participates in at 
least one dramatic play. 



Voluntarily attends dances. 

Given the opportunity and Instruction in dance techniques 
(i.e., folk, square, ballroom, popular, ...) the student 
voluntarily attends dances. 
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6.7.7 



/Arts and Crafts I ^ . 

6.8,0 Possesses skills and knowledge used In arts and crafts 

activities . 

6.8.1 Demonstrates skills/knowledge for drawing. 

CMS: Given materials and previous instruction » the student denon- 

St rates the skills /knowledge needed to draw in three oi^ more^ 
media (i.e., basic design, pictures, shadow techniques, pen 
and ink, pencil, charcoal, ...). 



6.8.2 Denohatrates skills /knowledge in use of crayon techniques* 

CMS: Given materials and instruction, the student demonstrates 

the skills /knowledge needed in use of three or more crayon 
techniques. 
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Demonstrates skills /knowledge for painting. 

Given Instruction and materials,^ the studefnt demonstrates 
skills /knowledge needed for. painting with three or more 
media (I.e., ol^s, water color, poster paint, brush tech- 
niques , tepcture ^ mixing 'paints ,...)• 



Demonstrate^ skllls/Iqaqviedge in use of colors. 

Given instruction and materlala, the student demonstrates 
skills/knowledge needed in use of all three categories of 
coloifs (i.e., primary, secondary, complementary). 



Demonstrates skills /knowledge in use 6f^ cutting instruments'^ 

\ ' \ . - . ' 

Given directions and materials, the student demonstrates 
skills /knowledge needed in use of three. or more cutting 
instruments (i.e., knife, scissors, X-acto knife, ..«)• 



Demonstrates skills/knowledge in use of adheslves. 

' ' ' ' . ^ 

Given lutterlals and the directions, the student demonstrates 
skills/knowledge neibed in use of three or more adheslves 
tl.e., past9, glue, tape, ...)• 



Demonstrates skills/knowledge In use of leathercraft tech- 
niques. ^ ^ • 

Given materials and jknstructlon, the student demonstrates 
skills/knowledge needed in the use of three or mofe leather- 
crik^^t .techniques for two different projects (i.e., lacing, 
toc^lin^^y dyeing, ;..)• * . 
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DeiQonstrates skills/knowledge In use of needlecraft 
techniques. 

Given the ptactlce, materials » and instruction, the 
student demonstrates skills/knowledge needed in use of 
two or more needlecraft techniques (i.e., knittings 
hooking , embroidery , . • . ) • 



Demonstrates skills and knovled^ sculpturing 
various materials. 

Given the materials, the Instruction, and the. opportunity, 
the student demonstrates skills/knowledge neeo^d for 
sculpturing In three or more materials (I.e., cl.ay, wood, 
soap ,...). 



Demonstrates skills/knowledge of lettering techniques. 

Given the materials, the training and the opportunity, the 
student demonstrates skills/knowledge needed In the use of 
lettering techniques (i.e., tracing, template, freehand. 



Demonstrates skills /knowledge in clay /pottery techniques. 

Given the materials and experience in techniques, the st**- 
dent xlemonstrates skills/knowledge iteeded in use of three 
or more clayVpottery techniques (i.e., coil, slab, pinch, 
wheel, .)• 
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Demonstrates skills/knowledge for woodworking. 



Given Instruction, materials, and equipment, the student 
demonstrates woodworking skills/knowledge needed for at' 
least five specific woodworking techniques in making at 
least two finished products (i^e,, measuring, cutting, 
assembling, tool selection, material selection, •••)• 



Demonstrates skills/knowledge for use in metal craft* 

Given instruction with materials, equipment, and techniques, 
the student demonstrates skills/knowledge necessary to com- 
plete at least one metal project (i.e., tooling, enameling, 
soldering, 



Demonstrates skills/knowledge for use in plastic craft. 

Given the opportunity. Instruction in techniques, materials, 
and equipment, the student demonstrates the necessary skills/ 
knowledge to complete at least two plastic projects (I.e., 
cutting, sanding, buffing, pouring in molds, ...)• 
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6.9.0 



Voluntarily participates In a rts and crafts activities . 



6.9.1 Voluntarily draws. 

CMS: Given the materials, the student voluntarily draws three or 

more graphic illustrations (i.e., pictures, designs, letters, 
. . . ) . 



6.9.2 Voluntarily makes art projects using various coloring 

materials . 

CMS: Given the materials and the opportunity, the student volun- 

tarily completes projects using three or more coloring 
materials (i.e., crayons, poster paints, water colors, oils, 
. . . ) . 



6.9.3 Voluntarily makes leather craft projects. 

CMS: Given the materials, tools, and the oppbrtunity, the student 

voluntarily completes two or more leather craft projects 
(i.e., coin purse, wallet, belt, sandals, ...). 



6.9.4 Voluntarily makes needlecraft projects. 

CMS: Given the materials, needles, and opportunity, the student 

voluntarily completes two or more needlecraft projects 
(i.e., hook rugs, crewel pictures, stitchery, ...). 



6.9.5 Voluntarily sculptures/carves on various materials. 

CMS: Given the materials, tools, and the opportunity, the student 

voluntarily sculptures/carves two finished, projects in two 
different media (i.e., soap, clay, plaster, wood, ...). 
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Voluntarily raakes craft projects from various materials. 

Given the opportunity and materials, the student voluntarily 
completes craft projects in at least two media (i.e., clay, 
plastic, metal, ...). _ 



Voluntarily makes a waving project. 

Given the opportunity and the materials > the student volun 
tarily completes at least one weaving project (i.e., 
macrame, placemats, rugs^ «..)• 



Voluntarily maker a project from metal. 

Given the materials ai^d the opportunity, the student volun- 
tarily completes at least one project from metal (i.e., 
Jewelry, . . .) . 



4 
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Possesses skills and knowledge necessary for participation * 
In inudlc. 



Reproduces a tune. 

Given the Instruction, means, and opportunity, the student 
will reproduce a tune by at lea^t two methods (I.e., humr 
mlng, singing, whistling, Instrumentally , ...). 



Reproduces rhythms. 

Given the Instruction, Instruments, and opportunity, the 
student reproduces at least five different rhythms. 



Demonstrates skills In rhythm. 

Given a rhythm Instrument, music and previous experience 
with rhythm, the student demonstrates three different types 
of beats (I.e., regular beats, 2/4, 3/4 compound beats, •.«) 



Demonstrates ability to play rhythm Instruments. 

IJIventKe music, rhythm instruments (i.e., stick, bells, 
drum, ...) and previous experience with the instruments, 
the student plays three or more Instruments. 



Demonstrates knowledge of basic music skills. 

Having had instruction in basic music skills, the student 
demonstrates his knowledge of at least three components of 
music (i.e«, symbols, notes, staff, scales, ...), verbally 
or non-'verbally. 
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Demonstrates knowledge of tho function of notes* 



Given training, the student communicates verbally or non- 
verbally, his knowledge of the function of notes. 



Demonstrates knowledge of musical Instruments. 

Given a course in musical training, the student identifies 
verbally or non-verbally, three or more types of Instruments 
from pictures or models (i.e., string, wind, percussion, ...) 



Demonstrates appreciation of music. 

Given prior musical training and the means (i.e., materials 
financing, equipment, ...), the student demonstrates his 
appreciation for at least one kind of music (l*e«, rock, 
folk, classical, ...), through the use of tapes, records, 
concerts, radio, T.V. 



Identifies popular recording artists. 

Given a list of names, pictures, and sound tracks, of 
popular recording artists, the student correctly identifies 
percent of them. i 



Demonstrates skill in dancing to music. 

Given the situation, structured or unstructured, the student 
satisfactorily participates as a dancer to musical 
accompaniment. 
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Voluntarily participates In musical activities. 



Voluntarily plays rhythm games. 

Given instrucjtlon and the opportunity, the student volun- 
tarily participates In rhythm games (t.e., I*m a Funny 
Little Dutch Girl, Peas Pojrtldge Hot; ...)• 



Voluntarily plays in a rhythm band. 

Given the Instruction, the instruments, and the opportunity, 
the student voluntarily participates in a rhythm band. 



Voluntarily sings. 

Given the opportunity, the student voluntarily participates 
in two or more singing activities (i.e., solo, choir, ...). 
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6.11.4 

QIS: 



Voluntarily plays a nmslcal Instrument* 



Given the opportunity » the student voluntarily plays an 
instrument in two or more settings (I.e., solo, band» 
orchestra, . . .) • 



6.11.5 Voluntarily listens to popular recording artists. 

QtS: Given the equipment and the materials, the student ybluntarlly 

listens to three or more popular recording artists. 



6.11.6 Voluntarily listens to various styles of music. 

CMS: Given the opportunity, the equipment and the materials » 

the student voluntarily listens to at least two styles of 
music (l.e.» classical^ rock» blues, folk, ...). 



6.11.7 



6.11.8 
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iPubllc Recreational Facllitlesl 



6 • 12 • 0 Possesses skills and knowledge necessary for using public 

recreational facilities * 

.6*12.1 Demonstrates knowledge of nearest park. 

CMS: Given an opportunity to learn about the park nearest to his 

home, the student verbally or non-verbally comnunicates its 
location and characteristics (i.e. « city, county, state, 
national, ....}• 



6.12.2 Demonstrates knowledge of nearest zoo. 

CMS: Given an opportunity to learn about the nearest zoo, the 

student comoiunicates verbally or non-verbally, its location 
and characteristics. 



6.12.3 Demonstrates knowledge of nearest museum. 

CMS: Given an opportunity to learn about museums (i.e., art, 

history, science, the student communicates verbally or 

non-verbally, the location and characteristics of at least 
one type of museum. 



^6.12.4 Demonstrates knowledge of nearest theater. 

I CMS: Given an opportunity to learn about theaters, the studeiA 

comrouniCrates verbally or non-verbally, the location and 
characteristics of the theater nearest to his home. 
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Demonstrates knovl^^ge of the fair. 



Given an opportunity to learn about fairs (I.e., school, 
county, state, ...), the student comminlcatefi verbally or 
non-verbally the particular characteristics and location 
of two kinds of fairs. 



Demonstrates knowledge of vehicle' race tracks. 

Given an opportunity to learn about a local vehicle r#ce track 
(I.e., automobile, motorcycle, ...), the student conmunlcates 
verbally or non-verbally, the locations and characteristics 
of vehicle race tracks. 



Demonstrates knowledge of local spectator attractions. 

Given an opportunity to learn about local spectator attrac- 
tions (I.e., festival, circus, ...), the student describes 
three types of spectator attractions at the time of their 
appearance In his local community and enumerates three major 
characteristics of each. 



Demonstrates knowledge of local recreational facilities. 

Given an opportunity to learn about local recreational 
facilities (I.e., YMCA, YWCAV Park Bureau, bowling alley, 
the student describes verbally or non-verbally the 
major recreational opportunities available at each. 



Demonstrates knowledge of the public library. 

Given an opportunity to learn about the public library, the 
student copnunlcates verbally or non-verbally the major 
services available at the library. 
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Demonstrates knowledge of school spectator athletic events. 

Given an opportunity to learn about school spectator athletic 
events, the student coinmunicates verbally or non-verbally , 
his awareness of the events as they occur. 



Demonstrates knowledge of out-of -school spectator athletic 
events • 

Given an opportunity to learn about out-of-school spectator 
athletic events, the student coimounicates verbally or non- 
verbally his awareness of (#) events when they occur. 



Names places /organizations which provide instruction in 
recreational activities. 

Given an opportunity to learn about places/organizations 
which provide instruction in recreational activities (i.e.. 
Park Bureau, YMCA, YWCA, Boys Club, ...), the student names 
them verbally or non-verbally. 
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6.13.0 Voluntarily utilizes public recreational facilities or 

programs . 

6.13.1 Voluntarily goes to a park. 

CMS: Given the opportunity, knowledge of the route to a park, and 

a mode of travel,., the student voluntarily goes to the park on 
at least two occasions. 



6.13.2 Voluntarily goes to the zoo. 

CMS: Given the opportunity, the means, and knowledge of a route to 

the zoo, the student voluntarily goes to the zoo on at least 
tvo occasions. 



6.13.3 Voluntarily visits museum. 

CMS: Given the opportunity, the means, and knowledge of a route to 

a museum (I.e., art, history, science, ..•), the student 
voluntarily goes to the museum. 



6.13.4 Voluntarily attends dramatic presentation. 

CMS: Given tne opportunity, the means, and knowledge of an event 

(I.e., school drama, little theater, ...), the student volun- 
tarily attends at least one dramatic presentation. 



6.13.5 Voluntarily attends school social events. 

CMS: Given the opportunity, the means, and knowledge of a social 

event at school (I.e., carnival, art fair, the student 

voluntarily attends at least two events during the school 
year. 
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Voluntarily attends local attractions. 

Given the opportunity, the means, and awareness of local 
attractions (i.e., circus, concert, festival, ...), the 
student voluntarily attends two or more events. 



Voluntarily attends vehicle races. 

Given the opportunity, the means, and awareness of vehicle 
race events^ the student voluntarily attends two or more 
vehicle races. 



Voluntarily participates as a spectator ln*-school athletic 
event s/coninunity events. 

Given the opportunity, the means, and awareness of In-school 
athletic /cbnnunity events, the student vpluntarily partici- 
pates as a spectator at five or more events. 



Voluntarily uses local recreational facilities. 

Given the opportunity , the means, and awareness of local 
recreational (i.e., bowling alley, skating arena, ...) 
facilities, the student voluntarily uses local recreation 
facilities three or more times. 



Voluntarily uses public library. 

Given the opportunity and the means, the student uses the 
public library two or more times'. 
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6.13.11 



6. 13,12 



Organizations and Service Clubs 



6.1A.0 Possesses knowledge of clubs and organizations . 

&*14rl Demonstrates knowledge of various coimunlty clubs/organlzatlons, 

CMS: Given prior experience and information, the student conmuni- 

cates verbally or non-vejrbally, the location and character- 
istics of three or more conmninlty clubs/organizations (i.e.. 
Scouts, church groups, 4-H, Red Cross, YWCA, YMCA, •••)•- 



6 .14 .2 Demonstrates knowledge of service clubs* 

CMS: Given prior experiences and information, th^ student; com- 

municates verbally or non-verbally, the location and charac- 
teristics of at least one service club (i.e.. Lions, Jaycees, 
• • • ) • ^ 



6. 14. 3 Dembnstrirtesnmowredge of fraternal organizations. 

CHS: Given prior experience and Information, the student com- 

municates verbally or non-verbally, the characteristics of 
at least one fraternal organization (i.e.. Masonic Lodge, 
Ellcs ,...). J 



304 



ERIC 



6.14,4 Demonstrates knowledge of volunteer organizations. 

CHS: Given prior experience and information, the student com- 

municates verbally or non-verbally the location and 
characteristics or jtvo or more volunteer organizations 
(i.e.. Red Cross, Candy Stripers, Firemen, ...)• 



6. IV 5 



6.14.6 



6.15.0 Voluntarily participates as a member of a club or organization . 

6.15.1 Voluntarily participates as a member of a consnunity club/ 

organization. 

CMS: Given the opportunity and means, the student participates 

as a member in at leasts one community club/organization 
(i.e.. Scouts, YMCA, ...).^^ 



6.15.2 Voluntarily participates as a member of a fraternal 

or]^anization. 

CMS: Given the opportunity and means, the stu^etrtf takes p^rt in 

y ^ at least one frater^nl organization (i.e., DeMolay, Rainbow 

Girls, Job's Daugh:-jr8, ....). 
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Participates as a member of a volunteer service organization. 

Given the opportunity and means, the student independently 
volunteers his service in at least one service organization 
(i.e.. Red Cross, Firemen, ..•)• 
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TEACHER WORKSHEETS 



Teacher comments regarding curriculum revision 
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Addiction, hai^it-fonring 24 J 

Addition, fractions 07 

wholu nuxnijers 

Alphabet, knowledge of 27 

American ^history , people ll'J 

AI/IMALS 133 

observes 134 

Appliances, operates 14G 

Application, job 217 

. Ar^. skills and knowledge 289 

Articulation 1^ 

Arts and crafts 289 

Assistance, asking for 115 

AUDITORY DISCRIMINATION 15 

AUTHORITY 113 

Automobile, operation and license . . 265 

* Ball, control skilib 6 

BA3IC MAT!ii:ilATICo 48 

BASIC SKILLS, AREA I 1 

De f inition ' 1 

Measurement Model 1 

Rational^? 1 

Body parts, knowledge of "'2 37 

BUDGLTIUG IBl 

managing 181 

Calendar, order of 78 

redds terms 

• writes terms 81 

CAREER LDUCATI.jN, ARJ.A IV 19 5 

Definition 195 

Measurement Model 195 

Rationale 195 

CAREEI: hXriA)KATl:>M ' - 204 

CAki>LK PREPARATION 227 

CHIi.D CARE 1B4 

skills ^ ... 184 

Chores, household 174 

Cleanliness, body 238 

CL;TI{IN0 15 3 

maintainij 156 

prepares for wearing 15 8 

selects 155 

self heli) skills 153 

Clubs, knowledge of 304 

participation in 30 5 

COMMUNICATION MEDIA 170 

use of 171 

Community safety 2^>3 

COMMUNITY SERVICES 1^^5 

knowledge of 1^)5 

obtaining s(^rvice 1^^7 

Community travel 1^^2 

Comprehension skills 37 
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Conservation, natural resources . . . 140 

Counting, oral 50 

Courtesies, practice of 109 

Cidfts, skills and knowledge 289 

Current events, awareness of 118 

Cursj ve writing 47 

Cuts , SrCissors 8 

Dangers, health and safety 246 

DECIMAL SKILLS :* . 73 

Decision making 102 

Dental needs, caring for 254 

DEPENDENCY 115 

Dictionary-skills 41 

Diet, control of 243 

Directions, asking for 115 

Discrimination , auditory 15 

Diseases, knowledge of 250 

Distinguishes sounds 15 

Division, fractions 70 

' whole numbers 63 

Emergencies, health 256 

Employer, conversing witii 210 

Employer/employee relationship . . 219 

Employment, resources 230 

Evaluation, personal 104 

wor^^ '218 

expr]:d3ive eatjguage skills 19 

EAMIEY AWARENESS Ill 

Family, planning 192 

responsibilities 190 

Federal government 124 

Female role, identifying 257 

FINE MOTOR SKILLS 8 

FOOD 142 

knowledge of 142 

preparation skills 143 

Foreign countries, knowledge of . . . 122 

FRACTION:^ 66 

addition 67 

conversion 71 

division 70 

multiplication 69 

})ar ts 66 

subtraction 68 

^.jENKRAL knowledge, of society .... 118 
Goals, organizing and achieving . . . 105 

Government, structure of 124 

principles of 126 

Grooming, for work tasks 205 

(;ross motor skills 3 

growth and development . 257 

I^aijit forming substances 249 

HEALTH 237 
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itAI/I'H (coi«tinued) 

cmercjenciOij 25b 

needs, carinq for 252 

outdoor dangers to 246 

.iibtory, tamous Americans 110 

hv^Mi. .•U^i:/Ii:>rJAi\CE AND IMPKOVLMEwT . . . 173 

landscaping 178 

items used in 173 

tasks, performs 177 

Home, safety 260 

Household, chores 174 

HU:4AN ECOLOGY, AREA V 235 

Definition 235 

rieasuremefit Model 235 

Kationale 235 

Hygiene, personal 239 

INDOOR RECi^ATIuNAL ACTIVITIES .... 284 

Information, personal 97 

Injuries, work ..... 208 

Interviews, work 215 

Job application, completes 217 

Jobs, odd, locates and performs . . . 214 

Lanascapi'ng skills 178 

Language, expressive 19 

receptive 17 

Laws, complying with 113 

LEISURE TIME ACTIVITIES, AREA VI . . . 275 

Definition 275 

Measurement Model 275 

Rationale . . . 275 

Leisure activities, indoor 288 

LIVING IW THE ENVIRONMENT, AREA III . 131 

Definition 131 

Measurement Model 131 

Rationale 131 

Local government 124 

Locomotor skills 3 

Lost, action if 117 

Male role, identifying ; 257 

Manipulation of objects 10 

Manners, mealtime 151 

Manuscript writing 46 

Marriage, responsibilities 188 

Math, readiness 48 

addition 5j 

counts objects 52 

counts orally 50 

division 63 

mult if;lication 61 

numbiT sequence 5b 

numerial recognition 54 

recognizes math words 58 

suIj traction 60 

syirdjol recognition 57 

MATHL.:4ATICS, BA^:. IC 48 



Meal prei)aration . 143 

mi:asukements 83 

equates 85 

identifies terms 83 

Medical needs, caring for 252 

MONEY 86 

coins 86 

counts 35 

currency 87 

figures amounts 90 

relative value 89 

Multiplication, fractions 69 

whole numbers 61 

MUSIC ; 295 

participation ^ • . 297 

sk^-lls and knowledge 295 

Natl onal customs , values 12O 

NATURAL RESOURCES ^ 139 

conservation , 140 

Needs, ©f others 107 

Numerical recognition 54 

sequence 55 

Nutrition, good habits 242 

ORGANIZATIONS AND SERVICE CLUBS .... 304 

knowledge of 304 

participation in 305 

Outdoor play activities, participation . 279 

skills 277 

OUTDOOR RECREATIONAL ACTIVITIES .... 277 

participation 282 

skills. . . " 280 

Paycheck, accuracy of 223 

deductions 222 

Perception, visual 12 

Performance, personal evaluation .... 104 

Personal inf cm^ation , oral 97 

written 99 

PERSONAL AND SOCIAL AWARENESS, AREA II . 95 

Definition 95 

Measurement Model 95 

Rationale 95 

Pet, care of 133 

Phonetic analysis 32 

i'hysical activities, skill development . 269 

PHYSICAL EDUCATION 266 

Physical fitness, tests for ...... 266 

PLANTS 136 

observes, grows 136 

Play, indoor ..... 284 

outdoor 277 

Political parties 126 

POST SCHOOL ADJUSTMENT 186 

i^ronunci at ion, words 20 

PUBLIC RECREATIONAL FACILITIES 299 

Purchasing, change making 90 
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Readiness, math ' 48 

readiriy 25 

writing 44 

READING 25 

alphabet .'27 

comprehension 37 

phonetic analysis 32 

readiness 25 

sight vocabulary 29 

silent 40 

structural analysis 34 

use of clues 36 



RECEPTIVE LANGL^^JI: ' 17 

Recreation activities, outdoor . . . .277 
Recreational activities, indoor . . . 284 



Recreational facilities, public 

knowledge of 299 

Recreational facilities, public 

utilization of 302 

Residency, knowledge of 186 

Rest, sleep, relaxation 244 

Roles, family members IJll 

male and fem^J-e 257 

Safety, community 263 

home 260 

outdoor dangers to 246 

school 261 

traffic 264 

transportation 163 

work 207 

Scissors, fine motor skill 3 

SELF 97 

Sewing, skills 160 

Sex education 1^.32 

Sight vocabulary 2'J 

Silent reading 40 

Social awdxeness 95 

Social security 222 

Sounds distinguishes 15 

Speech, expresses self 21 

Sportsmanship 270 

State government 124 

Structural analysis, reailmg . ^. . . . 34 

STUDY SKILLS 41 

u^es 43 

Subtraction, fractions 68 

whole numbers 60 

Symbols, math 57 

Telephone, usage 170 

TIME 75 

calendar ''B 

schedules, work 209 

tells . . . . - 75 

terms 77 

writes 76 



Traffic safety 264 

Transportation, uses 163 

TRA\rEL 162 

community ' 162 

work 213 

unemployment, knowledge of 225 

United States, customs, values .... 120 

^Verbal commands,- complex 18 

sim^">le 17 

VISUAL PERCEPTION 12 

Vocabulary, sight 29 

Vocation, goals 228 

Vocational, safety * 207 

Voice, control volume 24 

Voting,, requirements/procedures . . . 127 

WEATHER 137 

information, use of 137 

V/elfare agency 167 

Word pronunciation ' 20 

Work, absence:^ 220 

behavior '210 

cleaning up 201 

completes 197 

cooperation in group tasks . . . 202 

evaluation 218 

experiences 212 

grooming for 205 

initiative 221 

injuries 208 

in-school 204 

interviews 215 

non-assigned 221 

odd jobs 214 

paycheck deductions 222 

performs 199 

regulations controlling 226 

safety 207 

seeking assistance 203 

time schedules 209 

travel 213 

unemployment 225 

use of equipment & materials . . 200 

vocational goals 228 

World, knowledge of 122 

WRITING 44 

calendar terms 81 

cursive 47 

manuscript 46 

readiness 44 
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